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INTRODUCTION

Quality of higher education has been considered as the basic
priority of higher education development in many countries of
the world. Individual countries regions have reflected this priority
differently. The Bologna process, has included the higher education
quality in its agenda from the origin (1998). The problems and
needs in the field of quality assurance were selected to be the basis
of the IQAT project. In this sense the IQAT project is focused on
enhancement capacities in implementation of Bologna process
reforms at institutional level at six higher education institutions,
participating in the project, from two partner countries of the
Central Asia region — Kazakhstan and Uzbekistan.
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INTERNAL QUALITY ASSURANCE IN UNIVERSITY
OF LATVIA. FEATURES TO BE EXPLOITED
IN PARTNER COUNTRIES

ALBERTS PRIKULIS, DR., LEAD RESEARCHER,
UNIVERSITY OF LATVIA

Basic facts. Latvia, with the capital city Riga is situated in
Northern Europe, on the coast of Baltic Sea. Latvia as a National
state was founded on November 18, 1918; between 1940 and
1991 it was incorporated in the USSR; since 1991 it is again an
independent country. It joined the European Union in 2004 and
Eurozonein 2014.

The main exports: logistics, high-tech, chemicals, pharmacy,
agriculture, woodwork.

Its population is 1 984 887 in 2016. Ethnic composition:
Latvians 61.4%, Russians 26%, Belarusians 3.4%, Ukrainians
2.3%.

Students: 85.9 thsd in 2015; Higher education institutions
(including colleges): 60, out of which 1/3 is state founded. Since
1992 Latvian HEIs participate in European programmes in the
field of education. Since 1999 Latvia is participating in Bologna
process, and since 2011 its internal quality assurance systems have
been developing along the lines of ESG.

University of Latvia was founded on September 28, 1919. It is
the largest HEI in Latvia, with over 13 thousand students in 2016.

QS World University Rankings 15/16: 651-700.

It is a comprehensive type of HEI, containing 13 faculties of
all study domains except for engineering (those have been split off
in 1958 and form Riga Technical University), it contains also 15
research institutes.
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Total number of study programmes is 130 (undergraduate 53,
postgraduate 53, doctoral 24). Staff: 2283 (academic 1151, other
1132). Since 2015 it started a new campus, the first faculties to be
placed there were Chemistry, Biology and Geography.

What do we mean by quality in HE?

Definition of quality usually refers to either fitness for purpose
(for products) or meeting the needs/requirements of client (for
services). Why can we apply the definitions to HE at all? The fact
is that academic process just as any production process has certain
source (raw) material (knowledge and skills of students) that is
developed (processed) into some product (knowledge and skills
of graduates). The process itself can be considered as a service
provided to those who benefit from the ‘product’. What makes
HE (and education in general) different is that students are not
onlyconnected with the ‘source material’but also are actors and
the main beneficiaries. This should be born in mind when one
speaks about students’ role in Quality Assurance (QA).

There are many clients and stakeholders for the academic
process, therefore we cannot apply the quality definitions directly.
Instead we have certain National and international standards for
product and for the process. The product standards are using so
called Learning outcomes (LO); the idea developed in Bologna
process and finalized as European Qualifications Framework
(EQF) and National Qualifications Frameworks (NQF). The
academic process called for development of Standards and
guidelines for quality assurance in European Higher Education
Area(ESG, 2005, which now has been revised).

Both Learning outcomes (LO) and ESG have been used to
develop QAS in UL. Each study programme has a description of
LO, and these are also reflected in all courses; they also guide the
faculty to choose distinct types of teaching and learning and forms
of student assessment. The QMS in turn, has ESG as the basis of
criteria by which all the processes are evaluated.



As the two partner countries are at dissimilar stages of
Bologna, obviously different approaches would be applied
for setting up QAS in HEIs in KZ and UZ. KZ, as a signatory
of Bologna declaration can exploit a wider range of Bologna
principles than UZ. My contribution — as a member of T1 — must
concentrate on aspects relevant for UZ. So, one of the immediate
conclusions is that LO approach is less applicable to UZ HEIs,
and we did not try to introduce it in the academic process. But it
could be relevant, e.g. for KZ universities (or for UZ in future).

ESG, on the other hand served as a good guiding light also for
UZ partner institutions, and we shall return to it repeatedly in the
further narrative.

One more feature one must mention is the process
management. UL system has process management as a cornerstone
for the QMS, and principles of this approach proved possible to
develop also in UZ.

And, last not least, we should mention self-evaluation. Each
spring semester the necessary data are collected for this annual
exercise, and before the end of the academic year each study
programme and each faculty is self-evaluated and the possible
and necessary changes in courses and/or programmes made before
the beginning of the next academic year. Self-evaluation (which
is present also in other HEIs of EU partners) has been introduced
also in partner institutions of UZ.

Now we can return to the issue of ESG point by point

1.1 Policy and procedures for QA

Quality policy of UL defines continuous development towards
excellence in research-based studies as the aim of Quality assurance
system [of studies]. Study processes are clearly structured and
there are responsible for each of them. Collective responsibility
belongs to the decision-making bodies — Constitutional assembly,
Senate, Committee of assessment of quality of study programmes
(CAQSP), Faculty boards and Study programme councils (SPC);
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they evaluate study quality and decide on measures for ensuring
the quality of studies in UL. Administration of UL is responsible
for functioning of the QMS and performs monitoring and audits of
study process. Several internal regulations have been adopted on
this. UL process management module includes all the processes
and structural units, which makes its structure difficult to present
visually. It is organized as sub modules with several levels, the
first level submodules being UL management, Strategic planning,
Internal audit, Quality management, Administration reports,
SCIENCE, STUDIES, INTERACTION WITH SOCIETY,
International cooperation. Procurement, Staff management,
Project management, Filing, Maintenance of infrastructure, IT
management, Fiscal management. The module Studies, in turn, is
divided in several sub modules, and so on.

Out of this [very complicated and very large] system we have
exploited the following parts:

Firstly, we ventured to formulate the quality policy in each
institution. The aim of the QA and the QAS in UZ institutions,
certainly, are different from UL, but, however, the template was
useful, and each HEI put in it its own preferred aims and the lists
of the chosen parts of ESG. Another useful feature proved the
process management approach, and we developed the necessary
minimum of regulatory basis and descriptions of procedures for
the selected processes.

1.2 Design and approval of programmes:

There are several regulations that define requirements to study
programmes at National level in LV:

Regulation on standard of 1st level professional HE (Cabinet
of Ministers)

Regulation on standard of 2nd level professional HE (Cabinet
of Ministers)

Regulation on standard of 2nd level professional HE (Cabinet
of Ministers)
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Also, all the responsibilities and processes are regulated
internally (by close to a dozen by-laws). Algorithm of the process )
of evaluation and adoption of a study programme, starting )
with preparation of the self-evaluation report and ending with S
implementation or closure of the study programme (depending on )
the results of evaluation and accreditation) is rather complicated -
and involves many actors. ‘;

Preparation Develops and Prepare SP for
and approval maintains the accreditation
of self-evaluation reaccreditation

of sp plan of sP Director of 5P

Amendments
to the SP initiated Approval of the
by students and

updated SP in
teachers

SP council

(A

Director of SP Director of SP

Ts repeated
accreditation
necessary?

|

Approval of the
updated SP in the
meeting of Faculty
Board

Evaluate and
accept the

amendments
made to SP

Director of SP

SP coundil ‘Repeated

accreditation

Director of SP
At least in 6 month:

‘Approve
amendments

to the SP by the
Faculty Board

SD application 1o

submitted to SD
Director of SP

Director of SP
Input of data in

the study program
catalogue

Study Department sp (
implementation — (

Tnform Study Depi)
(sD) about the
amendments
approved

SP evaluation
and approval

Director of SP

Input of courses in
the study program
catalogue in LUIS

[Study Department

5P Approval in
UL Senate meeting

SP

Is extracurricula)

i) Director of SP
accreditation

closure

Fig. 1. Algorithm of preparation, adoption and revision of study
programmes ) $

We admit that creating and modification of study programmes - )‘
in UZ is done in a centralized way, therefore the algorithm will not ’; (
be relevant. However, the individual courses are entirely within
the competence faculties, and a process of revision of courses ') (
therefore is useful. -\

1.3 Student - centered learning, teaching and assessment: )

Student-centered learning is a rather recent trend in QAS, ) .
but nevertheless the best teachers have been exploiting it as an $
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approach in their classes for decades. The main difference (as
compared to the period in UL before 1990) is student involvement
both in the process (to make it interactive), and in decision-making
at all levels. It is firmly embedded in laws and internal regulations
of European HEIs, including UL.

All forms of study process at the University of Latvia are
chosen by the academic staff. The forms of the study process are:

1. Lectures

2. Laboratory works

3. Practical works (field works in some SPof Natural
sciences)

4. Seminars

5. Practice (industrial placements of varying length)

6. Colloquia

Student assessment is done at the level of study programme or
individual course, although the procedures are defined in National
and internal regulations. There is a dozen of internal regulations
referring to this ESG line.

Out of this chapter several processes have been identified as
useful parts to be introduced in UZ. These mostly concern student
involvement in evaluation of certain parts of the academic process.

1.4 Student admission, progression, recognition and
certification:

This chapter deals with a wide range of activities throughout
the full cycle from application to studies until issue of graduation
papers, and its steps involve a range of responsible persons or units,
therefore we also find an extensive list of regulations (around 20),
starting with the Law on HEIs (Parliament) and ending with the
oneon collecting of questionnaires from those who proposed to
interrupt their studies (Rector’s order).Information on admission at
all the cycles is published at the internet site for applicants. Study
results are accounted and maintained in the portal of e-studies.



We admit that these processes are regulated centrally in UZ,
and we did not attempt to make changes in this respect.

1.5 Teaching staff:

Teaching staff is one of the crucial things in the academic
process, and certain requirements have been established at the
National level. Inter alias, there are certain requirements for
proportion of staff having academic and scientific degrees,
according to National typology of HEIs. Apart from that we have
internal regulation on staff. A specific procedure has been defined
for election of staff.

Organization of selection of staff
l®

[

Preparatory work for Preparatory work for
elections of professors

and associated

elections of other
academic staff
professors

Elections in faculties are done at least 6lweeks before the end of semester

Elections of Acad.staff in faculties 3

academic and months, in institutes 2 months,
administrative staff adm.staff 1 month after
published call for applications

In the case of breach

of the procedure
Contesting the f 1 month after

results of elections the result of
elections has
been
confirmed

Establishing the legal relations
with the elected staff

Fig.2. Process of organization of staff elections

It must be mentioned that staff must be elected (or re-elected)
on a regular basis, and each time there is an open competition for
the position. Only in very specific cases a member of academic

) P—
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staff can be established in his/her position just be rectoral decree;
this can be done only twice for the period of 1 year.

The regulation of our institution foresees that before the
election, the performance of the candidate is evaluated by
colleagues and students (in case of repeated election); if the person
is new, he/she is requested to deliver a class on a given topic from
one of the prospective courses, and the evaluation is based on this
lecture, seminar or such like.

In UZ there is a system of staff recruitment and development,
which, although different in detail, follows basically the same
route. What turned interesting and useful for UZ partners was the
questionnaires used in evaluation of staff, and some processes
containing evaluation of staff have found place in the quality
handbooks developed in UZ.

1.6 Learning resources and student support:

Institutions should have appropriate funding for learning and
teaching activities and ensure that adequate and readily accessible
learning and student support are provided.

The main resource is the forms of teaching and learning
provided at the SP and individual level. At he institutional level
we have many support forms that are maintained adminstratively
and financially from the institutional budget.

One of very important — centrally managed — support forms is
the institutional library. There areseveral branches of the library,
because the new university campus has just started, and we have
the faculties scattered around the city. However, the catalogues
can be approached remotely, and the books can be ordered from
any branch and delivered to the nearest one to the student. Apart
from books and magazines there are vast electronic resources.
There are a few internal regulatory acts concerning resources.

MOODLE platform is providing students with the necessary
information for the study process on-line — study course content,



texts, lecture presentations, description and forms of laboratory
works, questions for self-control etc.). During the study process
discussion (chat) groups can be developed. The academic staff is
responsible for updates of this information.

The study support at the University of Latvia includes the
Academic Library, Online study courses (for registered teachers
and students, UL provides free software during the studies:
Microsoft Office 365, Wolfram Mathematica, SPSS, Gaussian,
Autodesk.

The feedback is provided by an online questionnaire for study
courses and study programmes quality.

The student support forms are similar in UZ universities, and
we did not propose substantial novelties in this chapter. However,
the description of all the forms availablecould help improvement
of quality, and it could be recommended that this chapter will be
included in quality handbooks in future, e.g. in context of support
forms that can help developing certain learning outcomes (when
they arrive on the scene).

1.7 Information management:

As concerns the information systems, they are maintained
centrally and used by studentsand academic and administrative
staff to store, manage and use the relevant information. The
information system of UL (LUIS) contains all the personal data
on students and staff (accessible only in an authorised way to meet
the requirements of the law on protection of personal data. It also
contains all the records concerning the academic process, and the
student can always find out what tasks or tests he must perform
and what is his/her situation with the academic progress. Here
also the students can approach centrally organized questionnaires
to leave their opinion on programmes, courses and their staff.
These opinions are used, i.a., for election of staff and for renewal
or amendment of programmes and courses.The information is

DY P
15 =



S Q@
= o—1°

accumulated, maintained and processed in LUIS. Information is
stored and treated by Data storage unit. Lecturers are well familiar
with the system and use it extensively. Each student can find his
place in the academic progress, see his/her tasks and records.
Lecturers can put their tests and marks to students and see their
own results, and the medium-level management can follow the
general development of the situation.

Information management in UZ universities is different; as
we discovered in discussions with partners, it relies mainly on
secretarial work and storage on paper. Nevertheless, some parts of
data management can be implemented. Thus, there are prospects
of questionnaires that the institutions will be using, namely,
analyses of data in thoses questionnaires and their use by faculties
and the central management.

1.8 Public information:

The university makes the information meant to be public
mostly electronically (via internet), but there also regularly
renewable leaflets on faculties and programmes distributed in
information events. There are also periodical publications about
faculties and the university in a format of books, also containing
quantitative data about the programmes and awards. (Thus, 2
years ago we completed and published a book about 50 years of
Chemistry Faculty, containing inter alias a chapter on currently
running study programmes).

In the internet, one has special pages for those who would
like to study in our university, and these pages have concise
information on programmes and courses. When one enters the
page of a study programme, one can see all the basic data about
the programme, and the annotation and the description of aims and
tasks of the programme.Information is also available in English,
only in a different format, because it is meant for foreigners and
not all the study programmes have been duplicated in English. The



page about admission contains useful tips and advice on how to
become our student. Study programmes have a general description
in English — as you can see from our Bachelor programme in
Chemistry, with attachments containing more detail.

The main novelty we introduced in UZ institutions is the short
desriptions of study programmes for the benefit of applicants and
of international partners. Another (in one of the institutions), is the
intention to publish certain parts of annual institutional reports.

1.9 On-going monitoring and periodic review of
programmes:

There are several internal regulations containing reference
to the annual monitoring and reviev of study programmes. In
our university, this has become a routine, and right now certain
procedures are executed (triggered by the Academic Department)
and the faculty is actively involved in the process.

In UZ institutions, as it was mentioned before, the process
of reviewing the programmes is centralized. However, regular
evaluation of programmes and courses is being developed, and
there are also ways of collecting the feedback and transferring it
to the National bodies that carry out revision of programmes at
National level.

As an additional novelty (although not taken from UL, but as a
spin-off effect) in one of the institutions is concerning the process
of industrial practical placements (this process is also linked to
1.3. — student centered learning)

1.10 Cyclic external quality assurance:

HEIs in Latvia undergo external quality assurance in line
with the ESG on a cyclic basis (every 6 years). This is regulated
on National level by Regulation on accreditation (Cabinet of
Ministers).
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Accordingly, each study domain (including each study
programme)must prepare a self-evaluation report (like annual
reports, but taking into consideration specific requirements put
forward by the Accreditation agency (at present this function is
delegated to Academic Information Center), and providing specific
information on the issues pointed out during previous accreditation
round. Self-evaluation reports of study domains are published in
internet sites of faculties. Internal self assessment covers all the
necessary activities, and lecturers are actively involved in them.

Accreditation process in UZ is organized differently, and
therefore the expertise of UL is not applicable. As it was mentioned
before, the only process that can prove useful in this respect is
the tradition of self-assessment reports — the feature that has been
developed within the IQAT project and having a strong link to this
chapter.

Conclusions. The Quality Assurance System in University of
Latvia has many useful features that can be introduced into HEIs
of partner countries. The main points are: 1) the formulation of
quality policy, 2) the use of questionnaires to be filled by students
and other stakeholders for improvement of quality of programmes
and courses; 3) regular self-assessment of programmes and
modification of their parts.



TOOLS FOR ASSESSMENT OF A TEACHER
PEDAGOGICAL COMPETENCE

ALENA HASKOVA, PROF. PAED DR, PHD.,

DANKA LUKACOVA, ASSOC. PROF.PAED DR., PHD.
FACULTY OF EDUCATION, CONSTANTINE

THE PHILOSOPHER UNIVERSITY IN NITRA, SK

Abstract. Academics at higher education institutions (HEIs)
are expected to be experts in their science specialisations and
at the same time they are expected to have also an appropriate
level of pedagogical competences. But it is a common praxis that
teaching staff at higher education institutions usually develop
their pedagogic competences by self-study and by their own
teaching practice. Moreover, as to the teacher assessment within
the internal quality assurance systems of HEIs mainly teachers’
performance is evaluated, what means a great attention is paid
to their results in the field of research (which can be very easy
evaluated through the number of projects they have been involved
in, papers and books they have published, patents they have
submitted). Less attention is paid to their teaching results and
these their results are often assessed on the basis of quantitative
indicators (numbers of lectures and lessons per week, numbers of
students they teach, numbers of students who do not pass subjects
they teach, etc.) and actually teachers’ teaching mastery, the level
of their professional pedagogical competence is not assessed. In
this context the IQAT project is in a good synergy with another
project, which Constantine the Philosopher University in Nitra
(Slovakia) is currently participating in. In particular it is a national
research project Evaluation of Teachers™ Competences, the main
aim of which is to develop a set of tools for evaluation of teachers’
pedagogical competences according to teacher professional
standards. Preliminary results of the project will be presented in
the paper.
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Teachers’ professional competence

In literature one can find different terms used by the authors
in relation to the teacher career performance as e.g. qualification,
professionalism, expertise, mastery or competence ([1], [2],
[3]). A unifying feature of the use of all these “different” terms
is the authors’ consistent attitude that teacher's professionalism,
qualification, expertise, mastery, competence significantly impact
instruction and students’ achievements. In general one can state
that success of teaching practice can be measured in terms of
teachers’ ability toinitiate and support learning processes that
enable students to achieve specific pedagogical objectives [4].

According Baumert and Kunter [5] the notion teachers’
professional competence covers the qualities that teachers need in
order to meet the demands of their profession. These are related
mainly to teachers’ pedagogical content knowledge, professional
beliefs, work-related motivation, and self-regulation. Within this
context Kleickmann and others [6] stress the difference between
the quality of teachers’ content knowledge and pedagogical content
knowledge, i.e. content knowledge competence and pedagogical
content knowledge.

Knowledge of the content (subject matter content knowledge)
and teaching of a subject (general pedagogical knowledge) are
two key elements of teachers’ professional competence (the key
competences, besides the others related to curricular knowledge,
knowledge of learners, knowledge of the philosophical and
historical aims of education, organizational knowledge and
counseling knowledge [7],[8], [9]).

Academics at higher education institutions (HEIs) are
expected to be experts in their science specialisations and at the
same time they are expected to have also an appropriate level
of pedagogical competences. But it is a common praxis that
teaching staff at higher education institutions usually develop their
pedagogic competences by self-study and by their own teaching



practice. Moreover, as to the teacher assessment within the internal
quality assurance systems of HEIs mainly teachers” performance is
evaluated. This means that a great attention is paid to their results
in the field of research (which can be very easy evaluated through
the number of projects they have been involved in, papers and
books they have published, patents they have submitted) andless
attention is paid to their teaching results, as in comparison to the
research performance to evaluate the pedagogical performance is
much more difficult. Of course, much more difficult it is in case
if we do not stay at the evaluation of the teachers’ pedagogical
performance only in terms of the quantitative indicators, such as
are numbers of lectures and lessons per week, numbers of students
they teach, numbers of students who do not pass subjects they
teach, etc. These numbers do not say anything about the teacher's
teaching mastery, they absolutely do not assess their professional
pedagogical competence.

Completely different is the situation as regards to the
evaluation of teachers™ performance at lower levels of education
(primary schools and lower and upper secondary schools, which
also have their internal quality assessment systems). There the
situation is an opposite one. The key attention is paid to qualitative
aspects of teachers’ pedagogical performance, to the level of their
teaching mastery in all its dimensions, and marginal attention is
paid to the evaluation of the teachers' performance based on its
quantitative indicators [10].

There is no doubt, that to evaluate teachers’ professional
competence is very difficult. There are different aspects based
on which it can be assessed (e.g. portfolios, teacher's written
preparations to the lessons) but actually it can be demonstrated
and proved only in a practical way, in practice. And independently
on the real level of a teacher's pedagogical mastery, the outcomes
of his/her teaching are uncertain. Uncertain they are in two
respects. The first is the fact that instruction always brings some
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unexpected situations, which cannot be planed. A teacher can
plan his/her teaching very carefully but there is unpredictability
of student behavior, classroom discourse, failing of technical
supports of teaching, etc. And the second is the fact, that learning
is a mental process with no guarantee of its results (students’
learning outcomes), moreover significantly depending on a very
broad scope of different factors [11]. Professional practice of
teachers is characterized by a lack of standardization, broad scope
of nonroutine situations and a high level of the uncertainty of
success.

Assessment of teachers’ professional competence

Assessment of teachers’ professional competence should
be focussed on those aspects of teacher pedagogical practice
(classroom instruction) which are a precondition for achieving
the desired (planned) learning objectives (students’ learning
outcomes). Beside the IQAT project, Constantine the Philosopher
University in Nitra runs also another research project in which
issue of evaluation of teachers is reflected, or rather this issue
is just the key one. It is a national project entitled Evaluation of
Teacher’s Competences which is in a good synergy with the IQAT
project [12].

The main aim of the project is identification of a general
set of competences necessary for a teacher career qualified
performanceand creation of related evaluation tools applicable
to evaluate quality and qualification of teachers” teaching
performance. The key competences have been identified in three
basic dimensions ([13],[14],[16],[17],[18]):

1. competences focused on the learner;

2. competences focused on the educational process;

3. competences focused on the professional self-development
of a teacher.



Within these three dimension all together 10 competences
have been specified as the key ones and particularly they are the
following ones:

1. competence to identify student development and individual
features;

2. competence to identify student learning psychological and
social factors;

3. competence to develop student’s personality development
and student’s competences;

4. competence to create a positive climate in the classroom;

5. competence to plan and carry out his/her professional
development;

6. the subject content knowledge and the subject didactics
knowledge;

7. competence to plan and design the teaching process;

8. competence to choose and carry out the teaching forms
and methods;

9. competence to use the material and technical teaching
means in teaching processes;

10.competence to assess the teaching results and students’
learning achievements.

Currently the project team is designing a set of evaluation
tools relevant to the above-mentioned competences. Particularly
to each of these competences an evaluation sheet for an evaluator
and a self-evaluation sheet for the assesse (evaluated teacher)
should be created.

Competence to identify student learning psychological and
social factors

As an example of the prepared evaluation tools thereinafter
we are presenting a working version of the evaluation sheet of
the evaluator to the second of the above-mentioned competences,
i.e. a sheet designed for evaluation of the teacher's competence
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to identify student learning psychological and social factors.
Working version means a preliminary list of factors which should
be assessed by the evaluator based on (during) an observation
of the teaching process led by the assesse. Fulfilment of the
particular aspects of the observed competence (its quality, level
of its development proved by/demonstrated in the teacher's
performance) should be expressed by the evaluator through the use
of a 5-point scale 1 —2 — 3 —4 — IE, where 1 is the best assessment
(yes, excellent, always) and IE equals the statement impossible to
evaluate, what means that during the observed teaching process
no situation occurred in which the relevant factor of the evaluated
competence could be demonstrated.

The working version of the sheet to the evaluation of a
teacher's competence to identify student learning psychological
and social factors consists of following questions:

1. Did the teacher motivate the students in an appropriate
way and in a sufficient extant?

2. Did the teacher use sufficient numbers of questions, tasks
and exercisesto repeat the subject matter to allow to acquire the
subject matter also to the slow or weak students or to acquire also
more demanding subject matter to students?

3. Did the teacher manage to explain the students what s/he
expects from them and what the new subject matter is useful for?

4. Did the teacher show enough patience? If a need to explain
the subject matter repeatedly or to answer questions of students
occurred, was s/he willing to do that?

5. Did the teacher develop critical thinking and creativity
of students during acquisition or practicing of the new subject
matter?

6. What approach of the teacher to the students was the
dominant one (authoritative, heavy-handed - inducing stress at
students; indifferent, careless - showing no interest in students’



personalities, giving no feed-back; accommodating - students felt
teacher’s interest in their personalities; other - specify it)?

7. Did the teacher manage to empathize with students, e.g.
did s/he explain the subject matter in a way which took into
account students’ possibilities?

8. Did the teacher innovate and change the organizational
forms of students’ work?

9. Did the teacher manage to formulate adequately demanding
and clearly explicit questions?

10.Did the teacher wuse tasks/assignments which were
appropriate to the students’ age, students’ intellectual level and
presented topic?

11.Did the teacher give enough time to the students to solve
the given tasks/assignments?

12.Did the teacher give enough time to think of the answers
during examination? Did the teacher in terrupt students’™ answers?

13.Did the teacher use appropriate intensity of voice?

14.Did the teacher manage to spirit away the students through
her/his language output?

15.Did the teacher use the non-verbal communication
appropriately?

16.Did the teacher respect different learning styles of
students? Did the teachers use different didactic methods to
respect the different learning styles in an appropriate way?

17.Did the teacher take into account individual characteristics
of the students’ personalities in the teaching process?

18.Did the teacher know social interactions in the classroom
and did s/he manage to work with them in an appropriate
meaningful and professional way?

19.Did the teacher create a positive climate in the classroom?

20.Did the teacher manage to work with the strain in the
classroom?
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21.Did the teacher include all students into the learning
activities in a balanced way? In case that the teacher gave priority
to somebody among the students, who were that?

22.How did the teacher react to students misbehaviour (s/he
punish it immediately, s/he punish it with a time delay, s/he ignore
it, other, specity)?

Pilot testing of the final versions of the designed tools will
be carried out at the primary, lower and upper secondary schools
on a relevant sample of teachers in selected schools. Necessary
corrections of the designed set of criteria and evaluation tools will
consequently be introduced in order to finalize the designed set of
assessment tools for its implementation in the practice of teachers’
professional competences evaluation.

Conclusion. Despite the undisputed importance of internal
and external evaluation mechanisms, in Slovakia there have not
been developed in detail any set of tools, techniques or criteria
for objective, autonomous evaluation of teacher’s professional
performance at various stages of his/her career growth. Though,
on the contrary, these tools are often mentioned in political
documents when strategic goals in the area of life-long learning
have been defined and they are also stated in the Act No 317/2009
[19].

The ambition of the project Evaluation of Teacher’s
Competences is to present and solve problems not being solved in
Slovakia till now, and to create a set of tools, techniques and criteria
for evaluation of teachers” professional competences aimed at the
achievement of their qualified educational performance at various
career levels. From this point of view the project is highly up-to-
date and innovative, and the gained results will have applicable
character and can immediately be used in practice.

Despite the fact that the development of the evaluation tools
is carried out with focus on the primary and secondary school
teachers teaching practice there is no doubt that the created tools



will be possible to use also in quality assurance mechanisms of the
higher education institutions to assess the pedagogical competence
of the university (tertiary education) teachers.
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METHODOLOGY OF TEACHER SELF-ASSESSMENT AND
ITS USE IN QUALITY MANAGEMENT

D. LUKACOVA, ASSOC. PROF.DR., A. HASKOVA, PROF. DR.
DEPARTMENT OF TECHNOLOGY AND INFORMATION TECHNOLOGIES
UNIVERSITY OF CONSTANTINE THE PHILOSOPHER NITRA, SLOVAKIA

Abstract. Self-reflection is an essential precondition to
improve and enhance teacher's performance. It should be
included also in evaluation processes of teachers done by the
institutions they work at, including higher education institutions
(HEIs). The paper will present methodology of the teacher self-
assessment which has been introduced currently at the Faculty of
Education at Constantine the Philosopher University in Nitra in
frame of its internal quality assurance system. Both quantitative
and qualitative research methods are used to point out results of
the evaluation process with respect to the assessor's as well as
to the evaluator's point of view. This approach opens a platform
for consequent professional discussions in the environment of
changes and strategies being introduced into the carried out
education processes.

Issue of the higher education institutions (HEIs) quality is
most often linked to results of evaluations which are done by
various agencies. In Slovakia rankings done by the Academic
Ranking and Rating Agency (ARRA) are perceived as an official
qualitative status of the particular HEIs. In 2015 this independent
Slovak civil association, established in 2004 with the objective to
assess the quality of Slovak HEIs and to stimulate positive changes
in Slovak higher education, issued already its eleventh evaluation
of the faculties of Slovak HEIs [2]. The annual HEI assessment
report is based on publicly open and verifiability data on education
and research results achieved by the faculties in 2014. In this
way indicators based on which the HEIs quality is assessed are
such data as: number of teachers per 100 full-time and part-time



students, number of professors and associated professors per100
full-time and part-time students, ratio of professors, associated
professors and teachers with the PhD title to the total number of
the teachers, ratio of professors and associated professors to the
total number of the teachers, ratio of the number of applicants for
the study to the planned number of accepted applicants, ratio of the
number of enrolled students to the number of accepted applicants,
ratio of foreign students to the total number of full-time students,
ratio of the number of students studying abroad in frame of the
ERASMUS mobility and the total number of full-time students in
Slovakia sent abroad for ERASMUS study stay in the concerned
academic year, etc. Although the agency constantly updates
the information based on which the HEIs and their faculties are
assessed, it is obvious that its evaluation, as to the evaluation of
the teaching process and its achievements, follows quantitative
approaches and the qualitative ones are missing here. To evaluate
the quality of education a very important aspect is self-reflection
of teachers involved in the education processes. This self-
reflection helps to evaluate in a conscious way work performed
by the teacher, approaches to students, communication with
them, to analyse and compare teacher's professional (teaching)
experiences. It helps the teacher to find out stimuli and impulses
to improve and enhance his/her teaching activities [12]. According
Petty [15] the purpose of the self-assessment is to learn the general
principles of what works and consequently use these principles to
work out how to teach better in the future.

In relation to teaching self-evaluation methods are more
often used to assess students’ activities and results than the
teacher's ones (students’ self-assessments versus teachers’ self-
assessments). Moreover in some cases the use of these methods
evokes questions on their reliability [8, 16].

Self-reflection can be unconscious or conscious [11].Within
the systems of quality education assessment self-assessment
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tools are used consciously, together with further methods used
for the quality assessment. A further method can be for example
evaluation of the teacher done by the students. These evaluations
of teachers carried out periodically at the end of the semesters are
becoming a common part of monitoring processes aimed at the
level of teaching in most of the HEIs in Slovakia. Usually they
are carried out by means of a questionnaire in which the students
express their opinions, notes, remarks to various aspects of
teaching they have been enrolled in, as well as to the competences
and performances of the relevant teachers. Despite the tendency
to make these processes objective, it is obvious from these
questionnaire survey results that the respondents have their own
inner reasons, motivations leading them very often to significantly
subjective statements. Just in this context it is very important to
ask the teachers for their self-assessment which can significantly
increase objectification of the assessment of teaching processes
at the HEIL. Moreover the self-assessment helps to obtain a
more reliable feed-back on teaching processes and their results,
and enables to react promptly to non-functional components of
teaching methodologies what consequently can help to improve
the quality of the teacher's teaching programs [21].

According Turek [18] the main assessment tools
(methodologies) used in quality management of teaching are
questionnaires, interviews, observations, statistical methods,
SWOT analysis and brainstorming. Blasko [21] ranks to these
methods also teacher's self-assessment to the tools serving for
teaching quality measurement.

Constantine the Philosopher University started to develop
implementation of its own internal quality assessment system.

Constantine the Philosopher University started to deal
systematically with the issues of quality evaluation and quality
assurance in the academic year 2011/2012 [9, 20]. The main
intention of this initiative was to design its own institutional system



of quality education which would enforce principles of culture and
quality education at all levels of the university. At the same time
the designed system was to follow the Standards and Guidelines
for Quality Assurance in the European Higher Education Area
[4, 5], so-called ESG guidelines, adopted in 2005 at the Bergen
meeting of ministers responsible for tertiary education [3].

In accordance with the university system of quality
management, the system at the Faculty of Education also
follows the ESG [17]. It is an open active document, which is
continuously upgraded within the strategic planning, tactical
control and operational management, considering results of
evaluation processes dealing with quality of educational inputs,
processes and outputs. The faculty processes in three-year cycles
a self-evaluation report on evaluation quality education and to it
related system of quality assurance (such reports are prepared by
each faculty, but there are differences in the lengths of the cycles,
mostly it is done in two or three-year cycles).

Knowledge of the teaching results and students’ learning
outputs and achievements is a very important precondition of study
programs quality assurance [19]. In frame of the self-evaluation
processes included into the quality assurance system the faculty
carried out following monitorings [17]:

- monitoring of students” learning achievements in particular
study subjects;

- monitoring of state exam results;

- monitoring of bachelor and master thesis defences;

- monitoring of students” fruitfulness in credit indexes;

- monitoring of education fruitfulness by further activities
evaluation (competitions, awards, student research, professional
and artistic activities, concerts, exhibitions, etc.);

- monitoring of teaching and learning processes and quality
of teachers™ professional (teaching) competences;
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- monitoring of the adequacy of the study programs and
the study programs graduates” profiles in relation to matching the
labour market needs;

- monitoring of students and teachers’ opinions on the study
programs and the subjects taught within them;

- monitoring of the compulsory optional and optional
subjects.

To improve the fruitfulness of the monitoring of teaching and
learning processes and quality of teachers™ professional (teaching)
competences currently a new innovative element was added to
the methods used before for this purpose and it is just the above
mentioned teachers™ self-assessment.

RESEARCH SAMPLE AND METHODS

As a tool of the self-assessment of teachers in connection to
teacher evaluation within the internal quality assurance system
introduced at Constantine the Philosopher University in Nitra A
Self-Assessment Questionnaire for Teachers was created. This
questionnaire, or more specifically the created methodology of
teacher self-assessment, was verified in several pilot researches.
One of them was a pilot research carried out at the Faculty of
Education with a research sample of 15 teachers participating
at teaching the study program Training of vocational education
teachers. The questionnaire was administrated in a print form in
December 2016 — January 2017.

The questionnaire structure consisted of 17 questionnaire
items (questions) divided into two parts following two different
dimensions.

The first part of the questionnaire consisted of 7 items. Purpose
of the first questionnaire item was to find out whether the teachers
monitor the content of the study program, subjects involved in
which theyteach, and make proposals of changes to improve the
quality of both the concerned study programs and taught subjects.



At this item the respondents could select one from the proposed
answers (with a possibility to add their notes and comments to it)
or put their own answer.

The second item was aimed at finding out whether the teachers
monitor the students’ learning achievements in the subjects they
teach. Teachers gave their responses to this questionnaire item in
the same way as in the first one.

Goal of the third questionnaire item was to find out whether
the departments, which the teachers belong to, have been involved
in some projects dealing in a way with methodology of the subjects
they teach.

By means of the fourth item one tried to check whether
the teachers use to update content of the subjects they teach
and ways of their teaching following their own professional
(teaching) experiences, achievements and knowledge. In this
item the teachers declared also whether these innovations were
incorporated into the Subject Information Forms.

The fifth item followed correlation of the subjects, the teachers
teach, with their publication activities (topics of the articles they
published within the assessed period).

The sixth item was interlocked with the previous one. The
teachers were asked in it on the number of subjects to which they
prepared new additional teaching or learning resources (materials)
resulting from their own publication outputs.

In the seventh questionnaire item the teachers were asked to
make a self-reflexive evaluation of the quality of their teaching
competences using a seven-point scale where very high was for
the best, highest level of the competences and very low expressed
an insufficient level of professional (teaching) competences.
Respondents could specify their responsesgiving a specification of
their teaching competences strengths and weaknesses.

The second part of the questionnaire was focused on the
assessment of students’ achievements (grading of students by
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teachers) and consisted of 17 questionnaire items (questions 8 —
17).

The eighth item was closed and respondents declared in it
to which level they are acquainted with the Subject Information
Forms, of the subjects they teach, and understand the
interconnection of these forms and contents of the subjects with
profiles of the relevant study program graduates.

The ninth item tried to find out whether the assessment
methods used by the teachers enable them to identify completely
the level of student’s knowledge and skills in the frame of the
learning outputs and goals defined in the Subject Information
Forms and study program graduate profiles. The teachers could
choose from several predefined offered statements or add their
own one.

The tenth questionnaire item verified whether the teachers
use assessment and grading methods (ways) stated in the Subject
Information Forms.

The goal of the eleventh item was to find out how, in which
way the teachers familiarize their students with criteria they use to
assess and grade the students (criteria for successful graduation of
the relevant subject).

Next four questionnaire items (questions 12 — 15) were
focused on determination of exam terms and their announcement
to students. In particular, the twelfth item enquired for exam terms
announcement to students (numbers of terms offered to students,
announcing the dates well in advance), the thirteenth item checked
whether the teachers provide exam dates in an appropriate time
dispersion, the fourteenth item checked whether the teachers
respect the terms of other exams, the students have, and the
fifteenth item verified whether the teachers respect individual
personal requirements and needs of students at determining the
exam dates, especially in relation to the students with special
upbringing - educational needs.



The sixteenth item asked for forms of exams used by
the teachers to assess (grade) students in case of the subjects
completed by exams and the seventeenth item asked for forms
used by the teachers to assess (grade) students in case of the
subjects completed without final exam, only with the continuously
stated grade assessment or with the state assessment passed.

Completed questionnaires were sent to the guarantor of the
study program who processed and analysed the obtained data
and prepared the Final Report, which consequently undergone a
review process.

RESULTS

Based on the data obtained from the 15 respondents of the
questionnaire survey — teachers of the study program Training of
vocational education teachers the following results and findings
processed in the Final Report (prepared by Lukacova (2017), the
guarantee of the study programme) were obtained:

- Adequacy of the content and profile of the study program
graduate in relation to requirements and needs of practice is
monitored in two ways: by means of consultations and advisements
with different professionals from practice, and by means of
questionnaires administrated to the study program graduates. The
content and expected learning outcomes and achievements of the
subjects included in the study program are regularly revaluated
and upgraded with respect to the needs of practice. Innovations of
the subject content during the assessed period (2016) were carried
out in case of several subjects and the introduced changes were
incorporated also in the Subject Information Forms of the relevant
subjects (Math, Materials and Technologies, Technical Drawings,
Safety and Occupational Hygiene, Motor Skill Development
Technics, Engineering Mechanics, Personal Protective and
Safety Work Equipment, PLC, Programmable Logic Controlers,
E-learning Methodology, Machine Engines).
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- The content and expected learning outcomes and
achievements of the subjects included in the study program are
regularly revaluated and upgraded also in relation to research
activities carried out by the department guaranteeing the
study program (Department of Technology and Information
Technologies). The changes (innovations and modifications)
introduced during the assessed period (2016) were connected
with two factors. One of them were results obtained within
the questionnaire surveys in which the questionnaires were
administrated to the study program graduates and pre-graduate
students, and the other one were the outputs of two projects,
KEGA project dealing with technical projection skills and their
development and ESF project dealing with possible innovations
of the study program to meet the practice requirements. The key
change was a modification of the structure of the study program
following the needs of practice and the need to implement the
research results into the education of professionals prepared
appropriately for the labour market in context of its recent
requirements.

- Availability of learning resources for students is monitored
periodically. During the assessed period approximately 20
publications were issued to support quality education. Information
on the study program published on the web sites of the faculty and
department, and on the Facebook is checked periodically, too, and
the web sites are periodically modified.

- Learning achievements of students in the study program
subjects are checked by continuous tests, practical assignments,
seminar papers and exams. Achievements obtained in the above
curricular activities are monitored continuously and they are
summarized in the department’s annual report on science and
research.

- Teaching processes and quality of teachers’ professional
(teaching) competences are monitored by means of inspections of



classes carried out by the vice-head of the department. Students’
opinions on the teachers and study program quality are monitored
through periodically organized questionnaire surveys. Following
the results of the surveys carried out during the assessed period,
two specializations were introduced into the assessed study
program (engineering and services).

- Methods used to assess students enrolled in the study
program Training of vocational education teachers enable to
identify student’s competence level defined in the profile of the
study program graduate. Methods used to measure and evaluate
students learning achievements are in accordance with methods
specified in the Subject Information Forms.

- Determination and announcement of the exam dates,
realisation of the exams and saving of the results (grades) is done
in accordance with both external and internal faculty regulations.

DISCUSSION

The same process was used also in monitoring the education
quality of all study programs carried out at the faculty and similar
self-assessments reports, as the above presented Final Report
to the study program Training of vocational education teachers
i1s, were prepared by the guarantees for each study program.
The guarantees evaluated the quality of the study programs, to
them related teaching processes and competences of teachers
participating in teaching of the study program subjects also in
the previous years in two-year cycles, but in this year the self-
assessment of teachers have been used as a new added value of the
evaluation process methodology.

The highest value information was recorded at those
questionnaire items in which the respondents could complete
the offered closed responses by their own statements and
comments. These responses gave more detailed information on
the respondents’ opinions and significantly contributed to deeper
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analyses of the monitored issues and to a higher quality of the
prepared Final Report.

Currently the effectiveness and usefulness of the used self-
assessing questionnaires is analysed and in dependence on the
analysis results the questionnaire might be modified or some
special instructions regarding its use could be stated.

CONCLUSION

Constantine the Philosopher University has a long-term
experiences with design and implementation of its own internal
quality assessment system. Moreover it has also significant
knowledge and experiences with implementation of these
systems in other Slovak higher education institutions as well
as in HEIs abroad, which the university obtained in different
national and international monitoring and research projects, it
participated in [9]. Currently it participates in the international
ERASMUS+  project  561685-EPP-1-2015-1-CZ-EPPKA2-
CBHE-JP Enhancing capacities in implementation of institutional
quality assurance systems and typology using Bologna process
principles [10], the coordinator of which is Czech University of
Life Sciences in Prague and the other project members are HEIs
from the Czech Republic (Centre for Higher Education Studies
in Prague), Spain (University of Alicante), Latvia (University of
Latvia in Riga), Slovakia (Constantine the Philosopher University
in Nitra), Kazakhstan (S. Seifullin Kazakh Agro Technical
University in Astana, International Education Corporation in
Almaty, Karaganda State Technical University in Karaganda)
and Uzbekistan (Tashkent Chemical-Technological Institute,
Samarkand Agricultural Institute, Andijan State University).The
main goal of the project is to use the experiences which the HEIs
in the European Union countries has gained at development and
implementation of their internal quality assurance systems, and to
disseminate the relevant results and experiences into the HEIs of



Kazakhstan and Uzbekistan, i.e. to help the HEIs in the Central
Asia region to design and implement their own internal quality
assurance systems. The representatives of all the HEIs from
Kazakhstan and Uzbekistan, participating in the project, pointed
out issues of teacher assessment and to it relevant methodologies
and tools [6, 7] as the priorities of their interest. In this context, the
results and experiences from the presented survey of the teachers’
self-assessment carried out for the purpose of the quality teaching
evaluation within the institutional internal quality assurance
system will be further used also in the IQAT project realisation.
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INTERNAL QUALITY ASSURANCE PILOTING IN
SAMARKAND AGRICULTURAL INSTITUTE

FARHOD AHROROYV,

DEAN OF FACULTY OF MANAGEMENT IN AGRICULTURE, SAMARKAND
AGRICULTURAL INSTITUTE

77, MIRZO ULUGBEKSTREET, SAMARKAND, UZBEKISTAN

Quality of higher education (all activities of HEIs) has been
considered as the basic priority of higher education development
during last several decades in many countries of the world.

Bologna process (BP), has included the higher education
quality in its agenda from the origin (1998). The theoretical ideas/
principles formulated during the first years of the process were
transformed into the important document Standards and Guidelines
for Quality Assurance in the European Higher Education Area
(ESG) and adopted by the ministries of education of BP countries.
The importance of higher education quality together with interest
in PB priorities has been approved also in the Central Asia (CA)
region.

Radical reform of the education sector in Uzbekistan started
in 1997 with the adoption of the Education Act and the National
Programme for Personnel Training (NPPT). The two documents
have provided a legal basis for higher education (HE) and further
development of the HE system in Uzbekistan. National policy in
the field of education, including legislation on higher education, is
based on the Constitution of the Republic of Uzbekistan, Decrees
of the President of the Republic of Uzbekistan and Resolutions of
the Cabinet of Ministers of the Republic of Uzbekistan.

The NPPT (adopted as an Act of Parliament) provides a long-
term strategy for strengthening education, developing a continuing
education system and reinforcing the multi-level higher education
system. The aim of the programme is the fundamental reform of
the education system, the complete overhaul of its ideological
aspects, and elaboration of a national educational system to train



highly qualified specialists to the same level as in advanced
democratic states. The fostering of international co-operation has
been defined as one of the tools for achieving the objectives of the
NPPT.

The NPPT (adopted as an Act of Parliament) provides a long-
term strategy for strengthening education, developing a continuing
education system and reinforcing the multi-level higher education
system. The aim of the programme is the fundamental reform of
the education system, the complete overhaul of its ideological
aspects, and elaboration of a national educational system to train
highly qualified specialists to the same level as in advanced
democratic states.

Every 5 years, higher education institutions (HEIs) have to
undergo a state attestation procedure in accordance with a specific
regulation adopted by the Cabinet of Ministers.

According to the Education Act quality of education is
ensured by State Educational Standards. They provide detailed
information on the main features, such as structure, content and
implementation of curricula, quality control of personnel training,
the compulsory (core) components (the list of academic subjects),
learning outcomes and descriptions of competencies

The agricultural education and science of southeastern
regions Uzbekistan based at Samarkand Agricultural Institute
(SAI) - the oldest agricultural higher educational and research
institution in Central Asia. Samarkand Agricultural Institute is one
of the oldest institutions in Central Asia. It was founded in 1929
by the Government act of Republic of Uzbekistan. Samarkand
Agricultural Institute (SAI) is university type higher educational
organization under Ministry of Higher and Secondary Education
and Ministry of Agriculture and Water resources. SAI provide
higher and adult education, research on agricultural related
sciences and extension among farmers. Samarkand agricultural
institute was founded in 1929 and now it is considered to be one
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of the leading educational establishments in agricultural branch in
Central Asia. The main activities related to higher education and
fundamental and applied research in 3 levels including bachelor,
master and doctoral schools.

For pilot implementation of the first drafts of quality assurance
systems in Samarkand Agricultural Institute the surveys for job
market, graduates and teaching staff.

Following answers were given for questions were made:

1. What has changed in the last 5-7 years, the quality of
training graduates of SamAI?

&

= Improved, but only slightly No changes

1. The result of 3rd (What has changed in the last 5-7 years, the quality
of training graduates of SamAI?) question
Evaluation the activities of the University on the following parameters -
High-1, Medium-2, Low-3

The ability of employers to participate in the
formation of the educational process
The effectiveness of the interaction of deans and
heads of departments with employers

Guarantees fulfillment of contractual obligations
Activity of the university as a member of society

Information Transparency

The availability of senior management

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

mHigh mMedium mLow

2. The result of question about the activities of the University



Besides, we gave some other question for stakeholders and
employers about specialties that they need. Some employers
answered that they need economist, counter, agronomy,
engineering and technology specialties.

Stakeholders and employers gave following suggestions to
improve quality of graduates’ skills;

- To select talented young people with an interest in studies
and devoted to agriculture

- Possess deep fundamental knowledge in their specialty

- To strengthen the exam tests, eliminate students who didn’t
demonstrate an interest in knowledge, or offer them to choose
another sphere of activity

- Use the experience of modern and leading universities

- To strengthen the material and technical base for efficiency
of practical lessons

- Add subjects developing leadership competence (methods
of correct personnel management, the culture of communication,
etc.)

- Organizing the lectures in connection with practice

- Creating a method of teaching based on the experience of
foreign countries

- Conduct the diploma paper in connection with practice

- To develop measures for personnel to work freely with
foreign organizations

To evaluate our graduates, we surveyed external stakeholders
by giving following questions. The answers are satisfied, partially
satisfied, dissatisfied

(1) How satisfied are you with the availability of information
about the affairs of the institute?

(2) How satisfied are you with the degree of friendliness,
politeness and tact by members of the administration:

(3) How satisfied are you with the degree of friendliness,
politeness and tact on the part of your colleagues
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(4) Are you satisfied with the working conditions at the
Institute and equipping of the workplace?

(5) In the life of the Institute there are many different sides
and aspects that affect each teacher and staff member. Please
rate how satisfied are you with recognition of your success and
achievements

(6) In the life of the Institute there are many different sides
and aspects that affect each teacher and staftf member. Please rate
how satisfied are you with your wage conditions:

(7) In the life of the Institute there are many different sides
and aspects that affect each teacher and staff member. Please rate
how satisfied are you with your labour protection and safety

(8) Are you satisfied with the Institute's role in society and in
the relevant professional field?

(9) In the life of the Institute there are many different sides
and aspects that affect each teacher and staftf member. Please rate
how satisfied are you with your scientific-methodologic activities’
condition?

(10) In the life of the Institute there are many different sides
and aspects that affect each teacher and staftf member. Please rate
how satisfied are you with your educational activities’ condition?

(11) In the life of the Institute there are many different sides
and aspects that affect each teacher and staff member. Please rate
how satisfied are you with your spiritual-educational activities’
condition?

Here, given the result of questions that above mentioned.



120%

100%
80%
60%
40%
20%
0%

1 2 3 4 5 6 7 8 9 10 11

MW satisfied W partially satisfied ™ dissatisfied

3. The result of internal evaluation of administrative staffs’ activities

of the University

Suggestions by teachers;
- To repair teaching equipment and studying buildings;

- Few graduates of the Institute work on their speciality. Pay

more attention to agricultural sector;

For the question about “What attracts you to work in this

institute?”” we got following answers

high prestige of
Institute, 15%

good moral and psychological
atmosphere in the team of
the Institute, 25%

the possibility of professi
development as a teachel
an interesting academic...
good working conditions, 30%
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4. The result of question about “What attracts you to work in this
institute?”

By analysing the results of surveys, we conclude that, some
teachers of all departments should improve working with students
during the outside of class time as well as should improve their
ICT skills.

The employers are satisfactory with our students. But, some
of them are not satisfactory. So, it must be paid more attention
to increase practical skills of students. Besides, according to the
employers, some parameters of the activities of the University are
low or middle level (2.4 questions). Less of them are high level.
We should try to increase the quality of our activities.

Generally, by our self-evaluation, we conclude that the
activities of the University are not bad. Only, we should pay more
attention to some parameters in the future.

Participation of HEIs of all partners will guarantee the
possibility to gain new experience compared to the existing
situation. SAI will be able to develop new/innovated/modified
internal QA systems exploiting the experience of EU partners
and using the ESG (certain elements) to bring the innovation
comparing with the existing situation.

The complementary benefit of SAI will come from the
exploitation of U-Map methodology (European international
project) enabling to specify the institutional profiles and
possible their typology grouping (important for various kinds of
benchmarking). The exploitation of U-Map has been still in a pilot
phase in Europe and so the benefit will from this part of the project
will be to the high extent mutual in all participating HEIs.



SPANISH HIGHER EDUCATION QUALITY SYSTEM.
STUDY PROGRAMS ACCREDITATION

GUILLERMO BERNABEU PASTOR,
ESTER BOLDRINI,
UNIVERSITY OF ALICANTE, SPAIN

1. The IQAT Project

The IQAT project, funded under the ERASMUS+ programme,
is an ambitious initiative focused on contributing towards the
set of up/improvement of internal Quality Assurance systems
at beneficiary universities from Kazakhstan and Uzbekistan.
The activities are mainly grouped into three main phases: 1) in-
depth needs analysis for a comprehensive understanding of the
challenges Partner Countries universities are facing in terms of
Quality Assurance and related topics; 2) training to beneficiaries
to build their capacity in the project area; and 3) institutional
diagnosis and definition of the Internal Quality Assurance plan
and processes.

Thus, with the aim of supporting Partner Countries
Universities, this paper aims at sharing the Spanish
experiencerelated to the adaptation of its Higher Education System
to the Bologna reform requirements (with special emphasis on the
QA of study programmes). This information will be crucial for
the IQAT Project partners, that could exploit this information as
good practice and lessons learnt in order for them to establish or
improve their Internal Quality Assurance systems and procedures
in line with both their national regulations and the European
Higher Education Area (EHEA) specifications.

Thus, with the aim of transferring the Spanish good practices,
but also the lessons learnt, this paper is focused on providing an
overview on how the process on Quality Assurance adaptation
was implemented and how the system works now in Spain, with
emphasis on the University of Alicante.
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2. Quality Assurance in Spain

Quality Assurance processes in Spanish Universities began in
the 90s. Before 1970, the concept of higher education assessment
was not familiar for the Country; however the last two decades
saw many improvements. The first step towards the creation of
quality culture in the Spanish Higher Education (HE) system
was in 1992, when the Council of Universities started a pilot
evaluation program focused on university quality, and in 1995 The
Programme for Institutional Assessment of Quality in Universities
(PNECU) was approved with the coordination of the Council of
Universities, and whose main objective was to improve the quality
of universities. The result of such process was a shift towards a
more focused quality culture in Spanish universities.Some years
later, in 1999, Spain signed the Bologna Declaration, so that the
second plan for quality in universities was established in 2001
and consisted in a step forward; we saw the introduction of a key
element: the requirement for universities of providing a set of
measurable indicators about quality.

The organic Law of Universities (LOU, 2001) and the reform
of the LOU (2007) introduced a new legal framework according
to the EHEA and, in 2002 the Council of Ministers set up the
National Agency for Quality Assessment and Accreditation with
the responsibility of providing external quality assurance for the
Spanish Higher Education System. Moreover, other regional
agencies were created with similar responsibilities, according to
the Autonomous Regions’ model of State. It is worth underlying
that the scope of the evaluation was not only for improvement on
voluntary basis, that is why formal consequences in case of lack of
quality were also established.

3. The context
Spain is one of the 28 member states of the European Union
and member of the Bologna Process. The requirements of the



European Higher Education Area constitute the framework for
most of the implementation of the quality issues in the Spanish
Higher Education system.

The system has 50 public and 34 private universities
(academic year 2015-2016) in 17 autonomous regions and with a
total of 1529730students.

Education in Spain follows a decentralised model, where
public universities funding is regional-based, while HE regulation
is a competence of the national authorities. In the case of HE,
its jurisdiction is distributed between the State, the Autonomous
Communities and the Universities; these last ones are considered
autonomous in line with the Spanish Constitution.

The Act on Universities 2001 (LOU) introduced the main
systems adjustments linked with the Bologna Process. The reform
of the LOU (LOMLOU,2007) made possible for individual HE
institutions the implementation of degree programmes fully
adapted to the principles established in the Bologna Process. The
main aspects of LOMLOU 2007 were the following:

— A substantial increase of universities’ autonomy for
programs design

— The catalogue of official university programmes
disappeared and was replaced by a public register of titles/
programmes (the Registry of Universities, Centres and Degrees).
In this sense universities will offer undergraduate programmes
under directions settled by the government considering broad
areas of knowledge.

— The three-cycle structure was introduced: Bachelor (known
as Grado) have 240 ECTS (four years of duration, from 2015 it is
possible to implement Bachelor degree between 180-240 ECTS,
3-4 years of duration), with some exceptions, Master between 60
and 120 ECTS and Doctorate (3-4 years).
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4. The quality assurance system in Spain

The Quality Assurance system in Spain is organised according
to ade-centralised structure of the state, where the regional
governments have competences in HE, mainly concerning funding
public institutions and providing a regional legal framework
for HE. Therefore, and according to the Organic University
Lawapproved in 2001 (an overarching legal provision, which also
included the regional governments and the universities all over
Spain) was created the Spanish Agency for Quality Assurance
and Accreditation (ANECA) in 2002,whose competences range
at the national level. ANECA contacted the European Association
for Quality Assurance in Higher Education (ENQA) to request a
review, which was undertaken in 2007. Thus, ENQA appointed a
panel of international experts to carry out an external review of the
agency. The panel’s external report concluded that ANECA was in
substantial compliance with the ENQA Membership Regulations
and the European Standards and Guidelines for Quality Assurance
on Higher Education. It also reported that ANECA’s procedures
for designing and developing evaluation programmes were
commendable. The Board of ENQA ‘“agreed to reconfirm
ANECA’s full membership of ENQA” in September 2007.After
a positive evaluation, in 2012 ANECA was again ratified as an
Agency with full rights under ENQA and as a member of the
European Quality Assurance Register (EQAR).

Furthermore, as part of this de-centralised system, the same
Law permits the creation of QA agencies whose competences
range at regional level. Quality Assurance regional agencies
have been created in Spain, four of them are ENQA and EQAR;
according to the University Law, the Spanish QA system leads to
anaccreditation decision system programme-based.

In this context, ANECA is playing an active role withinthe
European networks on qualityassurance, (ENQA) and
accreditation (European Consortium for Accreditation, ECA),



where the exchange of good practices and the benchmarking are
essential issues in their agendas.

Furthermore, within Spain, ANECA and the regional agencies
networking was established as thenatural way of collaboration and
acting. To such purpose, a network called REACU was created,
with the main objective oflooking for ways of co-operation,
especially at the technical and methodological level concerning
the procedures of the programmes.

The scope of the QA system concerning higher education
is a comprehensive one and covers from bachelor to master and
doctoral cycles. In Spain there is a sound tradition in doing an
evaluation of Doctoral programmes by ANECA, which implies
the awarding of a “quality label” linked to financial benefits in
terms of scholarships for students, funds for improving facilities
and purchasing research infrastructure, etc.

The Quality Assurance system includes a classical approach
based upon: a self-evaluation report conducted by the institution,
an external review by a peer-panel and the publication of a report
including weaknesses and strengths as well as the improvement
measures to be implemented.

Generally speaking, the institutions made great efforts to
strengthen theself-evaluation procedures duringthe last ten years
and eachuniversity has its own quality evaluation technical unit,
which centralizes all the issues related to QAand gives a key
support to the responsible and staff in charge of the evaluations at
university level.

The external reviews are the responsibility of the Quality
Assurance agencies and carried out by experts coming from the
academic world (peers) and also by experts in quality processes
from companies and the industry sector. They act according to the
procedures established by the Agency even if in an independent
way and according to a code of good practice signed by them
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(this includes ethics issues and commitments to avoid mainly any
conflict of interest).

In terms of ANECA international perspective, the Spanish
National Agency is member of the International Network of
Quality Assurance Agencies in Higher Education (INQAAHE)
that works at the global level and of the Ibero-American Network
of Accreditation Agencies (RIACES) with a significant role at the
regional level inLatin America, where ANECA is providing a very
fruitful perspective from the European scenario.

5. Accreditation of study programmes in Spain

Even if universities are free to define their study programmes,
strict requirements are compulsory before registering a programme,
an ex- ante accreditation 1s necessary, and it is formally called
Verification. A Follow-Up Procedure is set and is followed by an
ex-post accreditation (after four o six years, always after 2 years
from the completion of the study programme).

In Spain, all official degrees must pass an ex-ante evaluation
process by ANECA in order to be accredited and then introduced
in the official study programme register. Royal Decree 1397/2007
regulates this compulsory process.

The process can be summarised as follows:

— The university designs the study plan of the programme
and sends it to the Council of Universities for the ex-ante
evaluation.

— The Council of Universities sends the study plan to
ANECA to begin the assessment process.

— ANECA appoints the members of the panel.

— The panel assesses the study plan according to the criteria
set up on the assessment procedure for the ex-ante accreditation of
official university degrees and writes the draft evaluation report.

— ANECA sends the draft report to the university in case it
wishes to make any observations.



— ANECA analyses the observations presented, writes the
accreditation report and sends it to the Council of Universities.

— The Council of Universities checks that the name of the
degree is coherent with the study plan and establishes the ex-ante
evaluation result (positive or negative).

— The Regional Government and the university are notified
of the ex-ante accreditation result.

— If the university appeals the ex-ante evaluation result,
the Council of Universities will appoint a different panel for the
review, which can either confirm the evaluation or accept the
appeal and send it to ANECA.

— ANECA reviews the appeals and sends the final assessment
result to the Ministry of Education that will inform the other
stakeholders of the process.

— After the Regional Government authorises the degree, it is
registered and considered an accredited official degree course.

— The registered degree will be monitored by ANECA and
the regional quality agencies until renewal of the accreditation is
required.

— Six years after (four years in case of Master programmes)
the degree is first registered, an ex-post evaluation is required in
order to guarantee that the degree fulfils what was specified in its
initial design.

6. Criteria for the accreditation of study programmes

As abovementioned, once a university has decided to offer
a degree before admitting students, the university must present a
degree project for verification by the Universities Council which
requests an assessment report from the Quality Assurance Agency
in charge (ANECA or one of the regional Quality Assurance
Agencies with such a competence).

ANECA establishes the procedures, protocols and guidebooks
for the verification of recognized degree programmes. Also
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ANECA must evaluate the proposal for official universities
degrees, in accordance with these protocols and verification
guides. ANECA has carried out the following measures:

— Publish the evaluation criteria, protocols and procedures.

— Select the experts who form the assessment committees.

— Provide the universities with online facilities for the
processing of applications.

According to the Standards and Guidelines for Quality
Assurance in the European Higher Education Area (also updated
in 2015"), in line with the Dublin Descriptors and the National
Qualifications Framework the evaluation criteria are the following:

— DESCRIPTION OF THE DEGREE

Each degree design must include a description that is adequate
and consistent with the level and/or academic validity so there
is no confusion concerning its content or, where applicable,
qualification for professional purposes.

— JUSTIFICATION

Each degree design must be relevant in terms of the
corresponding learning and/or research experience, be appropriate
to the academic field to which it refers and/or comply with other
similar existing studies.

— In the case of the Master’s, external equivalents with
studies in other countries may be provided.

— In the case of the Master’s, justification must be provided
for the research, academic or professional orientation of the
programme.

— In the case of a Master’s with a professional or research
orientation, the design must refer to the situation of R+D and
innovation in the professional sector.

— OBIJECTIVES

The aims of the degree must be relevant and the learning
outcomes and competences to be acquired by students and this

' http://www.enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf



must be consistent with those required in order for the degree to
be awarded.

— STUDENT ENTRY AND ADMISSION

The degree programme must publicly provide clear and
objective information on the different means of entry, admission
and new student orientation.

In the case of Master’s degrees, in addition to the envisaged
entrance exams, clear reference to the body responsible for
admissions, together with the applicable procedures and
requirements is also requested.

— PROGRAMME CONTENT

The programme of studies must constitute a proposal that has
been designed in a coordinated way and takes into consideration
the student’s dedication within a given period of time.

In the case of a Master’s degree with a professional
orientation, the approach towards adequate professional practice
will be of special importance, as well as collaboration agreements
with private enterprise and other institutions for such traineeship
period.

— ACADEMIC STAFF

Teaching staff and other support human resources in each
degree must be adequate in order for the general aims and
competences envisaged in the degree design to be achieved.

— MATERIAL RESOURCES AND SERVICES

Material resources and services that are necessary for the
development of the envisaged activities must be adequate for the
achievement of the aims and competences oftheprogramme.

— TIMETABLE FOR INTRODUCTION OF THE DEGREE

The process of introducing new degree programs must
be planned in terms of a schedule, and there will need to be
a mechanism, where applicable, to help supportfrom existing
courses to adapt to the new programme of study.
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— ANTICIPATED OUTCOMES AND QUANTITATIVE
RESULTS

The degree design must include the anticipated outcomes
in connection with the degree's efficiency and the general
mechanisms for assessing the learning outcomes of the students.

GRADUATION RATE:

The percentage of students who complete the course in the
time envisaged in the programme of study (d) or take one year
longer (d+1) in relation to their entrant cohort. This gives a
measure of overall academic performance.

DROP OUT RATE:

The percentage relation between the total number of students
in a new entry cohort who should have obtained the degree the
year before who neither registered this year nor the year before. In
the case of one year Master’s programmes, the following definition
shall be applied: percentage relationship between the total number
of students in a new entry cohort that should have obtained their
degree the previous academic year and that did not enroll in either
that academic year or the subsequent one.

EFFICIENCY RATE:

The percentage relation between the total number of credits in
the programme of study and the total number of credits in which
the group of graduated students in a particular academic year had
to enroll in throughout their studies.

— INTERNAL QUALITY ASSURANCE SYSTEM

The degree design must include an internal quality assurance
system that assures itscontrol, review and continuous enhancement.

Specify the body or unit in charge of the quality assurance
system for the programme of study (structure and composition),
together with the internal rules of procedure. Details must be
provided in this section on how participation in this body by
teaching staff, students, academic managers, support staff and
external stakeholders is organized.



Establish how the development of the programme of study
is to be reviewed (aims, competences, planning, etc.) through
the application of adequate mechanisms and procedures applied
periodically for gathering and analyzing information on:

— The quality of the programme and the teaching staff.

— The quality of placement/work experience and mobility
programmes.

— Graduate employment and degree satisfaction.

— The satisfaction of the different groups involved (students,
academic staff and administration and services staff, etc.) and the
attention paid to suggestions and complaints.

Have adequate and systematic mechanisms and procedures for
decision- making that ensure the enhancement of the programme
of study. These should include:

— The quality of the programme and the teaching staff.

— The quality of placement/work experience and mobility
programmes.

— These mechanisms and procedures must at least provide
for who is in charge, the way that decisions are made and follow-
up of decisions that are made.

Define the criteria that establish the limits whereby the
degree is finally suspended. A procedure needs to be established
beforehand that describes the system set up to define these criteria
in the institution/university, together with its review, approval and
periodic updating.

Establish mechanisms to publish the information on the
programme of study, its development and outcomes, and for this to
be sent to all those involved and/or interested (students, teaching
staff, support staff, prospective students, external stakeholders, etc.).

7. Follow-up procedure and Ex-post accreditation
ANECA (and other regional agencies) has developed the so-
called follow-up procedures where to check, by non-intrusive
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means, that the institution is implementing the study program
according to the approved design. The MONITOR program was
created by ANECA in order to perform suchfollow-up.

In addition to this process, the AUDIT programme also helps
HEIs to design internal quality assurance systems on a voluntary
basis.

Ex-post accreditation (ACREDITA) has been defined to
certify that the programme has been accomplished according
to the already approved conditions in the ex-ante accreditation
process. This is an evaluation process with the result of a positive
or negative accreditation.

8. The University of Alicante experience

The University of Alicante, in line with national and European
regulations, standards and guidelines, has its own Internal
Quality Assurance manual and procedures accredited by the
AUDIT programme. The UA Internal QA system is defined and
implemented at Centre level. This implies that each University
Centre has its own guidelines for internal QA; this means that,
even if the different Centres use similar procedures, they may
vary slightly depending on each Centre’s context and needs. Such
Internal QA system is periodically revised and improved when
necessary.

In terms of Degrees, all those launched in 2010, the kick off
of the Bologna Process implementation, have been reaccredited.
And in terms of European masters, also 96% of them has been
reaccredited. This clearly shows that the ex-ante and ex-post
processes are actually implemented at UA, where, in case of finding
any major discrepancy between the Degree proposal (accredited
ex-ante) and the actual degree implementation (assessed ex-post,
2 year after the completion of the study programme) such study
programme can be finalized.



ENHANCING CAPACITIES IN IMPLEMENTATION OF
BOLOGNA PRINCIPLES REFORMS AT INSTITUTIONAL
LEVEL AT HEIS INTWO CENTRAL ASIAN REGIONS -
KAZAKHSTAN AND UZBEKISTAN, WITH THE EMPHASIS
ON INTERNAL QUALITY ASSURANCE

HELENA SEBKOVA, ING. CSC., DIRECTOR
CENTRE FOR HIGHER EDUCATION STUDIES
PRAGUE, CZECH REPUBLIC

Project background

Quality of higher education has been the basic priority of
this area development during the last decades in many countries
all over the world. In Europe, the Bologna process declared the
quality of higher education as one of the major priorities and it has
supported quality assurance development through the declarations
and communiqués of ministers responsible for higher education
approved during their regular meetings [1,2].

In Central Asia region, the quality assurance systems, their
mechanisms’ developments and the Bologna process type reforms
were listed among the Regional and cross-cutting priorities for
Joint and Structural projects of the Erasmus+ programme, KA2
— Capacity Building in Higher Education (call for proposals,
2015). The above mentioned motivated the international group
of partners to prepare the project responding on the Erasmus +
Call and focusing on the regional (Central Asia) as well as the
national (Kazakhstan (KZ) and Uzbekistan (UZ)) priorities. The
consortium of 5 institutions of Programme countries (Czech
Republic (two institutions), Spain, Latvia and Slovakia) and 6
higher education institutions from Partner countries (KZ and
UZ) was established based on experience from various kinds
of previous collaboration. The aim was to work jointly on the
project proposal focused on internal quality assurance systems
of higher education institutions in Partner countries of Central
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Asia, on implementation of the Bologna process principles in
quality assurance domain using U-Map typology and on possible
exploitation of the European Standards and Guidelines for Quality
Assurance in the European Higher Education Area (ESG).The
project proposal titled “Enhancement capacities in implementation
of institutional quality assurance systems and typology using
Bologna process principles” [3]was submitted in 2015 and it was
successful in the competition for the financial support from the
Erasmus + programme.

The project objectives

The project proposal formulated the following objectives:

- Mapping the situation in the field of quality assurance in
KZ and UZ and their higher education institutions;

- Identification the principles of the Bologna Process
relevant for higher education institutions in these countries,
interactive training focused on sharing experience among higher
education institutions of EU and Partner countries of Central Asia;
setting the institutional profiles of KZ and UZ higher education
institutions using the U-map methodology;

- Development of internal new/innovative or modified
already existing quality assurance systems of KZ and UZ
higher education institutions participating in the project. The
development of the first drafts of quality assurance systems and
piloting phase with the support of site-visits of the expert teams of
EU countries and with consultations leading to the final versions of
internal quality assurance systems considering the national rules,
institutional regulations, and institutional missions (profiles). The
overarching idea was the Standards and Guidelines for Quality
Assurance in the European Higher Education Area exploitation
[4].

In more detail, the intention was to disseminate the Bologna
process principles, namely those related quality assunce [1, 2], as



broadly as it would be possible within the Central Asia region in
accordance with the priorities in higher education of both Parnter
countries. The focus of all project’ activiteis was to support the
internal quality assurance processes or their elements already
functioning at individual higher education institutions. To facilitate
this work and to ensure that the basic concept of quality assurance
would be kept, the design of profils of individual partner higher
education instiution with the help of the methodology of the
European international project U-map (typology/classification)
was planned [5].

The teaching and learning seminars organised in Prague
intended to share experience of the European higher education
institutions with partners from Central Asia and to provide
them with practical training at chosen Prague higher education
institutions.

The on-site visits of the EU experts at higher education
instiutions in Central Asia aimedto provide any kind of information
and help needed for internal quality assurance systems (or their
innovation/modification) development.

The last phase of the project expected the work on final
versions of the self-evaluation reports prepared by KZ and
UZ higher education instiutions and the organistaion of three
conferences (in Prague, Astana, and Tashkent) beeing preferably
considered as the dissemination activities and the support of the
project sustainability.

Project results

The following short summary informs about the all already
achieved and expected project’s results:

- Mapping the situation in KZ and UZ: Institutional case
studies focusing on quality assurance at the institutional level (6
studies), national studies on the situation in quality assurance in
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KZ and UZ (2 studies) and the comparative study related both
Central Asia countries.

The institutional case studies were elaborated by the EU
authors supported with the consultations and with the filled
questionnaires provided by the project teams of each KZ and UZ
partner higher education institution. The studies have created
the important information sources for the project work. Besides
the information about quality assurance activities they included
the typology of the individual institutions using the U-map
methodology [5] modified for the purposes of the relevant country/
institution. The important parts of these studies are the detailed
analysis of the possibility to use (or already used in reality) the
ESGJ[4], again conveniently modified for the purposes of the
individual institution. The comparative studies at the national
level (KZ, UZ) and international comparative study (KZ and UZ)
focused preferably on quality assurance and possible exploitation
of the ESG.

- The teaching/learning courses complemented with
practical training and with the possibility to use the paper and/
or electronic learning materials (focusing on quality assurance
matters) prepared by the EU partners for KZ and UZ participants.

The training seminars took place in Prague (in June/July for
KZ higher education institutions, in September for those from UZ).
The “theoretical” training consisted from presentations of the EU
partners, starting with overview of the Bologna process activities
and important ministerial documents related the quality of the
European higher education [1, 2], followed with some selected
concepts of quality in higher education produced by international
experts in this area [6, 7]and with the detailed description of the
ESG, its possible use and suggested convenient modifications
for the purposes of participated higher education institutions.
The representatives of each EU institution presented its own
experience with internal quality assurance system developed



within the frame of the national norms and standards in this area.
All learning materials as well as all presentations have been freely
available on the project website.

The interactive sessions run in small groups composed of
project’s teams of KZ/UZ higher education institutions and EU
partners. The debates focused on how and to what extent to use
the ESG in KZ/UZ institutional context, on the possibility to
design the institutional profiles using U-map methodology and
they concluded with the short presentations of KZ and UZ teams
on planning of the quality assurance activities for the coming
time-period. The last day of the seminars offered to the KZ and
UZ participants the possibility to share the experience in quality
matters with the colleagues of Prague higher education institutions.

The seminars enabled to form very good international teams
and thus they contributed significantly to the consequent joint
work in the project framework.

- First drafts of self-evaluation reports improved during the
piloting phase by means of experts’ consultations and site-visits of
expert EU teams at KZ and UZ higher education institutions.

Each KZ and UZ higher education institution prepared its
own plan of work on internal quality assurance including the
detailed time-schedule of completion of the individual tasks and
expected results. This phase of the project work was supported
with continuing consultations provided by the EU partners starting
with comments and suggestions related the proposed work-plans.

The site visits of the EU expert teams at KZ and UZ higher
education institutions were the further important project milestones.
The visits came after the period of work on quality assurance
activities at individual KZ and UZ higher education institutions
and on preparation of the first drafts of the self-evaluation reports.
The EU expert teams visited each of partner higher education
istitutions with the aim to discuss on site the carried out activities,
to provide the (critical) background and comments to the drafts
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of self-evaluation reports and to help to prepare the plan of final
works in accordance with the project proposal (newly developed
parts of the institutional quality assurance systems and the final
versions of self-evaluation reports).

The implemented personal meetings were appreciated by
both EU and Central Asian’s project teams. They contributed
significantly to the expected final project results but it is necessary
to stress the very important intangible outcomes: The EU teams
could see in reality the local higher education institutions, their
day-to-day work and equipment, they could meet the leading
persons of the institutions as well as the broader teams working on
the project’s tasks and they were able, at least to some extent, to
understand the context, quite different from their national higher
education systems. This new knowledge created the space for the
detailed debates, consultations and mutual work. The possibility to
learn each from another one makes the most important intangible
results of the project’s work and it would certainly help to the
project results sustainability.

- Internal quality assurance systems or their parts developed/
improved at each of higher education institutions of KZ and
UZ, final self-evaluation reports elaborated at all partner higher
education institutions and the study focused on the processes

The project is currently in its last phase.

The remaining project results to be completed will be the
descriptive studies produced by the EU expert teams with the
complementary parts provided by the KZ and UZ partners. They
will explain the strong and weak points/problems of the work
on internal quality assurance at KZ and UZ higher education
institutions, the needed human and possibly financial capacities
required for this work, and the examples of the good practice
transferable to other institutions in Central Asia and also on some
practices interesting for and exploitable in the EU countries. These
studies will be available for the interested public also beyond



the project lifetime and they will present another considerable
contribution to the project sustainability.

The new elements of the internal quality assurance systems
will be finalised and the final self-evaluation reports elaborated.
These basic project results would be beneficial namely for the
KZ and UZ higher education institutions. The information related
the internal quality assurance systems will be public while the
extent of publicity of the final self-evaluation reports will be left
on the decision of the top management of the higher education
institutions (the personal data and/or some sensitive data).

The dissemination activities related the project as such, as well
as those related to the project outcomes belong to the important
results. Let’s mention just the final conferences of the project
which will take place in Prague, Astana, and Tashkent. It means
that the project outcomes will be disseminated in the EU countries,
in both KZ and UZ and hopefully also broader in Central Asia. The
project website will be maintained beyond the project lifetime and
it will enable to use the project outcomes for all higher education
institutions and/or individuals interested in them.

Conclusion

The project proposal preparation was very demanding and
the competition for its support from the EU funds was highly
selective. In spite of that, even during the work on the project
proposal the EU-Central Asia team has been developed and the
friendly contacts established.

The implementation of the EU experience, U-map typology,
Bologna process principles and namely the exploitation of the
ESG in the internal quality assurance systems of KZ and UZ higher
education institutions will certainly contribute to the quality of
higher education in these countries but perhaps also more broadly
in Central Asia.
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The tangible project outcomes — institutional, national and
comparative studies related KZ and UZ higher education and
quality assurance, teaching and training materials, new elements
of internal quality assurance of KZ and UZ higher education
institutions and relevant self-evaluation reports and the descriptive
studies on the whole process of internal quality assurance
development will compose the basic tangible outcome available to
all interested public during and beyond the project lifetime.

The possibility to learn each from another one mong EU
and Central Asia partners and to be involved into the quite
different education and cultural contexts of the EU and Central
Asia countries can be considered as the most important project’s
intangible outcomes.

The partnership established during the work on the project
tasks will create the excellent conditions for further collaboration
and together with the available project’s results it will assure the
project sustainability.
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PRACTICE OF IMPLEMENTATION OF EUROPEAN
STANDARDS IN THE EDUCATIONAL PROCESS:
WITH THE EXAMPLE OF TASHKENT
CHEMICAL-TECHNOLOGICAL INSTITUTE

A. ISMAILOV - M.SC., HEAD OF THE INTERNATIONAL RELATIONS DEPARTMENT
SH. MUTALOV - RECTOR, DOCTOR OF SCIENCES IN CHEMISTRY, DOCENT

Z. BABAKHANOVA - PHD, DOCENT IN THE DEPARTMENT OF SILICATE
MATERIALS AND RARE METALS

R. KHABIBULLAEV - PHD, DOCENT IN THE DEPARTMENT OF CELLULOSE

AND WOODWORKING TASHKENT CHEMICAL-TECHNOLOGICAL INSTITUTE,
TASHKENT, UZBEKISTAN

Higher education, research and innovation play a crucial
role in supporting social cohesion, economic growth and global
competitiveness. Given the desire for European societies to
become increasingly knowledge-based, higher education is an
essential component of socio-economic and cultural development.
At the same time, an increasing demand for skills and competences
requires higher education to respond in new ways.?

Erasmus+ program of the European Union plays an important
role in development of educational system, through sharing
experience of European and World scientists. “IQAT: Enhancing
capacities in implementation of institutional quality assurance
systems and typology using bologna process principles” created a
wide range opportunities to learn and share the leading experience
of developed countries for several higher educational institutions
of Uzbekistan, including Tashkent chemical-technological
institute. Within this thesis the author tried to disseminate their
experience in the framework of IQAT project.

European experience in the field of quality assurance
in universities were studied and developed reasonable
recommendations for the implementation of tools of European

Standards and Guidelines for Quality Assurance in the European Higher Education Area
(ESG).(2015). Brussels, Belgium.
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standards to improve the quality of higher education at the
institutional level. The comprehension and generalization of the
accumulated experience of the transformations taking place in
the educational sphere of Uzbekistan and foreign countries, and
the formation of the scientific and methodological foundations
of the system of innovative management of higher educational
institution.

Demonstration of the Implementation of European standards
principles and tools for quality assurance at the level of higher
education institution in Uzbekistan that meet the modern
requirements is considered as main task of the thesis.

In the framework of the research, the regulatory and legal acts
and legislations of foreign countries and Uzbekistan in the field
of quality assurance had been studied. Based on the accumulated
experience, research and test results, a model is developed as a
quality assurance tool. In the implementation of the model in the
university it was decided to focus the university on certain quality
improvement tools. The Tashkent chemical-technological institute
focused its attention on carrying out self-evaluation, developing
links with research institutes, manufacturing enterprises, and
developing an information management system for the educational
process.

The subject of the research is the development of the potential
of the institute in issues related to modern strategies and tools
for quality assurance, which serves to raise the ranking, attract
students and external stakeholders in the implementation of quality
assurance work at the institute, development of recommendations
for improving the quality assurance system and self-assessment of
higher education institution.

In a number of key documents aimed at reforming the
education system in the Republic of Uzbekistan (further RUz) we
may list the followings: Acts "On Education" and “On national
program for personnel training", Presidential resolutions of the
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RUZz "On Measures to strengthen the material and technical base of
Higher Education institutions and improve the quality of training
of highly qualified specialists" and "On measures to improve the
system of studying foreign languages", "On measures to further
improve the system of retraining and advanced training of
leading and pedagogical staff of higher educational institutions",
Resolutions of the Cabinet of Ministers of the RUz "On measures
to further improve the system of retraining and advanced training
of pedagogical staff of higher educational institutions" and "On the
introduction of a rating system for higher educational institutions
of the Republic" are considered as main legislative base which
regulate the educational system of Uzbekistan.

As a last and very significant reform in Uzbekistan higher
education system, it should be noted that the Presidential Decree
#PP-2909 “On further development of higher educational system”
from April 20, 2017 was an important factor and started the new
era of the education development.

The presidential decree envisages a radical improvement of
the system of higher education, a radical revision of the content
of training in accordance with the priority tasks of the country's
social and economic development, providing the necessary
conditions for training specialists with higher education at the
level of international standards. Development of educational
programs using the advanced experience of developed countries,
training and retraining personnel abroad, and involvement leading
foreign specialists into educational process and others consist the
main aspects of the Decree.

One of the cardinal changes which the decree means is the
organization of the Inspection of quality control of education
under the Cabinet of Ministers. In the past the only department
was responsible for the quality assurance.

It is important to note that the State Program for the
implementation of the "Development Strategy for the five priority



directions of the RUz in 2017-2021" approved by the Presidential
Decree UP-4947 of February 7, 2017 was adopted. The fourth
direction of this document, where special attention is paid to the
priority tasks of social spheres, including state youth policy and
education as well’.

I’d like to mention that the aims and purposes, tasks of the
IQAT project meet the requirements of the reforms. Tashkent
chemical-technological institute’s team took part in the IQAT
project with a great interest and tried to complete the tasks in a
high level in order to reach the expected results.

Working group was formed under the main management of the
Institute’s rector, including two vice-rectors, three administrative
departments like as education, monitoring and internal control,
international as well. Experienced staff of five educational
divisions (from all 25) were involved into the project. The large
scale occupation of the projects team served in implementation,
distribution and dissemination of the project results.

This thesis demonstrates the experience of the Tashkent
chemical — technological institute within the self evaluation
process.

Subject areas of evaluation and major activities carried
out

The role of quality assurance is crucial in supporting higher
education systems and institutions in responding to these changes
while ensuring the qualifications achieved by students and
their experience of higher education remain at the forefront of
institutional missions. A key goal of the Standards and Guidelines
for Quality Assurance in the European Higher Education Area
(ESQG) is to contribute to the common understanding of quality
assurance for learning and teaching across borders and among all
stakeholders.

3

«Development Strategy for the five priority directions of the RUz in 2017-2021» approved by
the Presidential Decree UP-4947 of February 7, 2017;
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The ESG are used by institutions and quality assurance
agencies as a reference document for internal and external quality
assurance systems in higher education. Moreover, they are used
by the European Quality Assurance Register (EQAR), which
is responsible for the register of quality assurance agencies
that comply with the ESG. In order to complete the process of
self-evaluation, the official decree of the Institute’s Rector was
announced which include the main steps. The decree served to
involve large scale employees and students into the evaluation
procedure and to improve its effectiveness. Five main areas were
chosen to provide self-evaluation procedure (Table-1).

Table - 1

Activities Relevance in ESG

Evaluation of the study program by | ESG 1.3Student-centered learning,

students; teaching and assessment;

Evaluation the teaching quality of | ESG 1.5 Teaching staff;
teachers by other colleague through

mutual visiting;

Evaluation of graduates by external | ESG 1.8 Public information;
stakeholders;
Improving  the  visibility and | ESG 1.9 On-going monitoring and

attractiveness of the web-site; periodic review of programmes.

The method used for evaluation of selected activities. Several
sociologic methods like as questionnaire between students,
questionnaire between representatives of industrial companies,
content analysis of legal documents, statistical and empirical data
of the institute, mutual visiting were used to assess while providing
the self-evaluation process.

Evaluation of study program by students. Students’ survey’s
questions have been prepared with strong collaboration of IQAT
project partners. Thanks to Latvian and Czech colleagues for
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deeply help and cooperation. The questionnaire is oriented to
evaluate the study program by the students, and it includes 3 parts
with 5 questions each, and 3 other questions. The answers of the
respondents were collected and analyzed. Separately results of
18 questions of the survey was shown separately. Better to note
that questionnaire consisted 4 parts, every 5 questions formed
one group of quality. For instance 1-5 questions gave the results
about the resources, next 6-10 questions about the process, 11-
15 questions about the results. The last 3 questions were oriented
to identify the self satisfaction of students from studying at the
institute. Totally 18 questions are aimed to assess the resources,
process and results. The survey is anonymous and it is available in
the University information system. Graduates are asked to fill the
survey. Students were asked to evaluate materials, equipment and
organisation of study process and gained study results (Table-2).

Table-2. Characteristics of students’ questionnaire

General Resources Process Results
In general I am Studies have In general I acquired good
satisfied with the appropriate satisfactory offer, theoretical
choice of this | material technical contents and and practical
study program backup sequence of study | knowledge in my
courses in the studies
study program
Degree of Responsive The use of During my studies
difficulty of the and available electronic I developed
study program | administrate staff educational ability to take
was adequate for and methodical |complex decisions
me complexes in evaluating
conducting information
classes critically
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General Resources Process Results
Study program Relevant The necessary | During my studies
prepared me for | resources offered | information on I upgraded my
further carrier by library study process communication
development easily available skills
Good Opportunities I developed

organization of | for international skills to apply
study activities experience my knowledge in
offered by TCTI | practical activity

were sufficient

Distribution

The TCTI team paid more attention to attract as more as
possible respondents in survey procedure. In order to involve
more respondents and reaching the free access, student’s survey
was distributed in three ways: online through web-site, face-
book, telegram messenger and filling papers during the classes
as well. The announcement about the on going questionnaire
was distributed between students of all the faculties and placed
in the news list of the TCTI official web site, facebook account
and telegram messenger. It’s important to mention that the logo
of IQAT project was used as link button, in announcements, news
list of TCTI web page. More than 3000 students and staff from
all four faculties have been informed about the on-going survey
within IQAT project. Total 223 students especially higher years of
students took part in the survey and asked to assess the program.
The link of the students survey was established in the official web
site of the institute (www.tkti.uz).

The results of the students’ survey shows the general analysis
of the questionnaire. It is seen the share of the positive and
negative answers of the respondents. Taking into account that
more that 76,5% agreed with the all process and criteria, it may
be considered that the questions had been chosen well, and it
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presented current challenges. The only aspect, which we should
pay attention is that 66,6% respondents consider the material
technical backup is positive, only 27,9% of them are completely
and rather disagree with it (Diagrams-1-2).
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Evaluation by external stakeholders.

Evaluation process was organized as a survey by the
representatives of industrial companies where majority graduates
of Tashkent chemical-technological institute were employed.
The questions of the survey were developed in three languages
taking into account the specialization and national cultural aspects
of the institute. The representatives were asked to evaluate the
knowledge and skills of the graduates of Tashkent chemical
technological institute and relationship between company and
institute. At the end of the survey, recommendations on improving
the quality of graduates and relationship were kindly asked. The
proposal of the questionnaire is as following. It includes 4 parts,
like as evaluation of graduates — 12 questions, about changes for
the last years, relationship with institute and recommendations.
The survey was provided online and paper version. The link of
the survey was established in the official web site of the institute
(www.tkti.uz) https://goo.gl/forms/0392EkrKdXY lyamvl.

The respondents involved into the process. Seven main
companies were chosen to be involved into evaluation process.
While selecting the companies to involve into survey, more
attention was paid to the ones where mostly graduates of Tashkent
chemical-technological institute work and complete joint research
projects. Total 114 respondents from all 7 industrial companies
like as the leading company in refining of gas and production of
gas products, production of soda, production of sugar products,
production of dried and wet fruits took part in the survey.
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Diagram-3. Results of the evaluation by external stakeholders

CONCLUSIONS.

The main potential of innovative development of Uzbekistan
is concentrated in higher educational institutions and its level is
directly determined by the quality of higher education, therefore
one of the main directions of modernization of education in
Uzbekistan is the development of variational models for quality
management of higher education.

Analyzing the essential characteristics and determining the
quality of education of partners universities, we can come to the
conclusion that the quality of education is a multidimensional,
complex concept that is determined by the consensus of all
stakeholders on the harmonization of requirements, is described
through a system of value-oriented, objective, content,



organizational and other properties that are correlated with social
norms.

We define the quality of education as the degree of conformity
of the educational system not only to the requirements of
standards and normative documents, but also to the requirements
of consumers of all categories. It is an integral characteristic and
result of the educational system.

European experience in the field of quality assurance
in universities was studied and developed reasonable
recommendations for the implementation of toolsof European
standards and guidelines to improve the quality of higher education
at the institutional level. The comprehensed and generalized of
the accumulated experience of the transformations taking place
in the educational sphere of Uzbekistan and foreign countries,
and the formed the scientific and methodological foundations
of the system of innovative management of higher educational
institution.

Implemented the modern models and tools for quality
assurance at the institutional level that slightly met the
requirements of ESG for quality assurance in higher education.

In the framework of this thesis, regulatory and legal acts and
legislations in the field of quality assurance, the quality assurance
model of various European universities were studied. Based on
the accumulated experience, research and test results, a model
was developed as a quality assurance tool. In the implementation
of the model in the university it was decided to focus the
university on certain quality improvement tools. The Tashkent
chemical-technological institute focused its attention on carrying
out self-assessment, developing links with research institutes,
manufacturing enterprises, and developing an information
management system for the educational process.

The implementation of ESG principles may serve to develop
the potential of the institute in issues related to modern strategies
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and tools for quality assurance, which serves to raise the ranking,
attract students and external partners in the implementation
of quality assurance work in universities, developed
recommendations for improving the quality assurance system and
self-assessment of higher education institution.

Internal quality assurance is one of the major elements of the
education administration process that faculties and institutions in
higher education have to perform systematically and continuously.
As a result, Tashkent chemical technological institute was to
prepare a report that assesses the educational quality internally.
Thus the internal quality assurance was to audit and assess the
practice of faculties and units of the institute according to the
system and mechanism established by the institution by analysing
and comparing the results based on indicators of all quality
components according to predetermined criteria and standards.
Higher education stakeholders should be seen as one of the most
important elements in the internal quality assurance of the institute,
therefore special mechanisms should be established to make them
pro-active participants of the internal quality assurance.
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INTERNAL QUALITY ASSURANCE SYSTEM AT THE CZECH
UNIVERSITY OF LIFE SCIENCES PRAGUE

JIRI HEJKRLIK, MICHAELA GARGULAKOVA

The emphasis on the shift from the external quality assurance
to the internal quality assurance in the Czech Republic has started
only recently with the adoption of the new Higher Educational
Law in July 2016. The new law gives to all HEIs much bigger
autonomy in terms of managing their study programs without the
need of external accreditation from the National Accreditation
Authority. However, the important precondition of such autonomy
is the reliable, efficient and externally approved system of internal
quality assurance at each HEIs.

Czech University of Life Sciences Prague has started
with this process in 2016. In the same year, the university-
wide Board for Internal Quality assurance has been formed.
In 2017 the Board approved the first version of the Rules for
internal quality assurance. The additional documents specifying
standards of quality for various units of the university and for
various procedures, including the design and monitoring of study
programs are being prepared in 2017. The whole system is built on
ESG requirements and all ESG requirements are incorporated into
CULS system at different levels. But, in the heart of CULS system
is the procedure and internal quality standards for evaluation and
improvements of individual study programs and their learning
outcomes in the study area of agriculture and forestry. The whole
system will be finished by the end of 2017 and in 2018 submitted
for the external evaluation and recognition by the National
Accreditation Authority and Ministry of Education, Youth and
Sports of the Czech Republic.



CONTROL OF THE INTERNAL QUALITY SYSTEM OF
KARAGANDA STATE TECHNICAL UNIVERSITY AND ITS
MONITORING

MURAT BAIMULDIN, HEAD OF DEPARTMENT OF INNOVATION AND
ENTREPRENEURSHIP KARAGANDA, KSTU

The quality management system of RSE on REM «Karaganda
State Technical University» was established pursuant to the order
of the rector of 29.08.2003 number 724a and the order of the
Minister of Education and Science of the Republic of Kazakhstan
0f 10.02.2003 No. 822.

- The quality management system of KSTU is developed
and implemented in accordance with the requirements of MS ISO
9001: 2008 for the purpose of [1]:

- Demonstrating the KSTU ability to consistently provide
educational services that meet the requirements of the standard
educational rules and state compulsory standards of higher
professional education and the requirements of consumers;

- Increasing satisfaction of consumers through effective
use of the system, including processes of continual improvement
of the system and ensuring compliance with the requirements of
consumers and state compulsory standards.

Background for establishing QMS of KSTU:

a) internal:

- improving the conditions of professional, social, ethical
training of students by reducing the variability of the QMS
processes;

- increasing the responsibility of all employees of the
university for the quality of education;

- non-production costs decrease;

- improved culture, infrastructure and operating environment
of high school;

b) external:
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- the university's competitiveness in domestic and foreign
markets of educational services;

- increase in the rating of university and its programs;

- increase in satisfaction of all consumers with educational
services;

- continuous improvement of the university processes.

The scope of the QMS extends to educational activities for
the training of personnel with higher professional education
(bachelor, master and doctor Ph.D) in accordance with state
educational standards of higher professional education in the
specialties and areas in accordance with the field of licensing and
state accreditation.

The KSTU Quality Management System is a set of interrelated
and interacting elements (processes) for the development of
policies and objectives, and the achievement of these goals for the
management and management of the institution in relation to the
quality of educational services, processes and the system itself.

The quality management system of KSTU is based on the
process approach. There are 19 processes identified, 6 of which
are basic (for the lifecycle of educational services), the rest are
auxiliary. For each of the processes, the «owner» (leader) of
the process and its owner are established. The «master» of the
process ensures its implementation, monitors its effectiveness and
effectiveness. The «owner» of the process - draws up the process
in the form of a document, establishes control estimates, manages
the process, is responsible for its condition, conducts inspections.

A corporate standard or process map has been developed
for each of the processes, the methods necessary to ensure the
effectiveness, implementation and management of these processes
are developed, the resources and information necessary to support
these processes are monitored, monitored, measured and analyzed,
measures taken To achieve the planned results and continuously
improve these processes. To record the results of monitoring and



analysis of the processes in the departments, the forms of records
were developed [2].

KSTU QMS documentation includes:

-documented statements of policy and objectives in the field
of quality;

- quality guideline;

- documented procedures;

- documents necessary for KSTU to ensure effective planning,
implementation and management of the processes;

- records required.

The KSTU QMS in accordance with the requirements of MS
ISO 9001:2008 has established, documented, implemented and
maintains six documented procedures:

-document management;

- records management;

- internal audits;

- control of nonconforming product;

- corrective actions;

- preventive action.

In view of the complexity of the processes taking place in the
university, in addition to the mandatory procedures established by
the requirements of ISO 9001: 2000, the following documented
procedures have been implemented in KSTU for implementation
and functioning of QMS:

-data analysis. Continuous improvement of the quality
management system;

-personnel management;

-procurement management.

Types of activities (processes), functions and tasks of the
quality management system of KSTU are presented in Figure 1.
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Figure 1 - Process Map of KSTU

On June 30, 2004, KSTU was the first among the universities
in the Republic of Kazakhstan successfully pass a certification
audit for compliance of the quality management system with
the requirements of the international standard ISO 9001-2000
and received certificates of compliance of the association for
certification «Russian Register» and 1QNet (International
Certification Network), which are recognized in 33 countries of
the world.

But successful work of any university is impossible without
constant improvement of its activity on improvement of quality of
educational, scientific, information and other services.

The quality assurance mechanisms used by higher education
institutions under the supervision of competent authorities should
serve as a guarantee of the quality of education. The application
of the European standards for the quality assurance of higher
education, developed within the framework of the Bologna
reforms, implies the creation of an appropriate system of internal



quality assurance in the university. This system will serveas the
basis for anext ernal assessment of the quality of education at the
national and international levels.

Since 2016, Karaganda State Technical University has been
implementing the project «Capacity Building in Implementing
Institutional Quality Assurance Systems and the Typology Using
the Principles of the Bologna Process - IQAT», aimed at addressing
the urgent problem of education in higher education institutions.
Ensuring the quality of education is one of the most pressing and
multifaceted problems of higher education, which in the context
of globalization acquires the character of a worldwide trend.
Consistent and purposeful work in this direction of educational
institutions, state and organizations engaged in quality assurance
is traced in the evolution of systems for assessing the quality of
higher education, and is reflected in the diversity of approaches,
functions, objectives, principles, forms, and methods for assessing
the quality assurance system of education.

The use of the experience of the European countries included
in the IQAT project is based on their different experience in the
formation of internal quality assurance systems.

One of the most useful recommendations proposed by
European experts in the study of the KSTU profile (monitoring)
are:

1. Application of U-map methodology. The U-map
methodology is an experimental European methodology that
allows developing institutional profiles, taking into account
grouped institutional actions, and demonstrating in practice the
diversification of the higher education system, taking into account
the internal structure of the institution and its orientation.

2. Develop and implement an updated Regulation on the
internal quality system of education in accordance with the
Standards and Guidelines for the Quality Assurance of Higher
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Education in the European Higher Education Area (ESG) and the
principles of the Bologna Process.

The internal quality assurance system of KSTU, developed
in the form of «cutting» (accounting of all national laws and
strategies, as well as existing QMS), and typology of the university
will be the main result of the project.

Internal quality assurance systems affect all activities
(training, research and «third mission») of HEIs and thus the
impact of development, innovation and modifications of these
systems will significantly affect the HEI and their academic
and non-teaching staff. The main impact throughout the life
of the project will concern the members of the project team of
participating universities. Since processes will require the support
of the main and middle levels of university management, various
quality reviews among employees during the creation of quality
assurance systems (description of the internal quality assurance
systems of the university will be produced, the experiment stage
will be supported by the project groups of partner countries
universities, the faculty Staff and other staff of partner countries'
universities are ready to cooperate), the debate between employees
and students with experts from the project countries during visits
(opportunities for travel, self-reports will be drawn up on time,
communications between partner countries and project countries
will be supported), many of them will be affected by project
implementation activities (local level).

A well-functioning internal quality assurance system
requires cooperation with other HEIs and external partners,
preferably potential employers for graduates and other potential
stakeholders of the institution's actions. Thus, the participation of
partner countries' universities will be based on their openness to
partnership and society, while using their participation in various
national organizations using ESG and supported by project
partners [3].



Thus, KSTU will have a tremendous experience in the
development of methodology and the use of European methods,
since it will create a variety of profiles and compare themselves
(to use a comparative analysis) with similar groups of typology
(national level).

The process of internal quality assurance systems of KSTU
will be accompanied by the involvement of external stakeholders
(employers), students and international partners. The developed
pilot project of the internal quality assurance system of KSTU
will be implemented on an experimental basis. The main results
of the pilot implementation will be made in the form of reports
on the self-assessment of the faculties and structural units of the
university.

1 Quality management system. Qualityguidelines. QMS RK
KSTU-2015.

2 Spitsnadel V.N. Quality systems (in accordance with
international standards ISO 9000: Training aids. - St. Petersburg:
Publishing house «Business Press», 2000.-336 p.

3 Enhancing capacities in implementation of institutional
quality assurance systems and typology using Bologna process
principles/IQAT. Detailed description of the project.
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GUARANTEE OF QUALITY ASSURANCE OF THE
EDUCATIONAL SERVICES IN JSC "S.SEIFULLIN KATU":
PRESENT AND FUTURE

N. SEREKPAYEV, S. ALDABERGENOVA, A. BAITELENOVA
JSC"S.SEIFULLIN KATU'; ASTANA, KAZAKHSTAN

One of the main strategic goals of the state policy of the
Republic of Kazakhstan in the field of education is to improve the
quality of education, its accessibility and compliance with modern
requirements and trends. This becomes particularly important in
the conditions of humanization and humanitarization of higher
education [1]. The development of higher and postgraduate
education in the Republic of Kazakhstan after independence
has undergone a number of changes, which can be conditionally
divided into four stages:

The first stage is the stage of development and formation
(1991-1998) - the formation of the regulatory and legal framework
for higher education, the creation of a competitive environment
and conditions for the development of non-state HEIs;

The second stage is the stage of development of integration
into the international educational space (1999-2010) - new
approaches have been introduced in the formation of the contingent
of students, transition to a three-level system of training personnel,
expanding academic freedom and introducing the principles as a
whole of the Bologna process;

The third stage is the stage of the implementation of
the parameters of the European space (2011-2015) - a new
classification of universities was introduced, which determined the
relationship between the implementation of educational programs
and the research activities of universities;

The fourth stage is the stage of modernity. The main direction
of the development of education is the introduction of triages
and the development of a mechanism for giving autonomy to



higher education institutions and ensuring external and internal
guarantees for the provision of educational services on the basis of
monitoring external influences, possible threats and risks.

The most important task of the National Doctrine of Education
Development in the Republic of Kazakhstan is to ensure the
integration of the Kazakhstani education system into the world
educational space, taking into account domestic experience and
traditions.

One of the forms of such a transition was the entry of the
universities of the Republic of Kazakhstan into the Bologna
process, whose structural reforms are the mechanism for building
a European education space that preserves the richness of culture,
the diversity of its national types while simultaneously achieving
their comparability [2].

The Bologna Process is a directed activity in which
information flows, human resources seamlessly move among
states without distinguishing borders and is an ongoing dialogue
between education systems of countries aimed at finding new
forms, methods of methods in education with the purpose of
creating a unified educational space.

The accession of Kazakhstan to the Bologna process is a
historical event and provides the basis for the modernization
of the national system of higher professional education. At the
same time, the participation of Kazakhstan in the formation
of a common European space is one of the mechanisms for the
internationalization of the system of higher education.

Cooperation and integration into the world educational
space is one of the main aspects of the policy of Kazakhstan and
development of the foreign policy of the country [3].

One of the principles of the Bologna Process is the external and
internal provision of quality assurance based on ESG standards.
Ensuring the quality of education is not only a strategic goal on
a national scale, but also the task of every higher educational
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institution. "Quality in the educational process" is a concept that
is not subject to accurate measurement and does not have a unit of
measurement.

Quality assurance is an important element, supporting
educational systems and universities in implementing these
changes, while at the same time ensuring that the qualifications
received by students and their education remain at the head of
the mission and strategy of universities. The main objective of
the ESG Standards is to contribute to a common understanding
of the quality assurance of learning among the participants in the
educational process. ESG standards should play an important
role in the development of national and international quality
assurance systems and in international cooperation. Involvement
in quality assurance processes, especially external guarantees,
allows European higher education systems to demonstrate
quality and increase transparency, thus contributing to mutual
trust, recognition of qualifications, programs and other types of
education.

In JSC "S.Seifullin KATU", the implementation of external
quality assurance guarantees based on ESG standards and Bologna
process principles is carried out through the procedures of official
confirmation of compliance of the services provided to the
established criteria and indicators (standard) with international,
institutional and specialized accreditation, strategic planning,
monitoring of indicators And achievements, the development
of a quality management system, the continuous monitoring of
educational programs based on a survey of students, about Faculty,
teaching staff, employers and by regulating internal processes.

JSC "S.Seifullin KATU" ensures the passage of institutional
and specialized accreditation for positioning the civil society, that
the university seeks to demonstrate its commitment to the quality
of the provided educational services, ensuring the competitiveness
of the provided educational services on the domestic and foreign



markets, conducting an independent evaluation of the university's
ongoing educational programs And recommendations for its
improvement on the ongoing changes in the labor market.

Currently, JSC "S.Seifullin KATU" provides educational
services on three levels of bachelor's, master's, doctoral studies
on 89 educational programs that are accredited by an independent
accreditation and rating agency that is included in the register of
accreditation agencies of the Republic of Kazakhstan and is a
full member of the European Association for Quality assurance
in higher education (The European Association for Quality
Assurance in Higher Education - ENQA).

JSC "S.Seifullin KATU" for external evaluation of
guaranteeing the quality of provided services annually participates
in the competition of educational programs in international and
national rankings and over the past three years has achieved the
following results.

In 2015, among 40 universities in Kazakhstan, who took part
in the rating of the Independent Accreditation and Rating Agency,
took the fifth place, and among agrotechnical (agricultural)
universities took the first place. Educational programs of the
University occupy 12 first places, 8 second places, 10 third places.
Of the faculty members of the 19 participants participating in
the competition, they entered the TOP-50 of the best teachers of
universities of the Republic of Kazakhstan.

In the direction of "Agricultural Sciences" the University took
the 2 nd place, and among the educational programs 9 first places,
21 second places, 16 third places in 2016.

In the direction of "Agricultural Sciences" the University took
2 nd place, "Veterinary" - 2 place, "Art" -5 place, "Engineering"
- 7 place, "Economy and business" - 6 place in 2017. Among the
educational programs 24 first places, 18 second places and 7 third
places.
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The standards of external and internal quality assurance
guarantees the implementation of strategic planning of the
activities of the educational services provided. In the JSC
"S.Seifullin KATU" planning realization is carried out in 3 stages:

1. The strategic level assumes acceptance of the mission,
management, strategy of JSC "S.Seifullin KATU" for a ten-year
period;

2. The detailed level assumes the adoption of a detailed KATU
Development Program for a five-year period;

3. The operational level provides for the adoption and
monitoring of the annual Plan - activities for the implementation
of the strategy of "S.Seifullin KATU".

Monitoring of the provided educational services and
the quality of the content of educational programs with the
requirements of consumers is one of the most important tasks of
external and internal guarantees of quality assurance, according
to which the information space itself changes, as the efficiency,
objectivity and availability of information increase. Therefore, the
purpose of monitoring is to quickly identify all the changes that are
taking place in the sphere of education. Obtained objective data
are the basis for making managerial decisions. When organizing a
system of pedagogical monitoring, both objective and subjective
difficulties and obstacles can arise. It is necessary to take into
account: the quality of the methods used, the preparedness of
specialists, the possibility of improving their professional skills.
These factors should not be forgotten, moreover, it is necessary to
minimize negative impacts, to take into account possible problems
[4].

In JSC "S.Seifullin KATU", an automated system "Quality
indicators of faculties" was introduced for internal quality
assurance guarantees. This online program allows you to
see a complete picture of each of the faculties and develop
recommendations for improving and developing the unit. To



compile an integrated picture, we identified 6 main resources that
provide and "nourish" the learning process:

1. Determination of the level of knowledge of incoming
entrants, which affects the assimilability of the students (average
score of UNT, CTA);

2. Qualified faculty is one of the main resources providing
educational services and ensuring the quality of the learning
process through the following most important indicators: a) the
proportion of faculty with academic degrees; B) the proportion of
faculty members that publish scientific articles in journals with a
high impact factor included in the database in Thomson, Scopus;
C) the proportion of faculty using innovative technologies and
teaching methods.

3. The proper (relevant) material and technical base for the
implementation of educational programs to the following main
indicators: a) the equipment of laboratories, specialized audiences
with equipment; b) the presence in the educational and scientific
process of instruments and equipment used in production.

4. Proper educational and methodological support of
educational programs through the following criteria: a)
introduction of innovations in the educational process; B)
provision of courses for educational programs with educational
and methodical literature.

5. Availability of appropriate information resources on the
following indicators: a) availability of software products used in
production; B) the sufficiency of the computer fund;

6. Social support for students on the following indicators:
a) the provision of students with an accommodation; B) the
involvement of students and teachers in public life;

7. Internal evaluation of learning outcomes through the
ranking of educational programs on academic achievement and
GPA scores of students in three levels. The ranking results for the
last three years are shown in Figure 1.
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Figure 1- Ranking of educational programs for GPA scores of students

In the 2016-2017 school year, in the framework of the Erasmus
+ project "Enhancing capacities in implementation of institutional
quality assurance systems and typology using Bologna process
principles" (IQAT), based on U-mapping methodology and
its possible adaptation to the needs of partners, the following
indicators:

Teaching and learning profile -

1. Levels of training (number of graduates / BSc, MSc, PhD
students): - Bachelor students; - Master students; - PhD students.

2. Number of educational programs (variety of disciplines,
number of elective disciplines)

3. Fee for education

Teaching and learning profile: 1. levels of study: the number
of graduates of Bachelor programs.

Teaching and learning profile: 1. levels of study: the number
of graduates of Master programs.

Teaching and learning profile: 1. levels of study: the number
of graduates of PhD programs.

Teaching and Learning Profile: 2. Number of educational programs
(variety of disciplines, number of elective disciplines)
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Teaching and Learning Profile: 2. Fee for education

Measurements and indicators U-mapping: profile of students
(number of students)

U-mapping measurements and indicators:

Participation in scientific research:

1. Peer-reviewed scientific publications:

With impact factor

- in the publications of Russian Scientific Citation Index
(RSCI)

- in the publications of KSSON

2. Number of trained doctors (PhD)

3. Research expenditures (Funded research projects, in KZT)

Measurements and indicators U-map International orientation
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Measurements and indicators U-mapping Regional interaction
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Advantages of U-Mapping

- Participation in U-Mapping allows the university to
compare itself with more than 300 leading universities in Europe
and on the basis of this information to adjust decisions about its
development.

- Profile of the university on the project site.

- Periodic studies on trends in higher education based on the
data of U-Mapping

- U-Mapping allows the wuniversity to increase its
international recognition and competitiveness on the basis of
comparing itself with other universities in specific areas.

Through the application of the U-Mapping methodology, the
university can receive information about new trends in higher
education, on the basis of their correction and make decisions
about its development.

In conclusion, based on the analysis of the current state
of external and internal quality assurance guarantees in JSC
"S.Seifullin KATU", the services provided on the basis of ESG
standards and the study of the experience of European partner
universities, the Erasmus + program "Enhancing capacities in
implementation of institutional quality assurance systems and



typology using Bologna process principles" (IQAT) suggest the
following activities in 2017-2020:

1. To develop and implement the "Regulations on the external
and internal quality assurance guarantees JSC "S.Seifullin KATU";

2. To develop recommendations and monitor educational
programs on indicators of external and internal guarantees of
quality assurance of education on the basis of ESG standards;

3. To develop internal regulatory documents describing
methods that encourage faculty and students and employers (the
labor market) to play an active role in the joint construction of the
educational process.
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RESULTS OF INTERNAL ESTIMATION OF STUDENTS ON
THE EDUCATIONAL PROGRAM AT THE ANDIJAN STATE
UNIVERSITY (UZBEKISTAN)

DILSHADBEK NURMATOV,

HEAD OF THE DEPARTMENT OF «<ECONOMICS>»
DOCTOR OF PHILOSOPHY (PH.D.) IN ECONOMICS
ANDIJAN STATE UNIVERSITY

In recent years, the system of higher education of the Republic
of Uzbekistan has paid much attention to the quality of education.
This is determined by the transformation of quality indicators
in a market economy into the main factor of competition and
scientific and technological progress. The quality of the graduate
depends on many factors. This is the professionalism of teachers,
the conditions and the availability of the learning process, the
composition of the elements in the educational process, the
motivation of the trainee, modern teaching technologies, the
knowledge control system, the motivation for pedagogical work,
and many others.

Nevertheless, ensuring the high quality of education on the
basis of maintaining its fundamental character and meeting the
actual and prospective needs of the individual, society and the
state is the main objective of the National Program for the Training
of Personnel in the Republic of Uzbekistan [1].

Development of an effective system to ensure the quality
of educational activities is a prerequisite for the functioning
and development of the University in the modern market of
educational services. One of the main directions of achieving this
goal is the development and effective use of an internal quality
assurance system. Proceeding from this goal, the Andijan State
University participates in the IQAT project and implements the
basic elements of the internal quality assurance system in the
educational process [2].



Local and European experiments have been used to evaluate
the curriculum. The evaluation scale was as follows: 1-strongly
disagree, 2 rather disagree, 3 neutral, 4 rather agree 5 fully agree.
The questionnaire consists of four parts:

1. The results of the internal evaluation of students about the
resources at ASU

1. To the question "There is necessary material and technical
resources (premises, computers and Internet access" the students
gave the following answers that 2% strongly disagree, 3% tend
to disagree, 5% were neutral (i.e. could not answer), 32% tend to
agree and 58% strongly completely agree.

The survey results show that the university is well equipped
with the material and technical base, i.e. rooms, computer rooms
and the ability to access the Internet. Among the students surveyed,
more than 90% were positive, neutral 5% and 5% do not agree.

It should be noted that currently the university extension
comes Wi-Fi access for students and teachers.

2. To the question "Knowledgeable and friendly faculty," the
students gave the following answers: 5% absolutely disagree 9%
tend to disagree, 10% were neutral (i.e. could not answer), 31%
tend to agree and 45% strongly agree.

3. To the question "Responsive and accessible administrative
staff" students gave the following answers: 8% totally disagree,
10% tend to disagree and 8% are neutral, 41% tend to agree and
33% strongly agree.

4. On the issue of "Appropriate resources provided by the
university library, there are" students gave the following answers:
more than 51% strongly agree, 36% tend to agree, neutral 4%, 6%
tend to disagree and 3% strongly disagree.

5. If any answer to the question "Good organization of
educational activity" students gave the following answers: 7%
strongly disagree, 6% tend to disagree and 9% were neutral, 36%
tend to agree and 42% strongly agree.
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Thus, the first part of the questionnaire, we can conclude
that the resources of the university meet the educational training
program. However, it is necessary to improve the organization of
training activities at the university.

II. The results of the internal evaluation process of students
teaching at ASU

In the second part of the questionnaire related to the learning
process, students gave the following answers:

6. To the question "In general, good content and sequence
of courses in the curriculum," students of the following answers
were given: 9% totally disagree, 10% tend to disagree, 11% were
neutral, 38% tend to agree and 32% strongly agree.

7. In response to the question, "There is an opportunity
to showcase the talents of the students”, the students gave the
following answers: 4% totally agree, 5% disagree more, 5% are
neutral, 26% tend to agree and 60% strongly agree.

8. To the question of "Necessary information is readily
available about the educational process," the students gave the
following answers that 2% strongly disagree, 3% tend to disagree,
4% were neutral, 24% tend to agree and 67% strongly agree.

9. To the question "In general, on the website of the university
created opportunities for the exchange of information," the
students gave the following answers: 14% totally disagree, 15%
tend to disagree, 12% were neutral, 25% tend to agree and 34%
strongly agree.

10. To the question "Classes are held using modern teaching
methods" students gave the following answers: 6% totally
disagree, 10% tend to disagree, 5% were neutral, 40% tend to
agree and 39% strongly agree.

Thus, in the second part of the questionnaire survey conducted
among students in the learning process, it can be concluded that
the learning process should be improved, in particular: the need
to revise the content and sequence of the training courses, better



use of modern teaching in the classroom teaching methods and
improve the web University site for the exchange of information.

III. The results of the internal evaluation of students results
teaching at ASU

11. To the question "I have gained a good theoretical and
practical knowledge in the course of study" students gave the
following answers that 15% totally disagree, 16% tend to disagree,
5% were neutral, 12% tend to agree and 52% strongly agree.

12. To the question "During my studies I acquired skills to
apply their knowledge in practice," the students gave the following
answers that 3% strongly disagree, 4% rather disagree, 5% were
neutral, 32% tend to agree and 56% strongly agree .

13. To the question "During my studies I learned how to make
difficult decisions, critically evaluate information" students gave
the following answers that 3% strongly disagree, 3% to disagree,
5% were neutral, 34% tend to agree and 55% strongly agree.

14. To the question "During my studies I perfected his
communication skills (writing, presentations, discussions,
teamwork)" students gave the following answers that 3% strongly
disagree, 2% to disagree, 4% were neutral, 26% I tend to agree
and 65% strongly agree.

15. To the question "During my studies I have further
developed their overall useful skills (foreign languages, work in
specialized software, the ability to organize their work)," students
gave the following answers that 6% strongly disagree, 2% tend to
disagree, 5 % were neutral, 36% tend to agree and 51% strongly
agree.

Thus, the learning outcomes showed that the university is
necessary to give deeper theoretical knowledge, connecting them
with the practical skills of students. It should be noted that the main
part of the students (90%) were formed during quality training to
make difficult decisions in critical situations. In addition, in the
process of training students (over 85%) have acquired additional
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skills, in particular, to organize their work studying foreign
languages and ability.

IV. The overall results of the internal evaluation of the
curriculum students at ASU

16. To the question "Overall, I am pleased with the choice of
this training program," students gave the following answers: 3%
absolutely disagree 4% tend to disagree and 8% were neutral, 25%
tend to agree and 60% strongly agree.

17. To the question of "Degree of difficulty of training
programs was adequate for me," the students gave the following
answers: 15% strongly disagree, 2% do not agree, 6% more were
neutral, 36% tend to agree and 41% strongly agree.

18. To the question of "training program has prepared me for
the further development of career" students gave the following
answers: 5% strongly disagree, 2% to disagree, 4% were neutral,
29% tend to agree and 60% strongly agree.

Thus, the overall results of the internal evaluation of the
curriculum students show that in general, students are satisfied
with the choice of the program (60% strongly agree). However, it
should be noted that the complexity of the program were inadequate
for a particular part of the students (15%). We believe that this is
due to the knowledge and skills that were not completely given
up the learning process in higher education, that is, the learning
process in the academic lyceums and colleges. But, in general, the
training program prepared by the students (about 90% completely
or somewhat agree) the development of his career.

On the basis of self-assessment in accordance with the WP4
up the following conclusions can be drawn into the Andijan State
University.

Sociological study among students-graduates of the training
program shows that students are satisfied with the selected
program. However, it should be noted that the complexity of the
program was inadequate for a certain part of the students. To
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do this, it would be useful if the students pay more attention to

extracurricular training. In addition, it is necessary to develop )

student mobility both within the country and abroad. §
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Abstract

On the aim of determining internal quality of Samarkand
Agricultural Institute, it was surveyed the level of teaching quality
(evaluated by students), the activity of academic staffs (evaluated
by teachers), the skills of the graduates (evaluated by the external
stakeholders and employers). In this report, we illuminated the
level of teaching quality of the Institute. Our results showed that
most of the students are agree with teachers, but we had some
interesting results from the students about teachers.

Key words:internal quality, evaluation, teaching quality,
questionnaire

Introduction

Samarkand Agricultural Institute (SamAl) was founded
by the decree of Uzbek government (government of Uzbek
Socialistic Republic which was a part of Soviet Union) as the first
agricultural HEI in Uzbekistan in 1929. It is a university type of
higher educational organization under auspice Ministry of Higher
and Secondary Specialized Education and Ministry of Agriculture
and Water resources.

Currently, it is one of the largest agricultural higher education
institutions in Central Asia. The Institute has five faculties which
are focused on education of broad spectrum of agricultural
sciences and other complementary streams such are economics
and training of teachers.



Faculty of agronomy has 5 departments: Department of
agriculture and amelioration; Department of chemistry, soil
science and plant protection, Department of genetics, selection and
seed technology; Department of fruit farming and wine growing;
only Department of sport is not directly connected with the focus
of faculty.

Faculty of Management in agriculture has together three
departments: Department of economy and management of
farming; Department of accounting and audit and Department of
mathematics and IT.

Faculty of veterinary medicine, there are: Department of
anatomy, physiology, surgery and pharmacology; Department of
shepherding and technology of animal feeding, Department of
diseases and parasitology; Department of Pasture farming and
animal waste technology and Department of Uzbek language and
foreign languages, Department of humanities and Department
of pedagogy, psychology and teaching methods which are not
connected with veterinary but has more general focus.

Faculty of agricultural engineering and food processing
(Department of Agricultural production, storage and processing,
Department of biological safety, Department of physics and
chemistry, Department of agricultural machines)

Faculty of Zoo engineering and Karakul sheep breeding,
three departments: Department of zootechnics, animal’s genetics
and breeding, Department of beekeeping and fish farming and
Department of animal hygiene).

Institute has bachelor and master degree programs. There are
together 17 BA degree programs and 12 master programs. There
are currently about 5 000 students and more than 350 academic
employees. The institute has also a strong research part within
agriculture and veterinary.

On the aim of determining internal quality of Samarkand
Agricultural Institute, it was surveyed the level of teaching quality
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(evaluated by students), the activity of academic staffs (evaluated
by teachers), the skills of the graduates (evaluated by the external
stakeholders and employers). In this report, we illuminated the
level of teaching quality of the Institute. Our results showed that
most of the students are agree with teachers, but we had some
interesting results from the students about teachers.

Internal evaluation of teachers’ activity by students

As a sampling, it was surveyed some selected teachers of the
faculty of Management in Agriculture and faculty of Agronomy.
Students chose the teachers themselves. Totally 50 students
were surveyed during the class. To evaluate teachers’ activity,
we elaborated two types of questionnaires. First, evaluation of
teaching performance questionnaire which we usually use in the
Institute, second, general evaluation of teaching questionnaire
which we first time use.

Questions for evaluation of teaching performance:

1. The knowledge level of teacher A

Excellent 5
Good 4
Normal 3
Inattentively 2
Bad 1
2. Pedagogic skill of teacher A,

He/She teaches very interesting and understandable by using 5
modern technology

He/She teaches well, simply and interesting 4
He/She teaches by using only training materials 3
He/She teaches by using only computer technology 2
His/Her lesson is unclear and senseless 1

3. The quality of the lesson of teacher A,



During the lesson, the actual issues are raised and connected
with practice as well as explained new interesting information,

indicators

During the lesson, sometimes the actual issues are raised and

explained new information, indicators

During the lesson, the actual issues are never described and never

connected with practice

There is no any news. Indicators and facts are outdated (not new

indicators)

Not given new knowledge

4. The discipline of teacher A,

He/She begins his/her lesson on time and does not finish before

He/She sometimes delays for the lesson and sometimes finishes

lesson early

He/She often delays for the lesson and finishes early

He/She sometimes does not come to the lesson

Instead of him/her, other teachers often teach

5. Personal quality of teacher A,

Modest, kind, fair

Not so modest and polite

Rude, Rudetreatment

He/She ignores students

He/She ignores students and strongly rude

— N W,

Questions for general evaluation of teaching

Please rate your teacher in each of the following categories by

using the scale:
(1) strongly disagree
(2) disagree
(3) somewhat agree
(4) agree
(5) strongly agree
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- 1 | He/She presents the contents following a clear and logical framework,
C Highlighting the important aspects
2 | He/She allows and encourages student participation
/: 3 | He/She promotes individual work
( 4 | He/shepromotesteamwork
Wt 5 | He/She attends and responds clearly to questions asked in class
) C 6 | He/She adequately attends to the tutorials requested of him/her
— 7 | He/She efficiently incorporates and employs ICTs (Information and
) ( ’ Communication Technologies)
N He/She uses material resources that facilitate learning
Tt He/She interacts satisfactorily with the students
C 10 | He/She is available to students outside class time for tutoring, review
P work, or to answer questions.
C 11 | The teacher uses a variety of activities (discussion, group work,
{ lecture, labs, technology, etc.) during class time.
\ ™ 12 | In this class, I feel free to ask questions and participate in discussions

5

) U

and activities.

)
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7
A\ 2

The results of the questionnaire

On the department of Agroeconomics On the department of Management in

and marketing agriculture
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Figure 1. The result of question about-“The teacher is available to

students outside class time for tutoring, review work, or to answer

questions”




On the faculty of Agronomy

Some selected (clearly 6 teachers) teachers of Agronomy
faculty were surveyed by students. The results showed that for
some questions students agree with teachers. But for the questions
A3 (The quality of the lesson of teacher), 6th (He/She adequately
attends to the tutorials requested of him/her) and 7th questions
(He/She efficiently incorporates and employs ICTs (Information
and Communication Technologies)) more students somewhat
agree with teachers of Agronomy faculty (Figure 2).
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Conclusion

Analyzing the level of teaching quality of Samarkand
Agricultural Institute showed that, some teachers of all departments
should improve working with students during the outside of class
time as well as they should improve their ICT skills.

Generally, by our self-evaluation, we conclude that the
activities of the University are not bad. Only, we should pay more
attention to some parameters in the future.
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IMPROVING THE SKILLS AND COMPETENCIES OF
PEDAGOGICAL STAFF OF HIGHER EDUCATIONAL
INSTITUTIONS IN UZBEKISTAN

Z.A. BABAKHANOVA, ASSOSIATE PROFESSOR, PHD
TASHKENT, TASHKENT CHEMICAL-TECHNOLOGICAL INSTITUTE

Radical reform of the education sector in Uzbekistan started
in 1997 with the adoption of the Education Act and the National
Programme for Personnel Training (NPPT). The two documents
have provided a legal basis for higher education (HE) and further
development of the HE system in Uzbekistan. National policy in
the field of education, including legislation on higher education, is
based on the Constitution of the Republic of Uzbekistan, Decrees
of the President of the Republic of Uzbekistan and Resolutions of
the Cabinet of Ministers of the Republic of Uzbekistan.

The NPPT (adopted as an Act of Parliament) provides a long-
term strategy for strengthening education, developing a continuing
education system and reinforcing the multi-level higher education
system. The aim of the programme is the fundamental reform of
the education system, the complete overhaul of its ideological
aspects, and elaboration of a national educational system to train
highly qualified specialists to the same level as in advanced
democratic states. The fostering of international co-operation has
been defined as one of the tools for achieving the objectives of the
NPPT.

An international legal base is being established for
cooperation in education and the realisation of priority directions
of international cooperation, including the creation of joint
educational establishments (like existing branches of Russian,
British, Singapore and Italian universities) and broader exchanges
of scientific-pedagogical specialists and students.

The reforms in the higher education sector of the country
have resulted in a switch to a two level structure consisting of



a 4-year Bachelor programme and a 2-year Master programme.
The Bachelor degree is a basic higher education course providing
fundamental and applied knowledge according to the speciality
with a period of study of not less than 4 years. Upon completion
of the Bachelor programme graduates are awarded the degree of
Bachelor and a state diploma (Bakalavr), which entitles them to
start professional activity. The Master degree is higher education
involving fundamental and applied knowledge in a concrete field
and lasts not less than 2 years after the Bachelor degree. Master
degree holders are awarded a state diploma (Magistr), which
entitles the holder to work in the relevant profession. Entry is on a
competitive basis upon completion of a Bachelor degree. It should
be emphasised that only students who have studied for a Bachelor
degree in a certain field may apply for the corresponding Master
course. Holders of Bachelor and Master Degrees are qualified
for professional work according to their specialisation or to
continue training in the higher education institutions. Postgraduate
education also includes two stages: postgraduate studies to obtain
a PhD degree (Falsafadoktori) and a DSc with the aim of receiving
a Doctor’s of science degree (Fanlar Doktori). Each stage entails
preparing and defending a dissertation. There is also an option to
obtain a scientific degree which combines independent research
with practical work.

The MHSSE is a government body which supervises Higher
and Secondary Specialised Education in the country. It reports to
the Cabinet of Ministers and consists of the Centre of Secondary
Specialised and Vocational Education (SSVE) and the Centre for
Development of Higher and Secondary Specialised Vocational
Education (HSSVE). The MHSSE has the power to approve
secondary legislation to improve the quality of education.

According to the Presidential decree of June 12, 2015, «On
measures to further improve the system of retraining and improving
the skills of leading and pedagogical staff of higher educational
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institutions» leading and pedagogical staff of HEI of the republic,
regardless of departmental subordination, are required on a
regular basis, at least once in three year undergo retraining and
further training in the relevant areas of retraining at the permanent
courses of the Basic Higher Educational institutions.

Training on courses is carried out within two months with a
break from work on special programs in the amount of 288 hours,
developed on the basis of the updated Standard Structure of the
curriculum of the retraining course for leading and pedagogical
staff of Universities.

At the end of the course, the students of the courses are
subject to attestation conducted by the Certification Commission
established in each Basic University led by the Rector of the
University or by the Chairman of the Scientific Council in the
number not less than 7 leading scientists in relevant fields,
Council, major specialists in the field of teaching and methodical
work. Students who have successfully passed attestation are given
a Qualification Certificate. The leading and pedagogical staff of
HEI that did not pass the certification on the basis of the results
of training at the courses of retraining and advanced training is
obliged to undergo a retraining and certification in the established
terms.

In the case of failing to pass by the leading and pedagogical
staff the universities re-attestation, they lose the right to engage
teaching activities in Higher Educational Institutions, and the
labor contract with them is terminated.

Nowadays more attention in order to improve pedagogical
skills of teaching staff has been paid to international cooperation.
According to Uzbekistan President Sh.Mirzioev Decree of
04.20.2017 “On Measures for Further Development of the Higher
Education System” the main directions of modernization and
development of higher education have been set. It should be noted
that in the framework of the Program of modernization of material-



technical base of HEIs and cardinal improvement of the quality of
training in 2011-2016 building new construction, reconstruction
and repair of 202 facilities in 25 HEIs have been organized.

Based on the needs of the real sector of the economy
reception in engineering, manufacturing and construction fields
and professions were increased from 23 percent to 33.2 percent.
Updated state educational standards and training programs for the
training of specialists in higher education, as well as retraining
and advanced training of teachers are introduced.

At present, the most important tasks of further improvement
and comprehensive development of the system of higher education
in Uzbekistan are defined as the following [1]:

- establishment of closer partnerships by each higher
education institution in the country with leading foreign scientific
and educational institutions, a broad introduction to the educational
process of innovative educational technologies, educational
programs and teaching materials based on international educational
standards, the active involvement of scientific and pedagogical
activity, Conducting master classes, advanced training courses
for highly qualified teachers and scientists for Uzbek educational
partner institutions, organization in a systematic way the internship
of undergraduates, young teachers and scientific personnel,
retraining and improvement of professional skill of teachers;

- steady increase in the level and quality of professional
skills of teaching staff, the passage of training, training of teaching
and research staff, training of graduates of higher educational
institutions of the PhD program and graduate abroad, broad
involvement in the educational process of higher educational
institutions and centers of retraining and advanced training of
highly qualified foreign Scientists, teachers and specialists;

- strengthening the scientific potential of higher educational
institutions, further development of wuniversity science,
strengthening its integration with academic science, increasing
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the effectiveness of research activities of faculty, involving gifted
students in scientific activities.

In this regard, it is envisaged to organize further training,
training of pedagogical and scientific staff, training graduates of
higher educational institutions in PhD and magistracy programs in
foreign educational and scientific institutions. In order to improve
the quality of education, it is necessary to develop a program of
measures to widely attract highly qualified foreign scientists,
teachers and specialists to the educational process in higher
educational institutions and branch centers for retraining and
advanced training of pedagogical personnel, taking into account
the priority directions, mechanisms and forms of implementing
partnerships with foreign higher education and Scientific
institutions.

The strategy of the Tashkent Chemical-Technological Institute
(TCTI) for improving teacher’s skills and quality of education
is aimed at developing international relations with leading
universities in Europe, United States, Japan, Korea and Russia.
Particular attention will be paid to improving pedagogical skills
of teachers and introducing new methods of teaching. Also special
attention will be paid to the independent work of students. In
connection with the above, joint international grants under the EU
Erasmus+ program is very important. At the Tashkent Institute of
Chemistry and Technology, two international Erasmus+ grants are
being implemented: IQAT Enhancing capacities in implementation
of institutional quality assurance systems and typology using
the Bologna process principles and UZDOC 2.0 Furthering the
Quality of Doctoral Education at Higher Education Institutions in
Uzbekistan.

In order to ensure the proper level of training of teachers in
TCTI organized a system of continuous English language courses
(there are several different levels English courses for teachers) and
information technology.



To improve the internal self-evaluation system in the TCTI,
the experience of the leading EU universities - Czech University
of Life Sciences, Czech Republic, University of Latvia, Latvia,
Constantine the Philosophy University in Nitra, Slovakia, has
been studied in the implementation of ESG standards, 2015 [2].
One of the main parameters in the quality assurance of higher
education in TCTI was chosen for improvement: evaluation of the
program and the level of student learning (ESG 1.3), analysis of
the level of training and continuous improvement of the teaching
staff of the university (ESG 1.5), modernization and improvement
of training programs in close cooperation with (ESG 1.9), as well
as ensuring transparency and accessibility of information about
the educational institution (ESG 1.8).

This article discusses the activities organized in the TCTI in
accordance with paragraph ESG1.5 Teaching staff of ESG.

As part of a seminar organized in October 2016 on the IQAT
project in CULS, it was determined that the following activities
are envisaged at the Czech University of Life Sciences, Prague
within ESG1.5 Teaching staff:

- Evaluation of teachers by the Institute of Education and
Communication (CULS);

- Evaluation of individual courses/teachers by students
(Obligatory before registration to the exam);

- Group discussions with finalist of every study program
(Conducted every year by Vice-dean for Education);

- Best teacher campaign and promotion (Based on the
students’ evaluation AND on decision of the management);

- Evaluation of quality of theses supervisors;

- Continuous training/courses organized by the faculty
(Pedagogical training; English language courses).

The TCTI quality assurance system reflects the overall
development strategy of the institute in the field of quality
improvement and modernization of educational activities of
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teachers. Self-assessment is an important activity (procedure)
in ensuring the quality of training of specialists. The tasks of
self-evaluation are continuous improvement of the quality of
education, corrective and preventive actions.

Quality assurance system in Tashkent Chemical-Technological
Institute is provided and monitored by: University administration;
Academic Council; Teaching and Methodological Council of
the Institute; Department of Internal Control and Monitoring;
Departments of Faculties, the Methodological Councils of the
Faculties, the Council of Academicians and Honored Teachers
(FakhrilarKengashi), the Students' Scientific-Creative Society
(SSCS).

With the help of project partners from CULS, Czech Republic
and the University of Agriculture in Nitra, Slovak Republic,
a questionnaire was prepared to assess the level of teaching
by another teacher. By the order of the rector of the Institute,
teachers and trusty teachers were identified for visits, the timing
of the analysis - during the academic year. To assess the quality, a
questionnaire was used, consisting of 10 questions, each rated at
10 points, and a maximum score of 100 points. The questionnaire
includes the following questions about teacher competency:
Teacher exactly expressing the aims and tasks of the topic,
delivering them to the conscious of students, directing students to
thinking and decision making; Methodical approach in expressing
knowledge within subject; Novelty and scientific of topic,
meaning, and level of new researches and using modern materials;
Implementation of the methodology; Mutual attitude of the
teacher and students (Interactive communication during teaching,
making students interested in, pedagogical behavior, creating
partnership situation); Significance of the topic and materials to
curricula and educational plan; Teaching competency (rhetoric,
action, communication with audience, using of modern teaching
techniques and technologies, eye contact); Neutral assessment of



students' knowledge, pedagogic motivation; Creative approach
to the activity (using international leading experience, stress
resistance); Attention to forming practical skills.

Evaluation scale includes 5 marks, where 1 is unsatisfactorily
and 5 is excellent. Evaluators should express their opinion
according to the scale. Evaluators visits the classes informing
the teachers in advance and assess the process and teaching skills
of the teacher. At the end of the evaluation the teachers will be
introduced with the conclusion of the evaluator. Results of the
evaluation of the teaching quality and their activity by mutual
visiting the classes is shown in Figure 1.

The most important outcome from this Questionnaire is the
last part — the Recommendations. During the mutual visiting
the classes, the evaluators gave their recommendations on
improvement the quality of teaching. Some of them mentioned
below:

RECOMMENDATIONS TO  IMPROVEMENT  OF
PEDAGOGICAL AND METHODICAL SKILLS OF
TEACHERS:

1. Teaching methodology

- Using the special term related the topic will be preferable;

- Increasing the examples from life and practical experience,
so it would help to explain the topic better;

- Using the modern methods of foreign developed countries;

- Using the leaflets related the topic;

2. Mutual attitude of teacher and students:

- Improving the establishment of active communication
between audience and teacher;

3. Creative approach in teaching and attention to forming
practical skills of students:

- Practical classes should be oriented to solving the existing
industrial problems;

- Using more scientific materials during the classes;
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< - Paying attention to use more actual new information taken
(’ from the internet;
- During the classes it would be useful to show video materials
related to the topic, it would serve to form the practical skills of
C students;

P

Figure 1. Results of mutual visiting the classes
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4. Assessment of students’ knowledge, pedagogic motivation:

- Paying more attention to the decision making abilities of
students while assessing their knowledge and skills;

Thus it was determined the most important priorities for
improving pedagogical performance.

There is an additional mechanism for ensuring the quality of
teaching acting at the Institute: determining the rating indicators
of each teacher and encouraging the most successful teachers who
scored the maximum points. At the end of the academic year, the
individual rating of each teacher is determined based on the filling
in the rating data, the maximum score is 110 points. All aspects
of the teacher's activity are taken into account: educational,
methodological, research and innovation, spiritual and educational
work, work on the preparation of PhD’s and Doctors of Science.

Conclusions. In accordance with 1.5 Teaching Staff of
ESG the following mechanisms are in use now to improve the
pedagogical and methodical approaches and skills of teaching
staff in the TCTI:



- The system of training and retraining in specialized higher
educational institutions of the Republic has been established;

- Evaluation the teaching quality of teachers by other
colleague through mutual visiting (new);

- The definition of the teacher's rating on the 110 point
system,

- A competition for the best teacher of the academic year;

- Recruitment of pedagogical staff on a competitive basis:
candidate with best results from 3 possible applicants is accepted
for work.

- Continuous training/courses organized by the faculty (
English language courses; IT).

It can be concluded that appropriate measures are taken in
TCTI to improve the pedagogical and language skills of teachers,
a broad and free exchange of experience between teachers,
provide a transparent mechanism for selecting when recruiting
a new teacher. Some items, such as the Evaluation of individual
courses/teachers by students and the Group discussions with the
finalist of each study program, will be reviewed and discussed at
the next stages of the development of the QA of Institute.
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OBJECT AND ROLE OF TEACHING SPOKEN LANGUAGE IN
DEVELOPING THE QUALITY OF ENGLISH LESSONS
3AMUPAXOH AJTIMM/>XOHOBHA TYPAKYJIOBA,

PECIYBJINKA Y3BEKUCTAH AHAWXAHCKUNA
rOCY/JAPCTBEHHbIV YHUBEPCUTET

CZECH
UNIVERSITY
OF LIFE SCIENCES PRAGUE

Magqolaso’zlashuvnutqiorqalitilo’rganuvchilarmuammosibo’l
ganog’zakinutqnio’stirishgaxosyo’llarniko’rsatadi.

Kalitso’zlar: baholash, jarayon, so’zlashuv, ko’nikma, nutq,
imkoniyat.

The article discusses the ways of increasing the oral speech
that is one of the main problems of people who are learning
foreign languages.

Keywords: estimate, process, glib, habit, speech, possibility.

B crarbe roBopUTCS O TOM YTO pa3rOBOpHAasl Peub SIBIISETCS
OJTHO W3 TMPOOJIEM JTIONIEH M3YyJatONIX HHOCTPAHHBIC SI3bIKH.

KitoueBble ciioBa: OIEHKa, MpOIECC, pPeYd, CIOCOOHOCTH,
pedb, BO3MOKHOCTD.

In recent years, the system of higher education of the Republic
of Uzbekistan has paid much attention to the quality of education.
This is determined by the transformation of quality indicators
in a market economy into the main factor of competition and
scientific and technological progress. The quality of the graduate
depends on many factors. This is the professionalism of teachers,
the conditions and the availability of the learning process, the
composition of the elements in the educational process, the
motivation of the trainee, modern teaching technologies, the



knowledge control system, the motivation for pedagogical work,
and many others.

The education system is constantly being updated and is
being modernized. A new paradigm of higher education is being
developed and is increasingly being introduced. We are talking
about the creation of new generation institutions, a new type, based
on the idea of innovation, the unity of science and education. The
problem of the quality of education is one of the global problems
of modern reform and modernization of the Uzbek education
system. Development of an effective system to ensure the quality
of educational activities is a prerequisite for the functioning
and development of the University in the modern market of
educational services. One of the main directions of achieving this
goal is the development and effective use of an internal quality
assurance system. Proceeding from this goal, the Andijan State
University participates in the IQAT project and implements the
basic elements of the internal quality assurance system in the
educational process.

ASU carries out an active policy in the field of internalization in
the system of higher education. In particular, it actively participates
in international projects, such as Erasmus + (TuUCAHEA, 1QAT,
ModeHEd, RENES). Conducts credit mobility in the direction of
ICM, that is, an agreement was signed with the University of Pisa
(Italy) for 2016-2018 on the mobility of teachers, doctoral students
and masters. The university also provides training for foreigners
who have special privileges when entering the university.

Andijan State University plays an important role in the
training of qualified specialists not only in Uzbekistan, but also in
Central Asia.

The attention tolearning foiregn languages rose to the level
of state polecy during indepentent years. We can take the decree
of the first president of Uzbek Republic Islom Abdug’aniyevich
Karimov on 2012 year 10 December about developing the system

D) P
131 G

)

(A

I ) N N
“\'\11/\ N W

)

(A

ey s W



— Q
———\ 132

of learing foriegn languages as a bright example of that, several
tasks were shownthrough absolutely reforming the system of
teaching foreign languages over our country by making progress
in teaching youth or the people in different professions who need
to learn foreign languages to the level of freely communication
and coming this day these tasks are going to find their execution,
for instance, certainly, in providing the quality of education
professional knowledge and pedagogic abilities of our professor-
teachers play the main role. So we can give some explanations
about how to develop the quality of English lessons with the help
of spoken English.

The objective of teaching spoken language is the development
of the ability to interact successfully in that language. This involves
both comprehension and production. When we are assessing
speaking, we guide the examinees’ talk by the tasks that we give
them. These outline the content and general format of the talk to
be assessed and they also provide the context for it. Task design
is a very important element in developing assessments. There are
two types of tasks: open-ended and structured tasks. Open-ended
speaking tasks guide the discussion but allow room for different
ways of fulfilling the task requirements. They typically call for
a stretch of talk, which can be either a number of turns between
speakers or a single long speaking turn. Structured speaking tasks,
in contrast, specify quite precisely what the examinees should say.
They typically call for limited production, and often it is possible
to give an exhaustive list of acceptable responses.

Open-ended speaking tasks

The main purpose in open-ended tasks is to get the examinees
to do something with language as an indication of their skills. This
can be a relatively long activity, such as giving a presentation, or
a short, function-based action like making a request. The longer
the activity, the more potential freedom the examinees have for
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responding to it, though task instructions may provide some
content guidelines for them. )

One way of dividing open-ended speaking tasks into task ),
types is discourse types. Description, narrative, instruction, S
comparison, explanation, justification, prediction, and decision )
tasks can have pictures or written material as their basis, or an
examiner may name a topic for the examinee. One of the most
common format for the testing of oral interaction is the interview.
Useful techniques for the interview are: questions and request for
information, pictures, role play, interpreting, prepared monologue,
reading aloud.

B
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Picture 1, 2. Fragments taken from English Lessonas an example )
of using monologue
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The Oral Proficiency Interview, for example, includes a
description task, and the interviewers are instructed to ask the
examinees to describe something that is familiar to them, such as
their friend’s house if the examinee has mentioned a friend earlier.
The interviewers do not know whether the description is factually
accurate, but this is the case in most ‘real-world’ situations when
somebody is asked to describe something. The criterion is rather
whether they can picture what the examinee is describing. When
the material is provided by a picture, the content of the examinee’s
talk must also correspond to the testers' expectations. All the
tasks can be completed between an interviewer and an examinee
or between two examinees. If they are given to two examinees,
it might be useful to create an information gap between them by
providing each of them with part of the content only. Decision
tasks, such as recommending a course of action to someone
who has written to an advice column in a magazine, could also
conceivably be done in a group of three or four people. With a
little bit of planning time, any of the tasks could also be included
in a tape-based test of speaking. The talk created in this context
would be different, because it is clearly a monologue with no
immediate listeners to interact with, but some of the language
activities would be the same in all contexts.
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Picture 3,4. At the English Lesson. Examples for giving role-plays.

Another category of open-ended tasks is role-play. Some of
these tasks may simulate the professional context of the examinees
and put the testers in the role of their clients or non-expert
acquaintances. Other role-play tasks simulate social or service
situations such as buying something or going to a restaurant,
which have a fairly predictable structure. These may need an
elaborate script, at least if one of the examinees has the role of a
service provider. From the point of view of clients, the situations
are fairly predictable, and this is why they are sometimes used
even in tape-mediated tests in the form of simulated discussions.
The examinees hear the service provider’s turns from the tape
and respond according to the standard expectations. The intention
in role-play tasks is to simulate reality. In professional contexts,
the aim is to assess how well the examinees can cope with the
language demands of their profession. In social role-plays, the task
design usually includes some social twist so that the examinees’
ability to deal with social complications or unpredictable turns
of events can be assessed. A task that combines some elements
of role-play and the previous category of discourse-type tasks is
giving a presentation (professional) or making a speech, such as
speaking to someone on their birthday (social). The examinee
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assumes a role and speaks at some length, structuring their talk
according to the conventions of the talk type and using the social
conventions required by the role-play situation.

A semi-structured task that focuses on socially or functionally
complex language use is reacting in situations. The examinees
read or hear the social situation where they should imagine
themselves to be, and they are asked to say what they would say in
the situation. The responses require the use of formulaic language
but also the ability to modify expressions, as the situations often
include a social twist. For example, the examinees might be asked
to complain about the noisiness of a neighbour’s party while they
have to study, knowing that they will themselves be having a
party at home the following week. This task type is used in tape-
mediated and face-to-face tests, but because there are usually a
handful of different situations, they fit tape-based tests better, as it
is difficult tor the face-to-face tester to change roles credibly too
many times.

Structured speaking tasks

Structured speaking tasks are the speaking equivalent of
multiple choice tasks. The expected answers are usually short, and
the items tend to focus on one narrow aspect of speaking at a time.
While these tasks cannot assess the unpredictable and creative
elements of speaking, their strength is comparability, as they are
exactly the same for all examinees, and with the help of a scoring
key they can be scored fairly with very little training.

In the most highly structured speaking tasks, the examinees
get everything that they should say from the task materials. Since
the testers know what they are going to say, their responses can
be justifiably judged against this norm. Reading aloud usually
focuses on pronunciation, and while comprehensibility may be
an important criterion, norms and expectations about rhythm,
stress, intonation and accuracy of individual sounds usually have
an influence in the background. Another structured task, sentence



repetition, is more processingoriented. There is no written input,
but rather the examinees hear a sentence and repeat it immediately
afterwards. A task is usually composed of a series of sentences,
which become longer and more complex as the task progresses.
To do well, the learners need to understand each sentence and
divide it into a small number of meaningful chunks that they can
remember and repeat accurately. To create a sentence-repetition
task that provides interpretable scores, the developers need to
know how to make the items more complex in a principled way,
most likely following a theory of speech processing.

Tasks that give a little more freedom for the examinees to
decide what to say include sentence completion and factual short-
answer questions. Tunderstanding, as the examinee response has
to complete the sentence in a way that makes sense. Short answers
focus a little less on grammatical knowledge, though the response
has to be a self standing utterance, and more on understanding
the context and providing the required information. Reacting to
phrases focuses on knowledge of phrases and social acceptability.
These tasks typically include common question-answer or
comment-response sequences such as greetings or apology-
acceptance routines. Structured speaking tasks are commonly
found in tape-based tests and much more rarely used in face-to-
face testing. A tape based test would also typically contain some
less structured tasks such as reacting in situations and giving a
presentation or talking about a topic. These give the testers a longer
stretch of the examinees’ speech and thus evidence about their
ability to keep going and express their thoughts independently.
Task materials are any written or picture-based materials that are
given to the examinees during a speaking assessment to provide
contents, outlines or starting points for the test discourse. These
include role-play cards, menus, schedules, suggested topics or
sub-topics for a discussion, short written texts, pictures and picture
sequences, or whatever materials that the examiners provide to the
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examinees to generate talk. Task materials are important because
they provide a way for the test designers to guide the talk during
the test. For the same reason, they are also timeconsuming to
develop, because they need to be inspiring enough to generate
talk in the first place, structured enough so they really generate
the talk that the developers intend, and unpredictable enough
so the examinees cannot rehearse their performance on these
particular topics and tasks. he focus in sentence completion is on
grammatical knowledge and contextual With picture-based tasks,
the developers can work with existing pictures or photographs.
Different people can have surprisingly different interpretations
of a picture and different strategies for telling a story related to
a picture sequence. Single pictures are particularly useful for
eliciting descriptions. Series of pictures (or video sequences)
form a natural basis for narration. The accurate measurement of
oral ability is not easy. It takes considerable time and effort to
obtain valid and reliable results. On the basis of self-assessment
in accordance with the WP4 up the following conclusions can be
drawn into the Andijan State University.Sociological study among
students-graduates of the training program shows that students are
satisfied with the selected program. However, it should be noted
that the complexity of the program was inadequate for a certain
part of the students. To do this, it would be useful if the students
pay more attention to extracurricular training. In addition, it is
necessary to develop student mobility both within the country
and abroad.Evaluation of the quality of teachers teaching other
teachers showed that teachers conduct classes in accordance with
the curriculum, their level of knowledge corresponds to teacher
competencies, but at the same time, the teachers need to develop
interactive communication, pedagogical motivation and extensive
use of international best practices in the learning process.
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OCOBEHHOCTW BHYTPEHHEW CUCTEMbI
OBECNEYEHNA KAYECTBA OBPA3OBAHUA
B MOK (KA3IACA)

AOWTIOBA A.A., AKAL.TIPO®., K.3.H.,
TYXTAMULLEBA A.3., ACCUCT. [IPO®., M.T.H.
MAHTA3VHA XK.P, ACCUCT. [TIPO®., M.M.T.

I. AJIMATbI, MOK (KA3IACA).

[Tocnenaune rompl ayis  OOpa3oBaHUS CTald  TEPHUOJIOM
WHTEHCUBHOTO TMOMCKAa HOBBIX KOHIIENTYaJdbHBIX HACH U MyTei
pasButus. KadecTBo 00pa3oBaHHsS ONpEACNSICTCS HE TOJBKO
IyOMHOW W TIPOYHOCTHIO 3HAHUI, HO ¥ YPOBHEM JMYHOCTHOTO,
JTyXOBHOTO, TPAYKJJAHCKOTO PA3BUTHS M BOCTIUTAHUS 00y UYaIOIIUXCS,
WX MHTEJUIMTEHTHOCTbIO M  KYJIBTYpOH, TOTOBHOCTBIO K
CaMOCTOSITEIBHOMY PEIICHUIO JKU3HEHHBIX TPOOJIeM, CTETICHBIO
c(hOpMUPOBAHHOCTH KJIFOYEBBIX KOMIIETEHTHOCTEH.

KagecTtBo oOpa3zoBaHus SBISETCS OJHUM U3 BaKHEUIHX
kputepueB 3(GGEKTUBHOCTH M YCIEUTHOCTH 00pa3oBaTelbHON
NESATeTLHOCTH, KaK yYaCTHUKOB 00pa30BaTEIbHBIX OTHOIICHHH,
TaK U CaMOM CUCTEMBI 0Opa30BaHMSI.

Ilon BHyTpeHHeW cucTeMOM obOecrieyeHHs KadecTBa
oOpa3oBanus B 00111€00pazoBaTensHOM opranuzanuu (1anee — O0)
TMOHUMAETCS JICSITEIBHOCTh TI0 HH()OPMAIIMOHHOMY 00€CTICUeHHUIO
YOPABICHUS YUYPEXKJICHUEM, OCHOBAaHHAas Ha CHUCTEMATUYECKOM
aHaJM3€ KayecTBa peajan3aluu 00pa30BaTeILHOTO Mpolecca, ero
pecypcHoro obecredeHus U pe3ynbTaroB.[1]

BryTpennsst cucrema oOecriedeHusi KadecTBa 0Opa30OBaHHS
OPUEHTHPOBAHA Ha PELICHUE CIAEAYIOIINX 3a]1a4:

— TIOBBIIIEHHWE KavyecTBa OO0pa30BaTEIbHOTO TIpoliecca M
00pa30BaTeIbHOTO Pe3ybTara;

— CHCTEMaTHYECKO€ OTCIIeKMBAHHE W AaHAJIN3 COCTOSHUS
oOpa3oBanusi B 0OIIe0Opa30BaTENbHON  OpraHU3aluu IS
MPUHSATHS CBOEBPEMEHHBIX U OOOCHOBAaHHBIX YIPABICHUECKUX
peleHui;



— MakCUMajbHas IIOJHOTa M TOYHOCTh MH(MOpMALUU
0 KayecTBe O0Opa3oBaHMs KaK Ha 0JTafne IJIaHUPOBaHUS
o0pa3oBaTelbHbIX pe3ylIbTaToB, TaK M Ha JTale OIECHKH
ahdexTuBHOCTH 00pa30BATENLHOTO MPOIECCa, JOCTHXKCHHS
COOTBETCTBYIOIIETO KauyecTBa 00pa30BaHMUsL.

MOK  (KasTACA) sBusercs OOHUM  H3  BBICIIUX
yueOHbIX 3aBeneHuil B PecmyOnuke Kaszaxcran. OcHOBHBIMHU
Hanpasnenussmu - gesitenbHocty MOK  (Kas[TACA)  siBasttoTcst:
MOIrOTOBKA BBICOKOKBAJM(UIIMPOBAHHBIX CTELUATHNCTOB
(6akamaBpoB, MarucTpoB, JIOKTOPAHTOB) H  TIOBBIIICHUE
KkBasM(pUKauu mpodeccopcKo-mpenoaaBareIbCKoro cocrana.[2]

st obecnieuenust cTabMIBHOCTH KauecTBa MPE0CTAaBIAEMOMN
ycayru B MOK (Ka3['’ACA) paspaborana, JOKyMEHTHpPOBaHa,
BHEJ[pEHA, MOJACPKHUBAETCSI B pabouyeM COCTOSHHUU, a TaKxke
MOCTOSIHHO YIJTyUIIIaeTCsl PyKOBOJCTBE JIJIsl 0OECIIEUEeHUsI KauecTBa
BBICIIIETO 00pa30BaHMsI B €BPONEHCKOM MPOCTPAHCTBE BBHICILETO
obpazoBanus CMK Ha 6aze Tpe6oBanuit MC MCO 9001:2000.

Ocnosuble nporeccs gestenbHocTH MOK (Ka3s['ACA):

— TMOJTOTOBKA BBICOKOKBAJIM(DHUIMPOBAHHBIX CIELUAINUCTOB,
0axkaJlaBpOB M MAarucTpoB, a TakXKe MOJIOTOBKa JIOKTOPAHTOB,
MOBBIIIEHUE KBANMU(UKAIUK TPO(eccopCKo-IPenoaaBaTeNbCKOro
COCTaBa,

— pa3paboTKa  TOCYJapCTBEHHBIX  00IIE00s3aTeNbHbBIX
CTaHIAPTOB 00pa30BaHUsI MO APXUTEKTYPHBIM M HHXXEHEPHO-
CTPOMTENBHBIM CHEIMATBHOCTSIM;

— pa3paboTka BceX HEOOXOMUMBIX ISl BEACHHS Y4eOHOTO
nporecca y4eOHO-METOAMYECKUX MaTepuasoB, 3JIEKTPOHHBIX
y4eOHUKOB, TECTOB, SK3aMEHALIMOHHBIX OUJIETOB;

— BBINOJIHEHHE HAyYHO-UCCIIEI0BATEIbCKON PaOOTHI;

— OpraHu3anusi W TPOBEIEHHE BHEAYIUTOPHOH padOTHI
c  oOydJarloLMMHCA:  KyJIbTypHO-MAacCOBbIE  MEPOIpPHUSATHS,
npodopueHTaunoHHasi ~ pabora, oOmiecTBeHHass ~ pabora
COTPYAHUKOB;
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— 3aKJIIOYEHUE JOTOBOPOB C A0UTYpUEHTAMHU U COUCKATEIIMU
Ha o0y4eHue;

— MpoBe/eHUe HEOOXOAUMBIX 3aKYIIOK;

— olecrneueHue pecypcaMu (4e10Be4e CKUMH, (DMHAHCOBBIMH,
UHOPACTPYKTYPOI, n1abopaTopHBIM 000pyI0BaHHUEM,
OpPITEXHUKOH, MPOrpaMMHBIMU IPOAYKTAMU U T.11.);

— ympaBlIeHHUE HECOOTBETCTBYIOLIEH YCIIyron/mpoLyKIHEH.

B MOK (Ka3[TACA) paspaboranbl MpoIEeAypbl KadecTBa,
cootBeTcTBytomue TpedboBanmsim MC MCO 9001:2000, a Takxke
nokymeHTsl, HeoOxomumble MOK (Ka3['ACA) mns oGecnieduenust
pE3yAbTaTUBHOIO IUIAHUPOBAHMS IEATEIIBHOCTH U YIIPaBICHHUS
OCYUIECTBIISIEMBIMU MPOIIECCaAMHU.

Pazpa0GoranHas u npuMeHsieMast JOKyMEHTaIHs:

— obecnieunBaer enuHoe moHumanue [lomutukm n lleneit
MOK (Ka3['”ACA) B ob6macT KayecTBa;

— conepkuT 001acTh MPUMEHEHNUS;

— COJEPKUT ONHMCaHME TPOLEAyp IO 00ecHedeHHIo,
YOPABIEHUIO U YIYUIIEHUIO KaueCTBa;

— YCTaHaBJIMBAET IOPSIOK B3aUMOJEICTBHUS IEpPCOHANA B
pabore;

— YCTaHaBJIMBAE€T KPUTEPUU OLIEHKM M OTBETCTBEHHOCTH
WCTIOJTHUTEJICH TI0 KaueCTBY paldoT.

MOK (Ka3s['ACA) CTPEMUTCS K yHU(pUKaIUU
o0Opa3oBareibHBIX MPOTPaMM B COOTBETCTBUU C HPHUHATHIMHU
CTaHJapTaMH BEIYLIMX YHHUBEPCUTETOB OJIKHEr0 M JAJbHEro
3apyOexxbs.  BBemena — kpenuTHas ~— cuUcTeMa  OOydYeHWS,
KOTOpasi IO3BOJIIET CTYJEHTaM MHTETPUPOBATBCI B MHPOBOE
oOpa3oBareibHOE MPOCTPAHCTBO, MPOAOKUTH 00pa3zoBaHHE 3a
pyOexoM, crocoOCTBYeT NPU3HAHHUIO JUIJIOMOB BBIITYCKHHKOB
akaJgeMuu 1o Bcemy Mupy. B stom ke nHanpasiennn MOK
(Ka3s'’ACA) akTuBHO pa3BHBAET CBOU MEKIYHAPOIHBIE CBSI3H.

By3 mpenocraBnser paBHble BO3MOXKHOCTH Il TOIYYEHHS
oOpa3oBaHus Kak rpaxaanam KaszaxcTana, Tak ¥ MHOCTPAHHBIM



rpaxjaaHaM, OOyueHHEe Ha pPOJHOM S3bIKE IPEICTABUTEIIM
3apyOeKHOM Ka3axCKoil Tuacnopel, MPUHUMAaeMbIX Ha y4yeOy Ha
OCHOBE MEXIPABUTEIBLCTBEHHBIX M MEXBY30BCKUX COIJIAIICHHH
Y JIOTOBOPOB. YHUBEPCUTET UMEET MPOLEAYPHI ISl pa3paOdOTKH U
YTBEPXKICHHUs CBOMX Mporpamm. [Iporpammsl pa3pabaThIBalOTCs
BEIYIIMMHU MPETIOIaBaTEISIMUA KaK 00s13aTeNIbHBIC HITH AJICKTHBHBIE
mucuuIuinHel. Kakaas nmporpamMma ycTaHaBIMBaeT LIENH, 3a/1a4H,
OXHIIaeMbIe Pe3yNbTaThl 00yueHus. Kpanudukamnms, momrydaemast
B pe3yabrare OOydeHHs, YETKO ONpesesieHa B COOTBETCTBHU C
kinaccudpukatopom PecnyOnukn Kaszaxcran u  B3auMocBsizaHa
co CTpyKTypoll kBanupukanuii B EBpomelickoM HpocTpaHCTBE
BBICIIIETO OOpa30BaHUA.

VYHHUBEpPCUTETIPEAOCTaBIISIET Ka4yeCTBEHHbIE 00pa30BaTeIbHbIE
yCITyTH, TpaHC(HOPMHUPOBAHHBIE B 00pa30BaTEIbHBIC TIPOTPAMMBI,
KOTOpBIE COCTABJIEHBI B COOTBETCTBUU C MPO(GECCHOHAIBHBIMU U
HayYHBIMU TPEOOBAHUSMH K COITUAIBLHBIM H TMPO(ecCHOHATHHBIM
xomnereHuusM. ConepkaHue 00pa3oBaTENbHBIX IMPOrpaMM
COOTBETCTBYET TpeOOBaHMSIM TOCYJApCTBEHHBIX CTaHIapTOB,
TUMOBBIM ~ y4e€OHBIM  IUJIaHaM, THUIIOBBIMH  IpOTrpaMMaMH
IUCHUIUIAH TI0 0053aTeIbHOMY KOMIIOHEHTY W O00€CIIeYHBaIOT
IIMPOTY U HEOOXOAMMYIO IIIyOHWHY IOITOTOBKM CHEIMAJIHCTOB
B COOTBETCTBYIOIIEH cdepe mnpodeccCHnoHaNbHOU TMOATOTOBKH.
[IporpaMmbl y4HMTBHIBaIOT COBPEMEHHOE COCTOSHUE HAayKH U
COIMATbHO-IKOHOMHUYECKHUE 3alPOChI 001IecTBa. [3]

ITpu pazpaboTke 0O6pa3oBaTeNbHBIX IPOTPAMM U 00ECTIEYUEHUN
UX KadyecTBa KJIOUYEBYI0 pOJb  WUrpaeT Mpodeccopcko-
MIperoaBaTeIbCKUN COCTaB YHHUBEPCUTETA. Benymue
npodeccopa, HauOosiee KBATU(PUIIMPOBAHHBIC MPEIOIABATEIH,
UMEIOIME OMNBIT Pa3paboTKM y4YeOHBIX IUIAHOB U PabOYMX
MpoTrpamMM JHCIUIUINH, B 00s3aTEIFHOM IOPSIKE BKIIOUEHBI B
COCTaB METOJUYECKHX COBETOB (DaKyJIbTE€TOB, METOAMYECKOIO
cosera MOK.
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PazpaGorka  oOpa3oBaTeNbHBIX  MPOrpaMM  BKIIOYAET
CJIEYIOIKE IPOLETYPhI:

— TIPOBEIEHUE DKCIEPTU3bl NPOEKTOB TOCYJapCTBEHHBIX
0011e00s3aTeIbHBIX ~ CTAHJAPTOB  OOpa30BaHUS,  THUITOBBIX
IIPOrpaMM AMCLMILINH, MOArOTOBKA NPEIOKEHUH O BHECEHUU
W3MEHEHHH 1 JIOTIOJTHEHUN B HUX;

— pa3paboTka Karajora »5JEeKTUBHBIX JUCHUUIUIMH IS
CIeNUaIbHOCTEN HA KKl YICOHBIN TO/.

— pa3paboTka pabouyux y4yeOHBIX IUIAHOB MO BCeM (opMam
U mporpammam oOydeHus Ui CleluanbHOCTel OakalaBpHara,
MarucTpaTypbl U JOKTOPAHTYPHI.

Yyer  uHTepecoB  paboronmarened U yIIyOneHue
npo(eCCHOHAIBHOW MOATOTOBKM OOYYaIOIIUXCS OTpPakaeTcsl B
COOTBETCTBYIOLIUX AJIEKTUBHBIX AUCHUILIMHAX. [ onpeneneHus
HOBBIX 2JIEKTMBHBIX IUCLUIUIMH, COBMECTHO ¢ uieHamu CoBera
SKCHEPTOB M 3aKAa3UMKOB MPOBOIATCS OOCYKJIEHUSI aKTyaJbHBIX
po6seM Mpon3BOJCTBA.

B pamkax paboThI O CTyA€HTaMH CHELIMATUCTHI IPEATPUATUI
NPUHUMAIOT AaKTUBHOE YYacTHE B y4eOHOM Mpollecce: YUTAIOT
JIEKLMU 10 aKTyaJlbHbIM HalpaBiIeHUSIM POU3BO/ICTBA, TPOBOJSAT
nabopaTopHble, MPAKTUYECKUE 3aHATHUS B JIAOOPATOPHSIX, LeXax,
oTAeNnax W JAPYTuX MNOApa3IeieHUSIX MNPEANpUATUS, PYKOBOIAT
IIPOU3BOACTBEHHOM MPAKTUKOM. [4]

Kaxnass pabGouas mporpaMMa JUCHUIUIMHBI — IPOXOIUT
sKcmepTH3y |y paboromareneid. [lepedeHbp AMCHUIUIMH — HA
KKl y4eOHBINM Tof Takke MpOXOAUT cornacoBanue B Cosere
SKCTIIEPTOB W  3aKa3uuKkoB. Pa3paGoTaHHble MporpaMMbl U
MaTepuaibl paccMaTpPUBAIOTCS Ha COOTBETCTBHE TPEOOBaHUSAM
TOCYAApCTBEHHBIX CTaHAAPTOB U YTBEPKAAIOTCS METOIUYECKUM
coBeToM (hakymbTeTa.

[Tonmutuka MOK (Ka3[TACA) B cOOTBETCTBUH C TpeOOBaHUSIMU
KpEAUTHON TEXHOJIOTHH o0ecrneunBaeT pa3palboTKy
o0pa3oBareiIbHON MpPOrpamMMbl, KOTOpas MOTHUBHPYET CTYIEHTa



JUIST aKTMUBHOTO y4acTusi B mporiecce oOyueHusi. CTyneHThl Ha
OCHOBE THUIIOBOTO YYEOHOTO IUIaHAa M Karajora 3SJICKTHBHBIX
JTUCIUILTNH, (OPMHUPYIOT MHIUBUAYATbHBIA YUeOHBIHN TIaH.

TurmoBble yueOHBIC TUTAHBI M KaTaJIOT JIEKTUBHBIX AUCIHILTAH
pasMmerniaroTcs Ha oOpazoBarenbHoM moptaie MOK (http://www.
elearning.mok.kz) mo 10 ampens Tekymero ydeOHOTO TOjA.
@DakynbTeThl OPraHU3yIOT MPE3eHTAlMH Kypca IUCIUTUIMHBI
no BbIOOpy. Jlms ocBoeHuss 00pa3oBaTeabHOW MPOTrpamMMbl
COOTBETCTBYIOILIIETO YpPOBHS, IO KaXAOMY Kypcy oOOydeHHs
YCTaHABJIMBACTCS KOJIMYECTBO KPEIUTOB JIJIsI OCBOCHUS B Oy/IyIIIeM
y4e0HOM TO1y.

B MOK cymectByeT B3BEIICHHBI MOAXOA K pa3paboTke
W TPENo/aBaHUI0 y4YeOHBIX TMporpamMMm, a TakKe OLEeHKe
pesyasratoB oOyueHus. [IpemomaBaren THOKO HCIONB3YIOT
pa3Hble METOJMKHU TPENoJaBaHUs, YYUTHIBAIOT HEOIHOPOIHBIH
YPOBEHBb TOATOTOBKH CTYACHTOB. CHCTEMaTHYECCKU IMPOBOIHUTCS
OILICHKA TMPOBEICHUS 3aHATUI M MPUMEHIEMBIX MEeIarorn4ecKux
MeTozioB.Bce mpemnonaBarenu BIIAJCIOT METOIAMH COCTABIICHUS
TECTOB, DK3aMCHAIIMOHHBIX 3aJ[aHUM, MPOBEACHHUS DSK3aMEHOB.
[TpoBepka TBOPYECKUX M IMHUCHMEHHBIX YK3aMECHAIIMOHHBIX padoT
MIPOBOJIUTCSI KOMUCCHUEN U3 TpeX MpernoaaBaTesiei.

Jns opraam3anuu yue6Horo nporecca B MOK paspaboransl
U yTBEPXKACHBI HOPMATUBHO-TIPABOBbIE TOKyMEHTHI («Permament
y4eOHOrOo Tpolecca W TpakTHKW», «PermameHt mpuema,
arTecTallud ¥ BbIIycka oOyuatomuxcs», «llonokenue o006
aTNeIUISIIHOHHON KOMUCCHH W TIOPSIIKE TPOBEIACHUN aTCIIISAITIID),
«IlonoxkeHne o TMOpPsIAKE TPOBEPKU BBIMYCKHBIX paboT Ha
miaruary, «llonoxxenne 00 akageMHYECKOH MOOWILHOCTH» H
T.J.).

B pamkax srtama WP-4 mpoekra Dpasmyc+ 561685-EPP-1-
2015-1-CZ-EPPKA2-CBHE-JP «lloBbllleHne MOTEHIHANA B
peanu3ay HHCTUTYIIHOHAIBHBIX CHCTEM O00CCIICUeHHs KauecTBa
U TUMOJOTUU C UCHOIb30BAaHUEM NPUHIMUIOB bonoHCKOro
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npouecca—IQAT» paboueit IpyIIION MexnyHaponHou
obpazoBarenpHOM koproparuu/Kazs[TACA (Kazaxctan, AnmMars)
B nepuon 15.08.2016-15.01.2017r., Ha OCHOBE MOJIYYEHHBIX OT
€BPOIENCKUX MapTHEPOB peKOMEHJAINi (MaTepuaibl BOPKIIONA,
28.06-2.07.2016, Ilpara) ObLIM BBHITOTHEHBI CIEAYIONMINE BUIBI
pabor:

1. IlpoBeneH aHanaM3 CHCTEMbl BHYTPEHHEro OOecreueHHs
kagectBa MOK/Ka3['ACA.[1]

B pesynbrare aHanmu3a BBIBIEHO, UTO KOOpAWHALMS
KOMIIOHEHTOB obecnieuenust kauectBa B MOK oprannzoBaHa Ha
OCHOBE [JOKYMEHTOB bosoHckoro mponecca. B yHuBepcurere
MIPUHSTA CTPATErHsi, B COOTBETCTBUU C KOTOPOIl BCE COTPYIHUKH,
HE3aBUCHUMO OT MX JOJDKHOCTH, HECYT OTBETCTBEHHOCTb
3a KauecTBO IMpPENOCTaBIsieMbIX 00pa3oBaTelIbHBIX  YCIYyT
U TIOATOTOBKM  cCHENUanIucToB. KoopamHaropom  CUCTEMBI
MEHEI)KMEHTa KauecTBa B yHuBepcurere sipisercs [IpopexTop no
aKaJeMHUYECKHM BOIIPOCAM.

VYopasnenue kadectBoM B MOK ocymectBisieTrcss mytem
peaynzanuy ciaenyromux GyHKINN:

— IUJIaHUPOBAaHUE KayeCTBa;

— TOJHUTHKA B 00JIACTH KAaueCTBa;

— B3aUMOJICHCTBUE C BHEIIHEN CPEIOi.

— oOy4eHue 1 MOTHBAIM ITepCOHANa,;

— opraHuzauus paboThl 10 KauecTRY;

— uHpopmanus 0 KauecTBe IIPEIOCTABIISIEMBIX
o0pa3oBaTeIbHBIX YCIYT U MOTPEOHOCTAX PHIHKA;

— pa3paboTka HeOOXOAUMBIX MEPOIIPUATHUH;

— peanu3anus MEpONPHUSITHIA;

— KOHTPOJIb Ka4eCTBaA.

Bce atu QpyHkmm cBsi3aHbl MeXIy coOOH, U MX BOTUIOIICHUE
MpeCcTaBIsieT coO0O0M MpOoIece yIpaBiIeHUs KaueCTBOM MPOTYKIIHUH.
DTOT Tmpolecc OXBaTblBa€T BCE ATambl 00pa30BaTEIbHOIO
poruecca.



2. Ompenenena mnpunsatas B MOK/Kas[ACA crpykrypa
KPaTKOCPOYHOM, CPEOHECPOYHOM W AOJITOCPOYHOM CTpaTervuu
YAYYIIEHNUS.

B MOK pa3paGoTanbl OKYMEHTbI, OpUEHTHpPOBaHHbIE Ha
KpPaTKOCPOYHYIO (€XKeMeCsSUHble, IOJyTOAOBblE M EKEroJHbIC
MJIaHBl padoT), CpeaHecpouHyio (MATUIIETHUE TUTaHBI PadoT) U
nonrocpounyto (10 2020 rona) crpareruto yimyuiieHus. Kaxmpiit
PabOTHUK UMEET YTBEP)KIEHHBIN IIaH pabOThl HA CEMECTP U Ha
yueOHbIii ron. [logpaszneneHuss UMEIOT IUIaHbl pabOTHI Ha IO,
IATh JIeT. YHUBEPCUTET IJIaHUPYET CBOIO JESTENIbHOCTh Ha CPOK
1o 10 ner.

[loka3arenmeM JOATOCPOYHOM  CTpPAaTeTMH  yYHUBEPCUTETA
sprsercs MuaukaruBaeiiil [lepcnextusubiid [Tnman (MIIIT) MOK,
B KOTOPOM OTpa)K€Hbl TPAEKTOPUU PA3BUTHUS IO HAIPABICHUSAM
nesTenbHOCTH  (yueOHas pabora, Hay4YHO-HCCIEeI0BaTeNbCKas
NesITeNIbHOCTh, BHeayauTopHas paborta). UIIIl myOnukyercs B
BHUJIe OPOILIOPHI, TOBOAUTCS J10 BCeX paOOTHUKOB.

B MOK peanuzoBaHa 31€KTpOHHAs CHUCTEMa BHYTPEHHETO
IoKyMeHTooOopota  Doc.mok, K  KOTOpoil  MOJKIIOYEHBI
KOMITBIOTEPHI BCEX pPaOOTHHUKOB (Takke pPaOOTHHUK, IOJIb3YSICh
CBOMM IIapOJIEM, MOXKET BOHTH B 3Ty CUCTEMY C JOMAIHEro
komrpiorepa). B Doc.mok B onnaiiH-pexxuMe pasmernaercs BCs
pabouast nHdopMaIys, IIAHOBBIE 33JaHUSI HA KPATKOCPOUHYIO U
CPEIHECPOUHYIO EPCTIEKTUBY, TIPOU3BOAUTCS COOp KOMMEHTApUEB
U OTYETOB IO BBINOJIHEHUIO 33JaHUN, OLIEHUBAIOTCS PE3YJIbTaThI
paboTHI.

3. Amnpobauus JJIEMEHTOB IIPOEKTa «IloBbIIEHNE
MOTEHLMajda B peaju3alud HMHCTUTYLMOHAJIbHBIX  CHCTEM
oOecriedeHHs1 KayecTBa W THUIOJOTMUM C HCIHOJIb30BAaHUEM
npuHIMoB  bomonckoro  mporecca-IQAT» B Tekymiei
JESATEIbHOCTH YHUBEPCUTETA.

[lo pesynpraram ceMHHAapOB, OpraHM30BaHHBIX B Yexuu
€BpOIENHCKUMHU NapTHEpaMu npoekTa «lloBblleHre noTeHana B
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peayinzalui UHCTUTYIIMOHAIBHBIX CUCTEM 00ecreueH s KauecTBa
U TUIOJOTUU C HCIOJb30BaHMEM NPUHUUIIOB bonoHckoro
npouecca IGAT», mns peanusanuu yaydlleHMH BHYTPEHHEH
CUCTeMbl oOecreueHusi KauecTBa MpOoeKkTHOH komanmoii MOK
BHECEHO MPENJIOKEHUE PYKOBOJACTBY YHUBEPCHUTETA PETYJSPHO
myOnIMKOBaTh Ha caiTe By3a OTYETHl O JOCTH)KEHUHU IieNied 10
00€CMeYeHNIO KauecTBa.

4. Pa3BUTHE CWIBHBIX CTOPOH OTAEJIBHBIX KOMIIOHEHTOB
cuctembl odecrniedeHus kadectsa B MOK.

ITo pexomennaruu IIpaxckoro BOpKIonNa, ¢ HEIb0 Pa3BUTHS
CHJIBHBIX CTOPOH OT/ICJIbHBIX KOMIIOHEHTOB CHCTEMBbI 00€CIICUEHHS
kagsectBa B MOK, paboueit rpymmoit mnpoBoguTcs padoTa,
pe3yabTaTOM KOTOpPOM SIBISETCA aKLEHTHUPOBAHUE DPE3YJIbTATOB
NEeATeTLHOCTH CTYIACHTOB. B 3Toil paboTe mpUHUMAIOT ydacTHe
BCE CTPYKTYphl By3a, B YaCTHOCTH, J[Bal3epbl. 3a Kaxaou
CTYNEHYECKOW TpYyNnoil 3aKpervieHdaBai3ep, OKa3bIBAOIIUN
KOHCYNIBTAllUd CTYJEHTaM II0 BCEM BOIPOCAaM HX OOydeHUs
W JUYHOCTHOTO pocTa. Pabora »dnBaiizepa OIIauMBaeTCs
yHuBepcuteTtoM. IIpaktnuecku Bce npenogaBarenn MOK
SABIIAIOTCS dBaizepamu. OOBIUHO, d/IBaii3ep paboTaeT ¢ TPyNIoi
Ha TPOTSHKEHUU BCEX JIET OOy4eHUs!, MOAJePKHUBAET KOHTAKTHI C
POIUTENSIMU CTYAEHTOB, TOMOTaeT CTyACHTaM B OpraHHU3allH
Jlocyra, TpyI0yCTpOMCTBa.

5. Ycunenwe  Xopoumiel — NPAKTUKH,  PaCIpOCTPAHEHHUE
NIEPEIOBOTO OIbITA.

B MOK mnocrosstHHO TpoBOAWTCS paboTa MO YCHJICHHIO
XOpOILIEeH MPaKTUKHU, PACIPOCTPAHEHHIO NIEPEAOBOTO OIBITA:

— mnpu (QuHAHCOBOM mnonnepx ke yHuBepcurera u CoBera
[Toneunteneit ¢ 2009 rona npoBoxsaTcs exeroansle decTuBann
aApXUTEKTYPHO-CTPOUTENBHBIX U JIU3aiiHepcKux wkoia EBpasuu,
1€ KCIIOHUPYIOTCS JIydIlNe CTYI€HYECKUE IPOEKThl U3 17 cTpaH
MHDpa;



— exeronHo dakynereT Apxurektypsl U Daxynsret J{nzaiina
MOK y4acTBylOT B MEXAYHapOAHOM KOHKYpCE JUITJIOMHBIX
IIPOEKTOB M MarucTepckux aucceprauui mxon CHI;

— TIOCTOSIHHO Ha (haKylbTeTax MpPOBOJSATCS BHICTABKU paboOT
u poctmxeHui crynentos MOK;

— B MOK wumeercs oOmupHas «lanepes myummx
BBIITYCKHUKOBY», MPOMaraHIupyromas JOCTHKEHHS OBIBIIMX
BBIITYCKHHUKOB, CTaBIIMX Mpo¢eccuoHalaMy BBICOKOTO KJ1acca;

— BCE JOCTIKEHMSI CTYIEHTOB IOOIIPSIOTCS MOPAJIBbHO U
MaTepuaibHO KaK OMEpaTHBHO, TaK MU MO pe3yibraTraM yuyeOHOro
rona;

— Ha KOHKYPCHOI OCHOBE JIy4YIllM€ CTYAECHThI HalpaBJISIOTCS
Ha OOy4yeHHE 10 aKaJAEeMHUYECKOHl MOOWJIBHOCTH B 3apyOexHbIE
YHUBEPCUTETHI.

ComnacHo, YTBEPKIECHHOTO IJiaHa IIPOBEJECHUS
couuosiornyeckux omnpocoB Jlaboparopuu Opykomorun MOK
3a 2016-2017 yu. r, Obo mposeneno c¢ 05.09.2016 r. mo
05.05.2017 . 12 conuonornueckux omnpocoB. [lo kaxmomy
COLIMOJIOTMYECKOMY OIpOCy 3apaHee YTBep)KAaercss rpaduk
MIPOBEJICHUSI  COLIMOJIOTUYECKOTO  OMpoca,  PacMpenessioTcs
KOMIIBIOTEpHBbIE ~KAaOWHETHI, BpeMs, M OTBETCTBEHHBIE 3a
MIPOBEJICHUE COLMOJIOTUYECKOro ompoca. Omnpoc MpOBOIUTHCS
AaHOHMMHO, OHJIalilH Ha caifte http://elearning.kazgasa.kz/, B
KOMITbIOTEepHBIX Ki1acca MOK.

Jlis aHanM3a KOMaHJa MCIOJHUTENEH Mo MPOEKTy BbIOpaiu
n3 12 COnMONIOrMYEeCKUX OMPOCOB TOJIBKO 7 COLMOJIOTHYECKHX
ornpocoB. M3 7 COLMOIOrMYECKUX OMPOCOB OBUTM OTOOPAHBI
BOIPOCHI, KOTOpbI€ BIHUSAIOT HAa BHYTPEHHEE KauecTBO
o0pa3oBaHMUs.

Conuonoruuyeckuii  onpoc SABISETCS OJHOM U3 BaKHBIX
9TaroB JUIsl TOBBIIIEHUS KayecTBa o0Opa3oBaHUS B By3ax.
Huxe ™Mbl mpoBenaw aHaiu3 IO BHEAPEHUIO W MPUMEHEHHIO
Pa3IMYHBIX COLIMOJIOIMYECKUX OIPOCOB, KOTOPBIE MOAHMMAIOT
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HE TOJBKO KauecTBO OOpa3oBaHMs CTYAECHTOB, HO U IOBBIIIAET
paboTOCoCOOHOCT MpernoiaBaTesield, pyKoBOAUTENEH MPaKTHUK,
COTPYIHUKOB By3a U T.1. Huxe B IpUII0KeHUST MBI MO>KEM YBUIETh
aHaJIU3 COLMOJIOTHYECKUX OIPOCOB.

C uenbio MOBBIIMIEHUS YPOBHS MOATOTOBKHM OOYYaIOLIMXCS
Ha OCHOBE BHEAPEHUSI MPOrpaMMBbl B paMKax MpOeKTa DpazMyc+
561685-EPP-1-2015-1-CZ-EPPKA2-CBHE-JP «IToBbiIEHKE
MOTEHLMajda B peaju3alud HMHCTUTYLMOHAJIbHBIX  CHCTEM
o0ecriedeHHs1 KayecTBa U THUIOJOTMUM C HCIHOJIb30BAaHUEM
npuHuunoB  bomonckoro mpomecca — IQAT», mnposenu
COLIMOJIOTHYECKOE HCCIIEI0OBaHKE YIOBIIETBOPEHHOCTH
notpebuteneit  (paboTtomarenei)  KaueCTBOM  IMOATOTOBKH
BbITyckHHKOB MOK.

B ompoce, mpoBogumbix cpeam pabotomareneit 2 pasa
B rojJ, Ha BeceHHed u oceHHed spmapke MOK, B nemix
TIOBBIIICHUST KadecTBa OO0Opa3oBaTeNbHBIX mporpamMm B 2016-
2017 y4. r. yyacTBOBaJO 72 KOMIIAaHMH. YuacTHE B OIpoOCe
PYKOBOAMTENIEH MNPEANPUATAN M OpraHU3alMii, IPOBOAMMOM B
paMKax HCCIeOBaHUs OXKUAAaHUI paboTonareneil OTHOCUTEIbHO
MOJTOTOBKH BBICOKOKBAJIM()UIIMPOBAHHBIX CIEIIMAINCTOB.

Llenp 3TOrO OMpoca — moiydeHue MHGOpMAIMU O MHEHMAX
paboTtomareneii 1O TOBOAY TEKYHMIMX M  IEPCIEKTUBHBIX
NOTPeOHOCTAX pPHIHKA B CHELMAIMCTAX PA3IUYHOTO MPOQHIIS,
MEXaHU3ME€ B3aUMOJECHCTBHs MPEANPUATHA W OPTraHu3alui C
By30M, TIpodeccuoHandbHBIX KadyecTBaxX BbIMyckHHKOB MOK.
Muenne paboTtomarens NTpPENCTaBIseT OCOOYH IIEHHOCTH ISt
HAIllUX BBITYCKHUKOB M OyJeT YYTEH IMpPH COBEPLICHCTBOBAHUU
y4eOHOTO0 TIporiecca B By3e.

B «AHKETE PABOTOHATEJIS1» Bcero 10 Bompocos, B
Ka)XJIOM W3 BOIIPOCOB OT 2 10 8§ BAPMAHTOB OTBETOB, U B KOHEUHOM
10 Bompoce MBI IpejyiaraeéM HalluM padOTOAATENISIM BHECTH CBOU
MpeUIoKEeHNs 1o YIydYIlIeHHI0 KadecTBa oOpasoBaHusa. Ompoc



NpoBOAMICS B OyMaKHOM HOCHUTENE, BO BPEMsS IPOXOXKICHUS
SPMapKH BBIITY CKHUKOB.

CornacHo, IIPOBEICHHBIX BBIIIIE NIEPEYMCIIEHHBIX
COLIMOJIOTUYECKUX ONPOCOB, MBI MOXEM CKaszaTh, 4YTO B
COLIMOJIOTHYECKOM OIIPOCE:

1. «MTorm netHeil 3K3aMEHALIMOHHONW CECCHM M IPAKTHKN
n «Mrorn 3uUMHENW SK3aMEHALIMOHHOW CECCHM» Y4YacTBOBAJIU B
cpeaHeM 985 CTyIeHTOB.

2. «Ycnosusa npoxusanus B Jlome CrynentoB Kas['ACA u
oTpuLaTeiabHble (AaKTOPbI, CHUKAIOIIME OpraHU3alUI0 yueOHO-
BOocnuTarenapHoro npouecca B IAC» MIPUHSIIN ydactue
464 crynentoB Ka3s['’ACA, uto cocraBmser 65,4 or o0rmiero
KOHTHHI€HTa npoxuBaromux B J(C.

3. «Ka3sTACA rmnazamu mepBOKYpCHHKOB». B comomnpoce
MIPUHSUIN yyacThe 666 CTyIEHTOB.

4. «IIpenomaBarenb  MIazaMH  CTYAEHTOB»,  COLIONPOC
IIPOBOAMJICS 2 pa3a B IOJ, MOCJIE OKOHYaHUS OCEHHEHN M JIeTHE!
ceccuu. B connonornyeckom onpoce, MpUHSIINA y4acTHE CTYIACHTbI
OakanaBpuara 1-4-x u ydamuecs kojuiemka 1-2 KypcoB. AHKeTa
BKitoyaeT 10 MyHKTOB, IO KOTOPHIM OLIEHUBAETCA JEATEIbHOCTh
npenoaasarens. Makcumanbnbiii 6amn  10. Ouenb xopormue
pe3yabTaThl Jal COLMOJOTHYECKUN ONpoC [JIsl TOBBIIMICHUS
KauecTBa oOpazoBanusi «lIpemnonaBarens ra3amMu CTYJCHTOB» U
«Kas3['’ACA razamu nepBokypcHUKOBY». 5.  «Ka3[[ACA tnazamu
BBIMYCKHUKOB OakanaBpuata u komnemka npu Kas[ACA», B
KOTOpPOM MPHUHSUIA ydacTtue 513 cTyaeHTOB.

[anee MBI paccMOTpeNn [aHHbIE AaHKET B «AHKETe
paboToparens», U MPOAHATUZUPOBAIN BOIMPOCHI, TaOIHUIBI. MBI
MOXeM cka3arb, 4To cTyaeHTbl Ka3[ACA oueHb BOCTpeOOBaHBI.
[lepenoBrie koMIIaHUU I. ATMaThl BOCTPEOOBAHBI B CTIELIUATINCTaX
110 HarpasiieHusIM noarotosku Kas['ACA.

Ha Ttakme Bompocsl kak: HeoOXoguMOCTh CIEeHUanucTOB
CO 3HAaHUSMHM HECKOJBbKHX s3bIKOB, 90% paboronareneil Uiyt
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COTPYIHUKOB CO 3HaHMSIMH PYCCKOIO, Ka3aXxCKOI0, aHIJIMHCKOIO
A3BIKA.

B moucke  corpygHMkOB — paboTtomarenu  Oomblioe
BHUMaHUE YIENSIOT Ha 3HAHWE KOMIBIOTEPHON I'PaMOTHOCTHU
u npodeccHoHaNbHBIX Mporpamm. 86% TpeOyloT BiaaeHuE
npoeccuOHaNbHBIX MPOrpaMM, CTaHIAPTHBIX KOMIIBIOTEPHBIX
IIPOrPaMM.

Bce counonornyeckre onpockl co CTyI€HTaMH MPOBOININCH
aHOHUMHO, OHJIaH B KOMITBIOTEPHBIX KJIaccax, ¢ paboToaTe s IMU
Ha  OyMaxHbIX  HocuTensix. B  mepuon  mpoBeneHus
COLIMOJIOTMYECKOTO OMPOCa MBI CTAJIKHBAIUCH C HE OOIBIIUMHU
npobiemamu. HekoTtopble CTyAeHTbI MOBEPXHOCTHO OTHOCHIINCH
K COIl. OIIpOCcaM, HE OCO3HaBasl CEpbe3HOCTh HccienaoBanus. [lpu
COLMOJIOTMYECKOM OIpoce ¢ paboTogaTreisiMM CTaJKMBajach
C Takoi mpobieMoil Kak, He XBaTKa BPEMEHHM Ha 3arloJIHEHHE
aHKeThl WJIM OTKa3 OT 3amojHeHus aHkeT. [lo pesynbratam
COLIMOJIOTMYECKOT0 OMPOCa, Mbl YBUETH c1a0ble CTOPOHBI U 1aJIH
CBOM PEKOMEHJALINH IO YAYUIIEHUIO KayecTBa 00pa30BaHusl.

CnuCcOK MCNOJIL30BAHHOM JIUTEPATYPHI:

1. J.A. Anunosa, C.H. byranoa, I.C. Abnpacumnosa.
PykoBOACTBO 1O OOECIEYEHNIO KauecTBa B MEXTyHApPOIHOMH
oOpa3oBarenbHOl kopnopauuu.—  Anmarel: CTpOUTENBCTBO U
Apxurtekrypa. 2017.— 27¢.

2. A.T. bepmyc. Moaepuuzanus obpazoBanusi. @unocodus,

noimTuka, Kymerypa. — M.: Kanoun+POOMUW "PeaGunurarus",
2008. - 384 c.
3. Kiroes Brnagnmup KoncranTnHOBHY. Kax

loroBurs bakanaBpoB?: O Hosom Crangapre Beicuiero
[Ipodeccronanbuoro O6pazoBanus. — M.: , 2011. — 4 c.

4. M.A. T'onuapoB. OCHOBBI MapKeTHHra M KOHCAJITHHIA B
cthepe obpazosanus. — M.: KuoPyc, 2012. — 336 c.



COBPEMEHHOE COCTOAHUE HALMOHAJIbHOI
CUCTEMbI OBECTEYEHNA KAYECTBA B KA3SAXCTAHE:
OorbIT HAAP

A.b. XYMATYJIOBA,

JVPEKTOP HE3ABMCUMOIO ATEHTCTBA AKKPEAUTALIMN Y PENTUHTA,
KAHAUAAT FOPUNYECKUX HAYK ACTAHA, HE3ABUCUMOE ATEHTCTBO
AKKPEAUTALINN Y PENTUHTA

B coBpemenHoM wMmupe o00pa3oBaHHE paccMaTpPUBAECTCs
Kak CTPaTErUYECKU BaXKHast cdepa 4eJI0BEYECKON
NEeSTeNIbHOCTH,  KoTopast  (GOpMUpPYET  HMHTEJUIEKT  HAallWH,
€e KOHKYPEHTOCNOCOOHOCTh. MMeHHO mTo3TOoMy co3laHHe
a¢hdexTuBHON cHCTEeMBI OOECIeYeHUs KadecTBa OOpa30BaAHMS
— OCHOBHasl LI€Jb HALMOHAIBHON MOJEIM aKKpEeIuTaluu B
Kazaxcrane.

Crparerueit «Kazaxcran-2050», BeiaBunyTol Ilpesunenrom
H.A. Hazap6aeBbiM, onpesiesieHo, 4TO Hallla CTPaHa JI0JKHA BOUTH
B umcio 30 pa3BUTHIX cTpaH Mupa. B 3Toil cBA3M nanbHEiee
MPOABMXKEHHUE 110 MyTH WHTEPHALMOHAIN3AINN, MEKYHapOIHON
MHTETpallii, poCTa KadecTBa U  KOHKYPEHTOCIIOCOOHOCTH
OTE€YECTBEHHOTO 00pa30BaHMs SIBJISETCS MPUOPUTETHOM 3aadeid
pa3BuTHs cucteMbl oopazosanust PK[1].

B MupoBom 00pazoBaTenbHOM HPOCTPAHCTBE AKKPETUTAIIHS
SBIIAETCS HE TOJBKO HMHCTPYMEHTOM IIOBBIIIEHUS KadyecTBa H
MPU3HAHUS YK€ HMMEIOIIUXCA JOCTHKEHUI, HO M MEXaHU3MOM
BBISIBIICHUSI HAJUYUS TOJOKHUTEIbHBIX TEHIEHIMH B pPa3BUTUHU
YHUBEPCUTETA.

B Kazaxcrane ¢ 2011 rona Hauancs npouecc GOpMUPOBAHUS
MHCTUTYTa AaKKpEAUTAlMM KaK CHCTEMbl BHEIIHEH OLEHKHU
kayecTBa. He ciydaliHO, OOHMM U3 OCHOBHBIX I1apaMETPOB
Bononckoro mporecca BeICTynaeT akKpeauTalus Kak mpolenypa
ouIManbHOTO  MOATBEPKIEHHS ~ COOTBETCTBHA  OOBEKTa
(opranmzanuu  oOpa3oBaHMS WIM  y4yeOHOH  MpOrpamMmbl)
YCTAaHOBJIEHHBIM  KpUTEPHUAM.  3aMe€Ha  I'OCYIapCTBEHHOM
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arTecTallid Ha HE3aBUCUMYIO aKKpEOUTalMIo cTaja Uit
Kazaxcrana mnpuHununuanbHeiM 1iaroM Brepen. Craryc u
MIOJIHOMOUNSI ~ aKKPEAWTALlUM  3aKPEIUIEHbl  3aKOHOAATEJIBbHO,
OTpeieNICHbl €€ HE3aBUCUMOCTb U J0OPOBOJIBHOCTD, pa3padOTaHbl
MEXaHU3MbI, CTUMYJIUPYIOIIME MPOXOKIACHUE BHELIHEH OLEHKU
KauecTBa oOpaszoBanus. [Ipu 3ToM rocymapcTBo ocCTaBWIIO 3a
coboif mpaBo oOTOOpPAa AKKPEAUTALMOHHBIX AareHTCTB uepe3
MpOLEAYPHI UX TPU3HAHU U BKIIoYeHHs B HanimoHanbHbIM peectp
AKKpEOUTALIMOHHBIX OpPraHOB, AKKPEAUTOBAHHBIX OpraHU3aluil
o0pa3oBaHus 1 00Pa30BATEIBHBIX MPOTpaMMm|2].

C 2017 roma cucrema obecneueHust kauectBa KazaxcraHa
BXOJUT B HOBYIO CTaJUI0 PAa3BUTHUS, OCHOBHAs POJIb B KOTOPOM
MPUHAUIEKAT TPOLENYypEe MEXKIYHAPOOHOM  AKKpEOUTALMH.
3aKOHOAATENFHO OMPEETICHO, YTO OpraHW3aIu 00pa30BaAHMS
UMEIOT TPaBO MPOXOAMTH MEKIYHAPOAHYIO aKKpPEAUTALHI0 B
3apyOeKHBIX WJIM HAIMOHAJIBHBIX AKKPEIUTAIIMOHHBIX OpraHax,
SBIIIOIIMXCA ~ IOJHONPABHBIMM  WIEHAMHM  MEXAYHapOAHBIX
€BPOTECHCKUX CEeTeH M0 00EeCIeYeHUIO0 KaueCTBAa M BHECEHHBIX B
peecTp YIoJIHOMOYEHHOTO opraHa B o0nacti oopazoBanusi[3].

Cerogust B Kazaxcrane — akkpeniuTauuio  MPOBOAST
HezaBucumoe areHtcTtBo akkpeautauuu u peitunra (HAAP)
U pSAA JIPYTHUX aKKpeIUTAlMOHHBIX AareHTCTB, OTEYECTBEHHBIX
u  3apyOeXHBIX, KOTOpble  TpPU3HAHBl  MMHHUCTEPCTBOM
oOpaszoBanust U Hayku PK u Bxitouens! B HanmonaneHelil peectp
AKKPEAUTALIMOHHBIX OPTaHOB.

HAAP BHOCHT aKTHBHYK JIeNTY B  JajbHEHIIee
COBEPLICHCTBOBAHUE HaI[MOHAJIbHOU BBICILIEN LIKOJIBI,
pa3pabarbIBaeT IMpO3payHble CTAHIAPTHI M MPOLETYypPbl OLIEHKH
Ka4eCcTBa, KOTOPbIE NAIOT TOYHBIE OPUEHTHUPBI ISl MOCTPOEHUS
oOpa3oBareibHONH MONMTUKKM By3a. [Ipu 3TOM oOleHka kayecTBa
UCXOAUT U3 33/1a4 MPEOAOJICHUSI OapbepOB, CIOKUBIINXCS MEXKITY
Ka3aXCTaHCKUM oOpa30oBaHMEM U MHPOBBIM 00pa3oBaTeIbHBIM
MIPOCTPAHCTBOM. ATEHTCTBO HE CTaBUT Iepel co0oil 3amady



HWCKYCCTBEHHO IMOJHATbL MECTO By3a B pEWTHHIe 3a CYeT
WCIIOJIH30BaHUsI COOTBETCTBYIOIIMX TMOKAa3aTeseH, a moCpeCTBOM
AKKpEeIUTALMK BIUSIET HAa POCT MOMYJISIPHOCTU By3a, MOBBIIIAET
noBepue oO0IIecTBa U MOTpedOuTeNell K HEMYy B JIOJITOCPOYHOMN
MEePCIEKTHBE.

Ceromuss HAAP  saBnsercss  MONMHONPABHBIM — YJIEHOM
EBpomneiickoil accouuanuu Mo TapaHTUM KauecTBa B BBICIIEM
obpazoBannn (ENQA), dro mo03BOJISET Jajbllie pPa3BUBATH
HAI[MOHANIBHYI0 CHCTEMY OOECTeueHHUs] KaueCTBa, YBEIHYUTH
MPO3PaYHOCTh, CIIOCOOCTBYET B3aMMHOMY JOBEPHUIO, PU3HAHUIO
KBaJIM(DUKALIMI U TIPOTPaAMM.

Pa6ora HAAP crpourcs Ha mnpuHnumax oOpaTHOI
CBA3M U  B3aUMOBBITOAHOTO MAapTHEPCTBA, MaKCHUMalbHOU
OTBETCTBEHHOCTH 3a TMPHUHATHIE 00s3aTeNbCTBA. ATEHTCTBOM
pa3zpaboTaHbl MEXaHHM3Mbl BHEIIHEW ¥ BHYTpPEHHEH 0oOpaTHOI
CBS3M, UYTO BEAET K TIOCTOSHHOMY COBEPIIICHCTBOBAHUIO €T0
paboTel. ExkerogHO MBI IPOBOUM aHAIM3 MHEHHUI TOTpeOuTenei
YCIIYT, U3y4aeM OKHJIaHWUSI By30B OT BHEIIHEHW OIICHKM KadyecTBa
Y BIMSIHUE aKKpeAWTAllMU Ha JalibHeiiiee ux pazsurue. Ompoc
AKCIIEPTOB TO3BOJISIET TAKXKE YAYUIIUTh MPOIETYPhl 00CCTICUCHHS
Ka4ecTBa, COJIEP)KaHNE CTaHAAPTOB U UX KPUTEPHUEB.

dns HAAP odunumanbHoe npu3HaHME areHTCTBa Ha
€BpOMEICKOM M MEXIyHapOAHOM YPOBHSX BBICTYNAET OJHUM
W3 KIFOYEBBIX CTpAaTEerHYecKuX 3agad. PaboTa mo BCTYIUICHHIO B
MEXTyHApOIHbIE CETH MO 00ECMEUeHUI0 KauecTBa Obljia HauaTa ¢
moMeHTa co3manud. Tak, ¢ 2011 roma HAAP sBnseTcst MOJHBIM
yieHoM INQAAHE, CHEA, IREG, npomexyTO4HbIM YJIEHOM
APQN. C 2015 rona HAAP monomHuIo psabl MOJHBIX YJICHOB
HE MeHee aBTOpUTETHOW eBpomneiickoil ceru, kak CEENQA -
CeTn areHTCTB MO OOECIEYEHUIO KayecTBAa B OOJACTH BBICIIIETO
obpa3oBanus ctpaH LlentpansHoii 1 Boctounoit EBporb.

brnaromaps momHONMpaBHOMY WIEHCTBY B  IPU3HAHHBIX
MEXKIYHAPOAHBIX EBPONEHCKUX CEeTAX aKKPEAUTOBAHHBIE HAMH
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opraHu3anuy 0opa3zoBaHus U 00pazoBaTeNbHbIE TPOrpaMMbl OyIyT
UMETh CTaTyC TPOXOXKACHUS MEXKIyHAPOIHON aKKpeIUTAIHH.
N 510 ompaBmaHo — By3bl 3aWHTEPECOBAaHbl B IOJTYYEHUHU
MEXTyHapOIHOW aKKpEIUTAIHH.

VIMeHHO B 3TOM M 3aKJIIOYAETCsl 3HaYEHUE TOCYIapCTBEHHOIO
CTHUMYJIMPOBAHUSI BY30BK IPOXOXJICHUIO aKKpPEIUTAllMA —
coracHo 3akoHyPK «O0 ob6pazoBanum», ¢ 1 suBaps 2017 ronga
BBIJIaua TUTIJIOMOB FOCYIapPCTBEHHOTO 00pasiia u puHAHCHPOBAHHUE
Ha MOJTOTOBKY KaJIpoOB C BBICIIMM 0OOpa3oBaHHMEM Ha OCHOBE
oOpasoBarepbHOTO TpaHTa OyIeT OCYIIECTBIATHCS JIMIIbL B
opraHuzansx o0pa3oBaHUs, NPOLIEANINX MEXIYHAPOIHYIO
akkpenutanuio[3]. bomee Toro, ¢ 1 suBaps 2020 roma sTH
MEXaHU3Mbl CTUMYIUPOBaHUS OydyT TakKe 3a/eliCTBOBaHBI U B
CHUCTEME TEXHHYECKOTO U PoeccnoHanbHOro 00pa3oBaHusl.

HAAP pa3BuBaeT B3aMMOBBITOJHOE COTPYIHHYECTBO M C
MPU3HAHHBIMU 3apyOeKHBIMH areHTCTBAMH IO 00eCIeueHHIO
KauecTBa BbIcHIero oOpas3oBaHus. [lommucaHbl cornameHus o
JIBYCTOPOHHEM COTPYIHHUYECTBE C CEMBIO TAKUMH OpPTraHH3aIHIMH,
kak DoHA MEXAYHAPOAHON aKKpEAUTAlMU MporpaMM B o0nacTu
o6usnec-anmunuctpupoBanus (FIBAA, T'epmanus); AreHTCTBO
M0 AaKKpeIuTaluu o0pa3oBaTeNbHBIX MpOrpaMM B 001acTH
WH)XEHEpUH, WHOOPMATUKH, €CTECTBEHHBIX HAayK M MaTEeMaTHKH
(ASIIN e.V., I'epmanus); CoBeT Mo aKKpeAUTAUN OU3HEC IIKOI U
nporpamMm (ACBSP, CII1A); HatrionanbHbIH LIEHTp 001IeCTBEHHO-

npodecCHOHAIBHON aKKpeauTaluu (HamaxkpenueHntp,
Poccus);  Unctutyr — akkpenurauuu, — cepTuUKalUd U
obecriedeHus KauecTBa (ACQUIN); HanumonansHoe

aKKpeAUTallMOHHOE areHTCTBO B cdepe oOpazoBanus (DBI'Y
«PocakkpenareHTcTBO»); ATEHTCTBO 110 KOHTPOJIIO KayecTBa
oOpazoBanust u pas3suthio kapbepbl (AKKOPK); ArentctBo mo
pa3BUTHIO BhICIIEro oOpa3oBaHMs M rapantuu kadectsa (HEA,
bocuus u I'epueroBuna); Llentp akagemuueckoit nHpopmanuu (
JlarBust). Hamm 3apyOeskHble MapTHEPHI OKa3bIBAIOT COJIEHCTBUE



B Mpoleaypax BHEIHEW oueHku kadectBa HAAP, yuacTByror
B COBMECTHBIX MEpONPUATUAX U HOMHUHHPYIOT 3apyOeKHBIX
9KCIEPTOB B COCTaBbl BHEUIHMX JKCIEPTHBIX KOMHMCCHUN HAIIEro
areHTCTBa.

Ha cerogns HAAP axkTMBHO pa3BUBaeT COLMAIbHOE
MapTHEPCTBO C  accoUManUsIMH U MpodeccHOHaTbHBIMU
OObEAMHEHUSIMH, B YHCIE KOTOphIX HamuoHnanpHas nanata
npennpuaumareneii PK  «Aramexen» (HIII), Hanumonanehas
Mennunnckas Accoumanus PK wm gpyrme. C coumanabHbIMU
MapTHEPAMM TOAIMCAHBl COOTBETCTBYIOIME MEMOPAHAYMBI, H
MBI aKTUBHO IIPUBJIEKAEM UX K COBEPIIECHCTBOBAHUIO CTaHIAPTOB
aKKpeAUTAllUM, YCTAHOBJIEHHUIO MX OOJBILIEr0 COOTBETCTBUS
TpeGoBaHUAM paboToaresieil K HOATOTOBKE KBAIU(UIIMPOBAHHBIX
KaJIpOB, MOMOJHEHUIO HAIIUX 0a3 TaHHBIX KBATU(PUIIMPOBAHHBIMU
9KCTEepPTaMHU, YYacTUI0O B paboOTe OSKCHEPTHBIX TIpPynm |
COBETOB. OKCHEpPThI, PEKOMEH/JO0BaHHbIE MPOdhecCHOHATbHBIMU
00bEAMHEHUSIMH, TPOXOAAT OOydeHHe, B XOZe KOTOPOro Yy HHUX
(bopMUPYIOTCS KOMIIETEHIMU TNPOBEACHMS BHEIIHEro ayauTa
MOJIENM He3aBucuMoro noseneHus. Tak, ¢ 2015 roma B pamkax
Memopanayma ¢ HIIII «Arameken» mnpoBoauTcs oOyudeHue
pabotonarenell, peKOMEHIOBAHHBIX PETHOHAIBHBIMH IaJaTaMH.

AxTrBHas padoTa ¢ y4eOHBIMU 3aBEICHUSMU HE MPEPhIBACTCS
U TOCJIE TOrO, KaK OHM MPOLUIM AKKPEIUTALMI0 B arcHTCTBE.
[TocpencTBOM NOCTAaKKPEIUTALMOHHBIX IPOLELYP HPOBOIUTCS
NEPUOANYECKMA  MOHMTOPUHI  BBINOJHEHMSI  PEKOMEHAALUMN
AKKpEAUTOBAaHHBIMU OpraHU3alUsIMU 00pa3oBaHUS. 3aMETUM,
MIPOIIECCHI COBEPILICHCTBOBAHUS KayecTBa 00pa30BaHMsI HOCST HE
JMCKPETHBIN, a 110 CYTH CBOEU HETIPEPBIBHBIA XapaKTep.

Takum oOpa3zoM, co3maHHas B Kazaxcrane cucrema
HE3aBUCHMOW aKKPEIWTAllMM KaK MPOUEAypa BHEIIHEH OLEHKH
MOJIOXKUTENIBHO 3apEKOMEH10BajIa ce0st. AKKpeIuTalis BEICTYTIaeT
3¢ (dEeKTUBHBIM HHCTPYMEHTOM 00€eCleueHHs KauecTBa, MPEeCTHKa
U XOpOILEeH penyTaluud By3a, JOBEpUs OOIIecTBa K KayecTBY
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MOJITOTOBKH BBIMTYCKHUKOB M OJarompusiTHO CKa3bIBaeTCs Ha
peanu3ani OCHOBHBIX apaMeTpoB boioHckoro mponecca.

Cnucok Jureparypbl

1. TMocnanue I'maBwl rocymapctBa H.A. HazapbOaeBa Hapomy
Kazaxcrana, «Crparerust «Kazaxcran-2050», nekadps, 2012 1.

2. Ilpukaz Munuctpa oOpazoBanuss u Hayku PK ot 30
nekadps 2011 roga Ne556 «O cozmannu HanmoHaabHBIX peecTpoB
AKKPEIUTALMOHHBIX OPTaHOB, aKKPEAUTOBAHHBIX OpraHU3alUi U
00pazoBaTeIbHBIX MPOTpaMM» (C U3MEHEHHSIMU U JTOTIOJTHEHUSIMU
ot 04.07.2014 1.).

3. 3akon «O0 oOpazoBanum» PK ot 27 wurons 2007 roma
No319-1II (¢ u3MEHEHUsIMH W JIOTIOJTHEHUSIMHU TI0 COCTOSIHUIO Ha
05.05.2017 ).
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PE3YNIbTATbl BHYTPEHHEW OLLEHKU KAYECTBA
MPEMNOAABAHUA NMPENOOABATEJIEN B ATY B PAMKAX
NMPOEKTA IQAT

CZECH
UNIVERSITY
OF LIFE SCIENCES PRAGUE

MWP30XW/ ABAYJIJIAEB,
CTAPLUMW MPEMNOAABATEb KAOEAPbI «<2KOHOMMUKA»
AHIAVXKAHCKUNA TOCYJAPCTBEHHbIV YHUBEPCUTET

B nocnemnme romel  cucteMa  BbICIIEro  00Opa3oBaHUS
PecniyOnuku Y30ekucran yaensier 60ibliioe BHUMaHUE mpodiieMe
KauecTBa oOpasoBanus. Ormpenensercs 35TO IpeBpalleHUEM
roKa3aTesiel KauyecTBa B PhIHOYHON SKOHOMUKE B IIaBHBIN (hakTop
KOHKYPEHTHOH OOpbOBl M HayYHO-TEXHHYECKOTO Iporpecca.
KauecTBO BBINTyCKHHKA By3a 3aBHUCHT OT MHOTHX (PakTOpoB. DTO
npo¢eCCHOHAIN3M TIpernoiaBarese, yCIoBUs U 00eCeueHHOCTh
y4eOHOTO TMpoIecca, COCTaB JJIEMEHTOB B 00pa30BaTEIbLHOM
nporecce, MOTUBAIHMS 00y4yaeMOro, COBPEMEHHBIE TEXHOJIOTUH
OOy4eHHusi,  CHCTEMBl  KOHTPOJSl  3HAaHWW,  MOTHBAIHSA
MeIarorn4ecKoro TpyAaa U MHOTOE JPyTroe.

Cucrema  oOpa3oBaHMsI ~ TIOCTOSIHHO  KOPPEKTHpYETCS
U ToABepraercs MojaepHM3anuu. PazpabarbiBaeTcsi U Bce
HACTOMUMBEE  BHENPSIETCS  HOBas ~ MapajJiTMa  BBICIIETO
oOpazoBanus. Peub wHIOET O CO31aHUM MHCTUTYTOB HOBOIO
MOKOJICHHsI, HOBOTO THWIIA, B OCHOBE JESTEIHHOCTH, KOTOPBIX
JISKUT U/ied UHHOBALIMOHHOCTH, €IMHCTBA HAYKH M 00pa30BaHMUI.
[Tpobnema kauecTBa 0Opa30BaHUS SIBISIETCS OHON M3 TIIOOATBHBIX
npobieM COBPEMEHHOro pe(opMUpOBaHMS U MOJEPHU3ALUU
y30eKCcKoi 00pa3oBaTeIbHON CHCTEMBI.
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By3 o00si3aH garhb CBOMM BBIMMYCKHHKAM Kau€CTBEHHOE
oOpasoBaHue, penoaratomnee yMeaune 3 HEKTUBHO, TOTOTHATD
U OOHOBISATH 3HAHHS, MPOQPECCHOHATHHBIC YMEHHS, HaBBIKA U
KOMIIETEHTHOCTh C YUYETOM JOCTH)KCHUM HAyKH, a B OpraHU3aIiuu
CBOCH 00pa30BaTeNbHON MACSITENFHOCTH B OOJbIIEH CTENEHU
YYUTBIBaTh TPeOOBaHMs paboTOmaTeNeH, TOCyIapcTBa, OOIIECTRa,
CaMUX CTYACHTOB M MX POAUTENEH K COJAEPIKAHMIO MOJTOTOBKU
CHEIHAJINCTOB.

Pa3pabotka >¢hdexTuBHON cHucTeMBbl O0ecrieueHus: KayecTBa
o0pa3zoBaTenbHON  JACATEIHHOCTH  SIBIACTCS  HEOOXOIMMBIM
ycloBueM (YyHKIIMOHUPOBAHHUS M DPAa3BUTUS YHUBEPCHTETA
Ha COBPEMEHHOM pbIHKE 00pa30BaTeNbHbIX yciayr. OgHuUM u3
OCHOBHBIX HANpaBIE€HUW JIOCTMKEHUM OTOM 1enu SBIsSETCA
paspaboTtka u 3¢(HEeKTUBHOE HCTIOIB30BaHNE BHYTPEHHEHCUCTEMBI
obecriedenus kadectBa. Mcxoms w3 3Toil menu AHIWKAHCKUI
roCyAapCTBEHHBIH yHHMBepcuTeT ydacTtByeT B mpoekrte [QAT u
BHEJpSIeT B Y4eOHBII Mpoliecc OCHOBHBIE IEMEHTHI BHYTPEHHEH
CHUCTEMBI 00ECIIEYeHHS KaueCTRa.

- Ilpuuyunbl, moyemy Oblia pa3paboTaHa BHYTPEHHSA
cucTema odecredeHus KadyecTBa (JIEMEHThI TAKOM CHCTEMBI):

Buenpenue BHyTpeHHEHCHUCTEMBI OOECIeUeHUs KayecTBa
CIOCOOCTBYET PA3BUTHIO MPOQPECCHOHATBHBIX CIIOCOOHOCTEH Yy
MIperoIaBaTeNiell v yIyqleHU o 3HaHUI CTYyeHTOB. TpeOoBaHusIM,
MPEABSBISIEMBIM BHYTPEHHEH CHUCTEME O0ECIeUueHMsI KadecTBa,
JOJIKHBI TIPUJEPKUBATHCS KaK MPENOJIaBaTENN TaK U CTYICHTHI. A
KOHTPOJIb HEOOXOAUMO MPOBOIUTH CO CTOPOHBI aJMHUHHUCTPAIIIHI
YHUBEpPCUTETA.  DTOT  KOHTPOJb  JIOJDKEH  MPOBOAUTHCS
CHUCTEMaTHYECKHU U HETIPEPHIBHO BBITIOIHSITHCS MPETOAaBATEIIIMA
u cryneHtamu. CucreMa OIIGHKM KadecTBa 0Opa3oBaHUs
MPEIyCMaTPUBAET WCIOJIb30BAHUE CIICAYIONIUX HMHCTPYMEHTOB
OLICHUBAHUS: CaMOOIIEHKY CTYJEHTOB, BHYTPEHHUNW MOHUTOPUHT
KadecTBa 00pa30BaHUs, OLIEHKY OOpa30BaTEIbHBIX MPOTPAMM M
CaMOOIIEHKY OpraHU3aluy YIIPaBICHHUS.



Onucanne obnacteld, KOTOpble ObUIM MPEIMETOM OIEHKHU, U
OCHOBHBIX MEPOTIPUSITHI, MPOBOUMBIX B 3THX 00JaCTIX

B coorBerctBunm ¢ 1mranoMm WP4 B AHOMIKAaHCKOM
TOCYIlapCTBEHHOM YHHUBEpCUTETE Obllla TMpOBEACHA OIEHKa
BHYTpEHHEro kadectBa. OlLleHKa NPOBOAWIIACH B COOTBETCTBUH
¢ eBpormeiickuM ctaHgaptoMESG. Tlpu oneHke OTHenbHBIX
BUJOB [JEATEIBHOCTA MCIIOJIB30BAIOCH METOJ AHKETUPOBAHUS,
TPYNIUPOBKH, AHATU3 U CUHTE3.

Jns  BHyTpeHHEH  OIIEHKM  KayecTBa  MpenojaBaHUs
npenojasarenet  Apyrumu - npenogaBatensmMu AIY  Obuin
MPUBIICYCHB HambOoliee OMNBITHBIE ©  KBaJTH(PUIIMPOBAHHBIC
npenojaBareny yHuBepcuTera. OHU y4acTBOBAJIM HA 3aHATHSIX
25 mpenopaBatenel cienyrommx ¢akyasretoB: «ColuaabHO-
sKkoHOMHUYecKoro», «Hcropus», «HMHOCTpaHHBIE S3BIKW» U
«ITemaroruka.

JIns OlleHKM KadyecTBa MPENOJaBAHUS HUCIOIb30BAIACH S
OanpHas mkaia (5 6annoB - BRICOKUN U 1 Oann — HU3KUM 0amn) u
OBLITM COCTABJICHBI BOIIPOCHI.

Pe3ynbraTtel BHYTpeHHEH OIIEHKM KauyeCTBa IPEINO/IaBaAHM
npenojasareneit Apyrumu npenoaasarensmu B AI'Y. Jlns oneHku
KadecTBa MpPEeNoJaBaHus HUCIOJb30Balach 5 OanbHas mkama (5
6aJI0B - BbICOKUH U 1 0aymut — HU3KUil 6aiu1) U ObUTH COCTaBIIEHBI
BOIIPOCHI U MOJYUYEHBI CIEAYIOLINE PE3YyIbTaThl:

B koHIle aHKETHl KaKIbIM HAOMIONABIIMN 34 3aHSITHEM
MpenojaBaTesisi OCTaBUJI CBOM KOMMEHTApUU MO MPOBEIECHHBIM
3aHATHSIM.

Ha mepBbIii Bompoc, KOTOpBI ObLT CBSI3aH C BBIPAKEHUEM
LeJd W 3aJa4d TEMbl, JOBEACHUEM JO0 CO3HAHUS CTYIIECHTOB,
YMEHHEM BBbIpaXaTb CBO€ MHEHHE U (HOPMHUPOBATH y CTYIACHTOB
HaBBIKM TPUHUMATh PEIICHUS B MpoIecce OOy4YeHHS APYTHMH
MIPeToIaBaTeNsIMKA ObLITH B CpEeIHEM OIleHEeHbI B 4,1 Ga.

[To BTOpOMy BOMIPOCY, B KOTOPOM T'OBOPUTCS O METOJUYECKOM
MOJAXOJe B paMKax MpeaMeTa, MpernofaBaredr ObUIM OIECHEHBI
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B cpeaHeM B 4,7 GamnoB. DTO TOBOPUT O XOPOIIEM 3HAHUHU
MperoaBaresieil CBOero npeaMeTa.

Ha TpeTnii Bonpoc — Hay4Hast HOBU3HA TEMbI M UCIIOJIb30BAHUE
HOBBIX UCCIIEIOBAHUHN HITM COBPEMEHHBIX MAaTEPUAIIOB B IPOIECCE
MperoaBaHus MPenoAaBaTeNsiMI ObLIIH OLIEHEHBI B cpeiHeM B 4,2
Oamra. Pe3ynmbraThl OIEHKHM IMOKAa3bIBAIOT, YTO IPETIOABATEISIM
HeoOXonuMoO  Oonblie  yIensTh BHMMAaHHE Ha  Hay4yHbIE
WCCIIE/IOBAaHUS ¥ WCIIOJIb30BaTh COBPEMEHHBIE MaTepHabl B
Iporiecce MpernoiaBaHus.

[To weTBEpTOMY BOIPOCY, CBSA3h MEIATOTHUYECKUX METOIOB C
JTAHHOM TeMOH, MpernojaBaTey Molyyuin B cpenHeM 4,3 6amia.
[TosTOMy MBI cCuMTaEM, 9YTO IIPETIOAABATEIISIM HEOOXOAMMO OOJIBITIE
yAETATh BHUMaHUE Ha pa3pabOTKy U UCTIOJIb30BaHUE METOI0JIOTUI
MPETIOJaBaHuUsI, HCXO/S M3 OCOOCHHOCTEH MpeMeTa 1 TEM.

Ha nsateiif Bompoc 0 B3aMMOOTHOILEHHSIX HpernojaBaTesieit
U CTYIEHTOB B Tpollecce OOy4eHHs, MPEnofaBaTeNId MOTYUITH
B cpeaHeM 3,8 OamioB. DTO CBHUICTEILCTBYET O TOM, YTO Yy
nmperojaBaresiei  HeoOXOAMMO  pa3BUBaTh  MHTEPAKTHBHOE
olmieHue B Tmpolecce OOyuyeHHs M CO3/1aBaTh IMapTHEPCTBA,
4yTO OyneT crnocoOCTBOBaTh 3aMHTEPECOBAHHOCTH CTYAEHTOB B
MPOLECCE 3AHATUMN.

[To mecToMy BOIPOCY O COOTBETCTBHUHU TEMBI KaJCHIAPHOMY
IUIaHy M y4eOHOW mporpamme MpernojaBaTeay IMONyYWId B
cpenuem 4,8 Oamra. Takum o00pa3oM, MOXHO CKa3aTh, YTO
MPEeroJaBaTesid CTPOro MPUAEPIKUBAIOTCS YUEOHBIX MPOTpaMM B
MpoIIeCcCe MPEToIaBaHMs.

[To cenpMoMy BOMpOCY O KOMIIETEHTHOCTH IpEMNojaBaTess
B TIporiecce OOydYeHHs, MPEroJaBaTeNd TONYYWIH B CpPEIHEM
4,0 6amnoB. Ocobo ObLIO MOTYEPKHYTO, UTO y HpernojaBaTeneit
pa3BUTa PUTOPHKA U ACUCTBHUE B ITpOIlecce O0YUICHUS Ha 3aHATHIX.
OnHako HCHONB30BaHHE B Tpoliecce OOy4eHUs COBPEMEHHBIX
METO/IOB OOYy4YeHHsT M TEXHOJOTHH, U OCOOEHHO 3PUTETHHBIN



KOHTAaKT C ayJUTOPHEN y OCHOBHOM 4acTHU NperojaBaTeiiedl He
UCIIOJIB3YETCS.

[To BocbMoMy Bompocy 00 OOBEKTUBHOHM OIlEHKE 3HAHUI
CTYJIEHTOB U MeJarornyeckoil MOTHBALIMU B Mpoliecce 00ydeHus,
IperoaBaTelIy Moyumiy B cpeaaeM 3,9 6amnos. [Ipenoxasarenu
CTapalTcs AaTh OOBEKTUBHYIO OLIEHKY 3HAHUSM CTYJIEHTOB B
nporecce 0OydeHHsl, HO BMECTe C TeM HeOOXOAMMO pa3BHUBATh
Mearoru4ecKyro MOTHBAIINIO Y MTPEToiaBaTeNIeH.

Ha neBsTblil Bompoc, KOTOPBIM OBUT CBSI3aH C TBOPYECKUM
MOXO/IOM K JeSITeIbHOCTH, NMPEnofaBaTeial MOIyYHId B CPeHEM
3,8 06amnoB. DTO CBHIETENBCTBYET O TOM, YTO B IIpolecce
MIPENo/IaBaHus MPENoAaBaTeIM PEeAKO HCIONb3YIOT MEPEIOBbIE
MEXIyHapOJIHbIE OMBITHI U CTPECCOyCTOMUYMBBIE CHCTEMBI (TO
€CTh BIMSIHNUE BHYTPEHHEH U BHEILIHEH Cpebl).

Ha gecsareiif  Bompoc, cBsi3aHHBIH ¢ (hOpMHPOBAHUEM
MPaKTUYECKNUX HAaBBIKOB Yy MpernojaBareseil, mpernonaBaTenn
noiay4yunu B cpenHeM 3,7 Gamnos. IlpenopaBarenu oco6o maiio
oOpaiiaroT BHUMaHue Ha (opMHUpOBaHHE y ce0sl MPAKTUYECKUX
HaBBIKOB, YTO HWIPaeT HEMAJIOBA)XHYIO pOJIb B IpoLECCce
oOyudenust. [loaTomMy MBI cumTaeM, 4TO HEOOXOMUMO OOJbBIIE
oOparmiare BHUMaHue Ha (POPMHPOBAHUE MPAKTHUUECKUX HABBIKOB
y npenojaBareieil, a sl 3TOro HEOOXOAMMO OOIaThCs ¢
IIPETOAABATENSMM JIPYTMX YHUBEPCUTETOB KaK BHYTPHU CTpaHbI,
TaK ¥ 3a pyOekoMm.

Taxum 06pa3oM, 1o pe3ysbTaTaM BHYTPEHHEH OLEHKH KaueCcTBa
MpernojiaBaHus IpernoAaBareiel IpyruMH IpenofaBaTeisiMu B
AT'Y no 5 GanbpHHOI 1mIKane B cpenHeM Oamn cocraBui 4,1 Ga.
W3 3TOr0 MOXHO crenarb BBIBOJ, YTO MPENoJaBaTesd MPOBOMASAT
3aHATUSL B COOTBETCTBUHM C Y4eOHOH MpOrpamMMoii, XOpoIuo
BJIQ/ICIOT CBOMM IIpeIMETOM B mporecce o0ydenus. Ho Bmecrte ¢
TeM, y TpernojaaBaTeseil HeoOX0IUMO pa3BUBaTh MHTEPAKTHBHOE
oO1ieHue, negarorn4eckyro MOTUBAIIMIO U IITUPOKO UCIIOJIb30BaTh
Nepe0BbIe MEXIyHAPOIHBIE OIBITHI B ITpOIiecce 00yUYEeHHUS.
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Jis  5pPEeKTUBHOCTH BHEIPEHUS CHCTEMbl BHYTPEHHETO
KOHTPOJISI KayecTBa HEOOXOAWMO MPOBOAMTH CUCTEMATUUYECKU
CaMOOLIEHKY, KaK Cpeli CTYAECHTOB, TaK U CPEAM MpernogaBarencii
MoCJIe OKOHYaHMsI KaxkJoro cemecrpa. Kpome Toro, Heo6xoanumo
pa3pabareiBaTh BONPOCHUKM IO CaMOOLIEHKE, UCXOAs U3
ocoOeHHOCTeH Kypca 00yUeHHUsI B CIeuaibHOCTU. U pe3ynbraTsl
CaMOOLIGHKH JIOJDKHBI 0O0CYXKAAaThCsl Ha 3acefaHuM Kadenpsl,
(dakynpreTa ¥ Ha yuyeOHOM coBeTe YHHBepcutera. Pesynbrarh
CaMOOLIEHKH JIOJUKHBI OBITh TPO3payHBIMH U JTOCTYIHBIMH
Ka)KZIOMY, TO €CTh OHU JIOJKHBI ObITh Ha CaliTe YHUBEPCUTETA.

Ha ocHOBe NpoOBENEHHON CAMOOLIEHKHM B COOTBETCTBUU C
mnaHoM WP4 B AHIMKaHCKOM TOCYyJapCTBEHHOM YHUBEPCUTETE
MOJKHO CJIENIATh CJIEAYIOIINE BBIBOBI.

OneHka KadyecTBa MpenojaBaHUs MpernojaaBaTesield IpyruMu
MIPENOAABATENSIMA  [I0Ka3ajla, 4YTO IPENOJaBaTeNId IPOBOIAT
3aHATHS B COOTBETCBUU C yUE€OHBIMU MpPOTrpaMMaMH, UX YPOBEHb
3HAaHUH COOTBETCBYET KOMIIETEHIUAM IpEnofaBareis, HO BMECTe
C TeM, y IpernojiaBaTenieil HeoOXOAMMO pa3BUBaTh HHTEPAKTUBHOE
o011eHue, MeAarornyecKyto MOTUBALIMIO U IIHPOKO UCIOIb30BaTh
MepeIoBble MEXTyHApOIHbIE ONBITHI B IpoOIiecce 0OyUEHHI.

Takum 00pa3oM, COLMOTIOTHYECKOE HCCIeIOBaHUE MTOKa3alo,
YTO CaMOOLIEHKA JIOJ>KHA TPOBOAUTHCS CUCTEMATUYHO U OCHOBHbBIE
MOJTyYeHHBIE PEe3yJbTaThl JODKHBI 00CYKIAaThCsi HAa COOpaHMAX
¢dakynsrera. Ha ocHoBe pemenuit coOpaHuil QaxynbreTa
HEOOXO0IMMO TPOBOIUTH U3MEHEHHUsI B Mpoliecce o0yueHus. Mbl
JyMaeM, 4To 3TO OyIeT CHocOOCTBOBATH YIYYIIEHHIO KauecTBa
IIPETIOIaBAHNS U TIOBBILICHUIO 3HAHUM Yy CTYJEHTOB.

Jluteparypa:

1. “HammonanmpHass  mporpaMmMa  TOATOTOBKHA  KaJapoB’
Pecnybnuku Y36ekucran, TamikeHt, 29 aBryct, 1997.

2. Tlocranosnenue Ilpesunenta PecnyOmmku VY30ekuctan
«O Mepax MO JalbHEWIIEMY pa3BUTHUIO CHUCTEMbI BBICILETO
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obOpazoBanusi» (CoOpaHue 3akoHOAaTrenbCcTBa  PecmyOmuku
V36ekucran, 2017 ., Ne 18, ct. 313, Ne 19, ct. 335).

3. Otuer o camooneHke B pamkax WP4 mpoekra IQAT B
AHIIMKaHCKOM TOCYIapCTBEHHOM yHUBepcuteTe, 2017.
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NEAATOMMYECKAA ANATHOCTUKA KAK
METOLONIOMMYECKAA OCHOBA UCCJTEQOBATENIbCKOW
OEATENIbHOCTU MATMCTPAHTOB BOEHHOIO BY3A

PAZIBULIKAA A.1,,
KAH/. MEL. HAYK, HALUMOHAJIbHbIVI YHUBEPCUTET O5OPOHbI, LACTAHA

Bbpocas B3 B mponuioe ¢ no3unun XXI Beka, Mbl MOXEM €
YBEPEHHOCTBIO CKa3aTh, YTO HU OJHA c(epa JTyXOBHOU KYIBTYpPbI
HE OKa3zaJla TaKoro CyIIECTBEHHOI'O BJIMSHUSA Ha OOIIECTBO, Kak
HayKa, [IOCKOJIbKY M B HallleM MHPOBO33PEHHUH, U B OKPYKAIOILEM
Hac MHpe Mbl MOBCEMECTHO HMMEEM JIeJI0 C MOCIEICTBUSIMU €€
pa3BuTHA. MHOTME U3 HUX CTAJIM HAM TaK IPUBBIYHBI, YTO MBI YXKE
HE CKJIOHHBI MX 3ameyaTb WM TeM Oosiee BUJIETh B HUX 0COObIE
noctwkeHus. OHAKO HayKa MHOTOACIIEKTHA U MHOTOIDaHHa, B
HacTosIIee BpeMsl OHA HaXOJIUTCS MO/ NEPEKPECTHBIM BHUMaHUEM
MHOTMX JHMCLUMIUINH, Kak OOIIECTBEHHBIX, €CTECTBEHHBIX,
TaK M YUCTO HayKoBeAueckux (uctopus u umocodus Haykw,
METOJI0JIOTHSl HAy4YHOI'O HCCJIENOBaHMs, HAyKOBEIEHHE U [p.)
Hac e, wuHTepecyeT Hayka Kak ¢opMa HCCIEA0BATEIbCKON
NeSITeIbHOCTH, O0ecleunBaroas KayeCTBEHHYIO MOATOTOBKY
MarucTpaHTOB.

Obpamasice k locymapcTBeHHOMY —00111€0053aTEIEHOMY
CTaH/IapTy MOCJIEBY30BCKOr0 00pa3oBaHMsl, B YACTHOCTH K pa3/eiy
4. «TpeboBaHUs K YPOBHIO ITOATOTOBKH 00YYarOIUXCS», 3aMETUM,
YTO Kak JUIsi NpOQWIbHOM, TaKk W Hay4HO-TIEJarorndeckoin
MarucTparypbl KJIIO4eBbl€ KOMIIETEHLIUN CBSI3aHbI C TOTOBHOCTBIO
peliaTh Hay4Hble M MpakTudyeckue mpobiemsl. Tak, B myHkTe 90
yKa3aHo, 4YTO Pe3yJIbTaThl OOyYEHUs ONpeNessioTcs Ha OCHOBE
JIyOnmUHCKUX JECKPUITOPOB BTOPOTO YPOBHA (Marucrparypa) u
BBIPAYKAIOTCS Yepe3 KoMrereHuuu [1].

Kak BuauMm, KIIOUEBOM XapaKTEPUCTUKOW PpPE3yJIbTaTOB
OoOy4eHHus BBICTYNMAIOT KOMIETEHIMHU. TpeOoBaHus Ke K
KJIIOYEBBIM ~ KOMIIETEHLIMSM  BBIMIYCKHUKOB  MarucTpaTypbl



3anucanbl B myHKTe 91 'OCO (2012) u yka3pIBaroT Ha TO, 4TO
BBIIYCKHHUK NPOQUIBHON MarucTparypbl JOKEH:

1) uMeTh MpeaCTaBICHHE: O COBPEMEHHBIX TEHACHIUSIX B
Pa3BUTHUU HAYYHOTO [MO3HAHUS; 00 aKTyaIbHBIX METOJJ0JIOTHUECKUX
npobieMax HayK; 00 OpraHU3alMy CTPATErHueCKOro YIpaBIeHuUs;

2) 3HaTh: METOJOJIOTHIO HAYYHOIO TIO3HAHUS, HE MeHee
4yeM OJWH WHOCTPAaHHBIM S3bIK Ha MNpodeccHoHaTHLHOM
YPOBHE, TO3BOJISIIOIIMM TPOBOAUTH HAay4yHbIE HCCIEIOBAaHUS U
IIPAKTHUYECKYIO JEATEIBHOCTD;

3) yMeTh: TPUMEHSITh Hay4yHbIE METOABI TIO3HAHHUS B
npodeccHOHANbHON  JEATENbHOCTH; WHTETPUPOBATh 3HAHUS,
MOJlyYE€HHBbIE B paMKax pa3HbIX AWCLUUIUIMH, HCIOJb30BaTh HX
JUTSL pEIICHUS] AHAIUTUYECKUX U YIIPABIECHYECKHUX 3a7]a4 B HOBBIX
YCJIOBUSIX; MPUHUAMATh PEIIEHUS B HECTAHIAPTHBIX CHUTYaIUsX;
0000111aTh Pe3yIbTaThl KCIIEPUMEHTAIEHO-UCCIEI0BATEILCKON U
aHAJIUTUYECKON padOThI;

4) UMEThb HaBBIKU: pEIICHHs] CTaHAAPTHBIX HAYYHBIX U
npodeccuoHaNbHBIX 3aJlay; HAy4YHOTO aHajiu3a M peleHus
MIPAKTHYECKUX TPOOIEM;

5) ObITh ~ KOMIIETEHTHBIM: B  O0JaCTH  METOIOJIOTHH
WCCIIE0BAHMM MO CIIEHUAIBHOCTH; B OPraHU3alluy U YIIPaBICHUN
[1].

B HanmonansHoM yHuBepcutere o0opoHbl uMeHH [lepBoro
[Ipesunenta Pecyonuku Kazaxcran — Jluaepa Haruu moaroTroBka
MarucTpaHTOB OCYIIECTBISETCS MO PA3JIMYHBIM CIEIIUATbHOCTSIM,
Kadenpa 00IIIECTBEHHBIX JTUCIIAIIINH n [I€arOTUKHU
BBIITYCKAa€T MAruCTPaHTOB MO crenuasbHOCTH «CouuanbHas M
uaeosoruueckast pabora B BOMHCKOM KOJIJIEKTHBEY.

Ha wam B3mia, oOOHMUM M3 BAKHEMIIUMX  YCIOBUU
COBEpIIECHCTBOBAHUS npodeccruoHanbHON MOJOTOBKH
BOCHHOCIIY)KAIllUX B CHCTEME IIOCIEBY30BCKOTO 0Opa3oBaHUs
SBIISIETCS JalbHeWmas pa3paboTka TEOpUM U METOIOJIOTHUU
HAy4YHOTO HCCIIeIOBaHUsA, OOYCIIOBJIIEHHAs, ¢ OJHOH CTOPOHBI,
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NOTPeOHOCTAMU ~ COBPEMEHHOTO  HAay4YHO-TEXHHYECKOTO U
COLIMAJILHOTO TIporpecca OO0IIecTBa, C JAPYrol — yCIOKHEHUEM
caMoro mpolecca Hay4HOIO IO3HaHUs, METONOB HMCCIEA0BaHUS,
a TaKxke MmpoleccamMu HMHTerpauuu U auddepeHnrannu,
IIPOUCXOSALIMMH B HayKe B LIEJTIOM.

B KkoHTeKkcTe W3I0MKEHHOTO BBILIE, MOHSATHO, YTO, KaK JUIs
X HCCIIEJOBATENbCKOM, TaK M TNPAKTUYECKOW JEATENbHOCTU
MarucTpaHTOB, OOyYarOIUXCs MO crenuanbHOCTH «ColuanbHas
U ujaeosoruueckas paboTa B BOMHCKOM KOJUIEKTHUBE», OIHOM
U3 BaXHEHIIMX  BBICTYNaeT KaTeropusl  «IeJarorudyeckas
JIMAarHOCTUKA», TO3TOMY CUMTAEM LIeIeCO00pa3HbIM PacCMOTPETh
€e KaK METOJOJOTMYECKYI0 OCHOBY  HCCIJIEOBATEIbCKOMN
JESATEIbHOCTUMAruCTPaHTOB BOCHHOT'O By3a.

OO6paruMcst Kk aHanu3y gaHHoro (peHomena. Kak m3BecTHO,
METONOJIOTHSI  €CTh ~ «CHUCTeMa IPUHIMIIOB U  CHOCOOOB
OpraHW3allMM M TIOCTPOCHHSI TEOPETUYECKOM M NPAKTUYECKOU
NeSITeIbHOCTH, a TakXke ydeHue o0 »stoi cucreme [2, ¢.359].
B mmpokoM cwmpicie - 3TO COBOKYMHOCTh HamOojee OOIuX,
MHPOBO33PEHUYECKHUX MO3ULIMNA, IPUMEHSAEMbIX IPU PEIIEHUHN KaK
TEOPETUUECKHUX, TaK U MPAKTUYECKUX 3a/1a4; B Y3KOM — yUYEHHUE O
MeToJax.

CrnenoBarenbHO, METOJIOJIOTUYECKOE 3HAHUE B 3TOM KOHTEKCTE
BBICTYTAET B JIBYX (popmax:

- KaK IpeArnrcanye, alropuTM, HOpMa, JIOTHKA ONpeesIeHHOM
NesITebHOCTH (HOPMaTHUBHAS METOIOJIOTHS);

- Kak omnucaHue (aKTUYECKU BBIIOJHEHHON JAESITEeIbHOCTH
(leckpUNTHBHAS METOJOIOTHS.

Hcxomss w3 3THX MO3MIAM, METOIOJOTHS IIeHarorudecKom
JUArHOCTUKM KaK 4YacTb METONOJIOTMM MEAAroruKy JOJDKHA
M3y4aTh MPOLECC U PE3yIbTaThl TUATHOCTUYECKOTO NCCIIEJOBAHMUS.
Pa3nnynble acrieKTbl METOAO0IOIMH NIENATOTMKH YK€ PACCMOTPEHBI
B paborax B. U. Annpeena, }0. K. babdauckoro, B. C. bubnepa,
B. ®. bepxoBa, E. B. bepexnosoii, C. W. bpssranosoii, B.



WN. 3arsszunckoro, H. JI. B. 3ankosa, B. B. Kpaesckoro, A. M.
Hosukosa, B. M. TTomonckoro, M. H. Ckarkuna, 5. CkankoBo#,
B. A. Cnacrenuna, B. @. IllanoBanosa u ap. B 1o *xe Bpewms,
HA B OJHOM M3 3THUX HCCIEIOBAHHN B TMPSAMON MOCTAHOBKE
HE TMOJAHMMAETCS BOIPOC O METOJOJOTUM MeIaroruyecKoi
JTUATHOCTHKHU.

[To aTOMy BOmpOCY MOXKHO COINIACUTHCS, KaK ¢ mo3uuueit B.
B. Kpaesckoro u E. B. bepexHOBOI, CUMTAIOMIUX H3ITUITHUM
«OyliHOE Pa3MHOKEHHE METOJOJOTUI THIA: «METOHOIOTHS
OLIEHKHM KauecTBa 00pa3oBaHUs, AEITEIbHOCTH MEJaroroB By3ay,
«METOJIONIOTHSI  MPOCKTUPOBAHUS  HOBBIX  00pa3oBaTeIbHBIX
CTaHJAPTOB U  HOBBIX  OOpa30BaTeNbHBIX  MPOTPaAMM»,
«METO/IONIOTUSI TPOEKTUPOBaHMUA y4eOHUKOB» [3, c. 13], Tak u
C TeMH aBTOpPaMH, KOTOpbI€ MPHU3HAIOT CYIIECTBOBAHHE TaKHX
«METOAOJIOTU», TOCKOJIBKY MOJIAratoT, 4YTO HE CYILECTBYET HAyKU
«BOOOIIEY.

B »TOM cityyae MeTom0510rus MeJaroruueckol AMarHoCTUKU
CTAHOBUTCS HEOTHEMJIEMOM YaCThIO METOMOJIOTHH TIEIarOTHUKH,
U ee OmpeesieHne MPSIMbIM 00pa3oM UCXOIUT U3 OMpPEIeICHUN
METOJIOJIOTHH TIEIarOTUKH, KOTOPHIE BEChMa HEOTHO3HAYHBI.

Haubonee yacTto uccienoBarenu ONUparoTCs Ha OMpeaeTieHUue
M. A. JlaamnoBa: «MeTomoyorusi TIEAAroruku €CTh CHCTEeMa
3HaHUNA 00 OCHOBAHMSIX M CTPYKTYpE IMEJaroru4eckoil TEeOpuH,
0 TPUHIMIIAX TOAXOJa H Crocobax JoObIBaHUSA 3HAHHM,
OTpaKAIOIIMX IEJarorn4ecKyro JIeHCTBUTENBHOCTEY [4, c. 18].
UYro xe xacaerca B. B. Kpaesckoro u E. B. bepexxHoBo#, TO 0HI
YKa3bIBaIOT Ha HEOOXOIMMOCTh OTPAKEHHUS IesITeNbHOCTHOTO
acrmeKTa caMoil MEeTOIOJOTHH, TO €CThb METOAOJIOTHS €CTh €Il
U «CHUCTEMA JAESATENbHOCTH IO IMOJYYEHUIO TaKUX 3HAHUUA U
000CHOBAaHMIO TIPOTPAMM, JIOTUKH ¥ METOJOB, OIIEHKE KauecTBa
CHelMaJbHO-HAYYHbIX MEeIarornYeCcKuX UccaeaoBanuin» [3].

I M. Komxacrmmpoa, A. . KomxkacrnupoB Buast
NEeSATEIbHOCTHBIM aCHeKT METOJOJIOTMH HECKOJIbKO IO HHOMY:
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«METOZIOJIOTUSl  TIeJaroruKd - HUCXOAdAIas M3  BceoOuiei
METOJI0JIOTUM HAyKH M M3Y4YeHUsS TEeHJIEHUUN OOIIeCTBEHHOIO
pa3BUTHs cHCTeMa 3HaHMM 00 OTHPaBHBIX MOJOKEHHUIX
Mearoru4eckoi TeOpuu, 0 MPUHLHUIIAX MTOIX0/a K PACCMOTPEHUIO
NEAArorM4ecKuX SIBJIEHUN U METOAAX MX UCCIIEIOBAaHUsA, a TAKKe
MyTSIX BHEAPEHUs TOOBITHIX 3HAHUI B MPAKTHUKY BOCIHUTAHUSA,
oOyueHnus u oopazoBanus» (Kypcus Hail. - S1.11.) [6, c. 174].

AKKYyMyaupyst 3TH TO3MLIHMH, MOXHO COIJIACUTBHCS €O
CIENYIOIMM OIpPENEICHUEM: METOAOJIOTHS  IEAArOru4ecKoi
JUArHOCTUKU - MCXONAIIAs W3 METOAOJOIMHM TEeNarorukd u
TEHJEHIMH OOILEeCTBEHHOIO pAa3BUTHUSA CHCTEMa 3HAHWHA 00
OTIPaBHBIX  MOJIOKEHUSX  MEJAaroruyeckoil  JUarHOCTUKH,
O TpUHLOUIAX TOAXOAA K PACCMOTPEHHMIO IEAAroru4ecKkoi
JUArHOCTUKM KakK IeJarornyeckoro SIBJICHHs, €€ MeTojax,
CUCTEME JEATEIBHOCTU MO JUArHOCTHUPOBAHMIO, a TAKXKE IyTAX
BHEJPEHUs TOOBITHIX 3HAHUN B MPAKTUKY BOCIUTAHUS, 00yUeHUs
u obOpasoBanus [7]. Ilpm sTOM, Kak BUAMM, «3HAHUEBBIN» U
«J1eATeTbHOCTHBII» KOMIIOHEHTHI COCTAaBJISIIOT €IUHOE 1eJoe B
KOHTEKCTE peaJbHOM NENaroruueckoil 1 Hay4HO-IeJarorndeckon
paboTHI.

Kak u3BeCTHO B cocTaBe M CTPYKTYpE METOIO0JIOIMYECKOIO
3HAHUS TPUHATO BBIIEIATH YeTbIipe YpoBHS: 1) dunocodckuii; 2)
oOIIeHayYHBII; 3) KOHKPETHO-HAYYHBII; 4) TeXHOIOTHYeCKHii [3].

PaccMoTpuM mnepeuncieHHblE YPOBHU TNPUMEHUTENIBHO K
METOZ0JI0T MU NE€JarOrnYeCKON AUArHOCTHKHU.

[lepBriii  ypoBeHb - (umocodckuil: ero coaepkaHue
BKJIIOYAeT OCHOBHbIE (miocodckue yuyeHHs B MX BIUSHUM Ha
oOmiye NPUHLMIBI M KaTeropuu TMo3HaHus. Eciau roBoputh
0 TMpoOJeMaTHKe MarkucTepcKuX —JAuccepranuil  ouiepos
cnenuanbHocTd  «CouuanbHas M Ueo’orudeckas padbora B
BOMHCKOM KOJUIEKTMBE», TO MOXHO CUUTaTb HpPHU3HAHHBIM
TOT (akT, 4yTo OOBEKTOM (urocopuu BOCHUTAHUS SBISETCS



MeIarorHYecKuiil mpolecc Kak COLHMOKYJIBTYpPHBIH (eHomeH, a
MpeIMeToM — Mpolecc GOpMUPOBAHUS JINYHOCTH.

Cnenys 3a C. W. bpsranosoit [8, c. 20], Mbl BUANM
THOCEOJIOTHUECKYI0 (DYHKIIMIO METOMOJIOTHH Kak ¢uiocouu
B TOM, 4TOOBI MEPEBECTH 3Ty METOAOJIOTHIO B INEJaroruyeckyro
TEOpUI0 W Jajnee - B MpakTuky. [loaTomy mnenarornueckas
JUAarHOCTHKA, KaK M BCSAKOE IIEarormueckoe SIBJICHHE, MOXKET
OBITH 000CHOBaHA TIPH yueTe (HUI0COPCKUX B3ITISIAOB PA3IMIHBIX
LIKOJI.

Bropoii YPOBEHb METOA0JIOTUU M1E€aroru4ecKou
JIMAarHOCTUKU - OOIIEHAYYHbIH, BKJIIOYAIOIIUNA TEOPETHUYECKUE
MIPUHIIMIIBI, pealu3yeMble B MapagurMax, MoAxoiax, CUCTeMax,
KOHLIETILIUAX, CHUCTEMaXx M TEXHOJOTHAX MHOIMX HayK. OTOT
YPOBEHb MOXHO paccMaTpuBaTh TakXKe KaK COBOKYIHOCTb
METOJ0JIOTMYECKUX MOAXOJ0B, IPUMEHSAEMBIX B HAayKe B ILIEJIOM,
TO €CTb, KaK ()yHJaMEHTAJIbHOE OCHOBaHUE JII000H YeI0BeYeCKOM
NeATeNbHOCTH. YTO KacaeTcs NMeaarorudeckoil TMarHOCTUKH, TO
OHa JIOJKHA pacCMaTpUBAThCS C TOUKU 3PEHUS JBYX OOIIEHAYYHBIX
MOJIXO/I0B: IIEIOCTHOTO (KOMITJIEKCHOTO) ¥ CUCTEMHOTO.

[ToHATHO, YTO KOMIUIEKCHBIH (1[€JI0CTHBIN) MOIX0/1 HE0OXO UM
Ui pa3pabOTKM IEJIOCTHOM Melarorn4eckoil JIHarHOCTHKH,
BKJTIOYAIOIIEH ICUXO0IOTMYECKYI0, TUIAKTUYECKYIO U COLIMATIbHY IO
COCTABJISIIONIYI0, TaKUM OO0pa3oM OOBEAMHSS pa3HOPOAHBIC
JJIEMEHTOB, OH 0a3upyeTrcs Ha UIEIX JAHAIEKTUYECKOro
MaTepuaiu3Ma O LEIOCTHOM IOAXOAE K M3y4aeMOMY SIBIICHUIO,
O BCECTOPOHHOCTH €ro M3y4YeHHUs 4epe3 YCTaHOBJIECHHUE
B3alMMO3aBUCUMOCTEN M B3aMMOCBSA3€H OTHENBHBIX €r0 4acTew,
CTOpOH [2, c. 272].

Taxxe cinenyer OTMETHTb CHCTEMHBIM TOAXOA, KOTOPBII
HEOOXOMUM JJisi BBIABICHHUS (YHKIMOHAIbHBIX, CTPYKTYPHBIX,
IIPUYNHHO-CIEICTBEHHBIX M HHBIX BHUJIOB CBA3€M MeXAay
KOMIIOHEHTaMH U CYObEeKTaMM MeJaroru4eckoro, B 4YacCTHOCTH,
yuebHoro mporecca. CHCTEeMHBIM MOAXOA, Kak HM3BECTHO,
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TpeOyeT pacCMOTpPEHUs SBJICHUH W IMPOLECCOB B MX B3aUMHOMN
CBA3M, C HCIIOJIb30BAHUEM KaTETOPUM «CUCTEMA», «CBA3bY,
«B3aumozeicreue» [2, c. 587]. Kpome TOro, cucTeMHBbII
MOJXOJ JOJKEH OBITh MCIOJIB30BaH B €IMHCTBE C KOMILJIEKCHBIM
MIOXOZOM.

Tpetuii ypoBEHb METOHOJOTMU - KOHKPETHO-HAYYHbIM,
IIOCKOJIBKY OH OTPakaeT TEOPETUYECKUE IOAXOIbl KaKOMW-
TO OJHOM, KOHKPETHOM OTpacid 3HAaHHUSI W XapaKTepU3yeT
ee crnenuduueckue NpUHUMOBI W MeToabl. Ilpu  3TOM
METOJIOIOTUYECKOM OCHOBOM TI€JarOTMYecKOl  JHAarHOCTHUKH
BBICTYIIAET YAaCTHBIE TEOPETUYECKUE OCHOBAHMSI - COBOKYITHOCTh
KOHIIETILIUH, YCTAaHOBOK U MPHUHIIUIIOB, MPUMEHSEMBIX B JaHHON
obrmactu 3HaHMA. Bmecte ¢ TeM, B YacTHOH METONOJOTHH
peanusytores U ¢umocopckre, U OOIEHAYIHBIC TTOIXOABI, HO C
YUETOM CIIeU(PHUKN 0OBEKTa UCCIIEIOBAHUS.

IIpn 5TOM, Kak YKa3blBalOT MHOTME aBTOPBI, aHAJIU3UPYS
napaMeTpbl KOHKPETHO-HAYYHOM METOAOJIOTMH IENarorndeckon
JUarHOCTUKU, Mbl JOJDKHBI paccMaTpuBaTh €€ HE TOJbKO Kak
crnoco0 MO3HAHUS TeJaroruuyeckoro mpolecca, Kak CHCTEMY
JUAarHOCTUYECKOW JEeATENbHOCTH, HO M PYKOBOACTBOBATHCS
npeoOpa3oBaTenbHON 1enbl0. TakuMm 00pa3oM, Ha TpPEeTheM
METOJIOJIOTMYECKOM ~ YPOBHE  I€Jarorudeckas JIHarHOCTHKA
JIOJDKHA OBITh Mpe/CTaBlieHa ¢ MO3MLUH MOAXOA0B, NPUHATHIX B
MEJArorM4eCcKor U JPyruxX COLMAIbHbIX HAyKaX, HEIIOCPEACTBEHHO
C HEH CBSA3aHHBIX.

Beimenstor M 4eTBEepTHIM  YPOBEHb  METOAOJOTHH -
TEXHOJIOTUYECKHUH, HAa KOTOPOM II€arorndyeckas IUarHoCTHKa
NOJbKHAa  OBITH  MpeACTaBlieHa, C OAHOM  CTOPOHBI, Kak
CaMOCTOSITENIbHAsE TEXHOJIOTHUS, pa3BUBAIOLIAsCI B  paMKax
y4eOHOro mporecca B By3e, a, C JPyTroil CTOPOHBI, - KaK JIEMEHT
oOpa3oBarenbHOM  TexHomoruu.  CrenoBareslbHO,  SBISSCH
JTMarHOCTUYECKOHN COCTaBIAIOIIEH B CTPYKType oOpa3oBaTeabHON
TEXHOJIOTUM B IE€JIOM, I€laroruyeckas JUarHOCTHKAa, B CBOIO



o4yepelb, U caMa UMEET CTPYKTYPHbIE KOMIIOHEHTBI TEXHOJIOTHH:
LEJIEBOM, COAEPIKATENbHBIA, IPOLECCYaJIbHbIN, KOHTPOJBHBIN.
B 1aHHOM KOHTEKCTE MOXKHO ONMPAThCS Ha KIAcCU(UKAIHMIO
Melarornyeckux TexHosiorui, npeacrtasieHnyo [. K. CeneBko
[9].

IlonBenem UTOTH. Taxum obpazom, METOIOJIOTHSA
MIEArorM4eCKOf AMArHOCTHKU - MCXOASIIAs W3 METONOJIOTUU
MEJarorukd  CHCTeMa 3HaHUM O HAy4HBIX  IOJOXKEHMSIX
HCCIIEI0BATENbCKOIO IIpoLecca, O NPUHLMIAX M IMOAXOHaX K
M3YYEHHIO TIeJarOTMYeCKUX SBJIEHUM, COAEpKaHUM METO/I0B
U CTPYKTYpE IEATENbHOCTU IO JUArHOCTHUPOBAHUIO, a TaKXKe
croco0ax BHEIPEHHs MPOTHOCTHYECKUX IOCBUIOK B MPAKTUKY
BOCHIHMTaHUs, 00y4yeHus u obpazoBanus. [Ipu 3ToM «3HaAHUEBBIN»
U «IESTeNIbHOCTHBIN» KOMIIOHEHTBl JIOJKHBI TMPEACTABIATH
co0Ol ennMHOe 1eNI0e B CTPYKTYPE LEIOCTHOTO MeAarornyeckoro
rporecca.

Ha ¢wmiocodckoM ypoBHE METOAONOTHIO IEAArOrMYeCcKON
JUArHOCTUKU  CIIEAyeT  IO3WLUOHHPOBaTh KaK  CUCTEMY
¢miocopckux B3MIAIO0B, BBICTYMAIONIMX B KayecTBE OOILEro
MOJXO0/1a K U3yUEHUIO MeIaroriuecKuX sSBJICHUM.

Ha oOmenaydHoM ypoBHE — pPYKOBOJICTBOM K JIEHCTBHIO
JIOJKHBI ObITh KOMIUIEKCHBIM U CUCTEMHBIN OAXObI.

KoHKpeTHO-HayuHblll ypOBEHb pEaM3allii NEAArorudyeckoi
JUArHOCTUKM BKJIIOYaeT B ce0s Oomopy Ha JesATeIbHOCTHBIM,
JIMYHOCTHBIN,KOMIIETEHTHOCTHBIN U IPYTHe MOIXO/BI.

Hakonen, Ha TEXHOJOTMYECKOM YPOBHE HEOOXOIHUMO
UCTONb30BaTh MOJXOABI, aJieKBaTHble crHenuduke mpeaMera
00y4eHUs1, BOCIIUTAHUS U MTAPAaMETPOB UX TUATHOCTUKU.

Hcxons M3 CKa3aHHOIO BBIIIE, BO3HUKAET €CTECTBEHHBIN
BOIIPOC: YTO XK€ JIA€T METOJ0JIOTUS HAyKH TOMY, KTO paboTaeT Win
TOTOBUTCS paboTaTh B HayKe HaJl KOHKPETHBIMHU IpobiemMamMu?
MoryT 11 OHU OTBICKaTh B METOIOJIOTHH HEKUM YHHBEPCAIbHbBIN
METOJl pelIeHusi mpolsieM, CBOETo poja "alroput™M OTKPbITHA"?
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MBpiciieHHO 00palasch K CenUalIncTaM B 0071acTH KOHKPETHBIX
HayK, M0 3TOMY MOBOJIY MOXXHO ObLIO OBl CKa3aTh CIEIYIOIIEe:
HUKTO BaM HE MIOMOKET B PELICHUH BaIllMX KOHKPETHBIX MpoOIieM,
KpoMe Bac caMHMX. MeETooIorus HAyKW HE CTaBUT CBOEH
o0s13aTeNbHO 3a1auell YeMy-To Bac y4uTh B Balleld COOCTBEHHOM
obmactu. OHa He HOpPMYTHPYET CHEIUaTFHO HUKAKIX KOHKPETHBIX
PELeNTOB MM MPEeANUCaHid, OHa OOBSICHSET, OMMCHIBAET, HO HE
MIPEIUCHIBAET.

Metononoruss Hayku B HacTosIlee BpeMs Ipeojoliena
paHee CBOMCTBEHHBIE €l WIIIO3UU B CO3JaHUU YHUBEPCAIBHOIO
METO/la WIM CUCTEMBI METOJIOB, KOTOpble MOINIM Obl 00ecrednTh
ycmex HccienoBaHus JUis BceX Hayk BO Bce BpemeHa. OHa
BBISIBUJIA UCTOPUYECKYI0 M3MEHUYMBOCTh HE TOJBKO KOHKPETHBIX
METOJIOB HAyKH, HO U ITyOMHHBIX METOAOJIOIMYECKUX YCTAaHOBOK.
CoBpeMeHHast METOI0JIOTUS HAyKH [T0Ka3aja, YTO JOMUHUPYIOLIUE
YCTAaHOBKHU CO3HAHUSI YUEHOTO MOTYT U3MEHSTHCS B 3aBUCUMOCTH
OT THIA HUCCIEAYEMBIX OOBEKTOB U MOJ| BIUSHUEM M3MEHEHHH B
KyJIBTYyp€, B KOTOPbIE HayKa BHOCUT CBOM CHElIU(PUUECKHUIl BKIAI.

B kaxxnoM Hay4HOM HCCIIEOBaHUU CTaBUTCS TBOpYECKas
3aj1aua, o3TOMY 3/1€Ch MOTYT ITOHAJOOUTHCS U MPEACTABICHUS O
MPEIBIAYIINX 3TANaX U 3aKOHOMEPHOCTAX Pa3BUTHUSI KOHKPETHOMN
o0acTy Hay4yHOTO 3HAHMS, a TAK)KE 3HaHHWE CMEXKHBIX oOnacTe.
VIMeHHO 103TOMY METOJOJIOTMYECKUE OCHOBAHMS, KaK MPaBUIIO,
BBIBOJSIT HccienoBareiasi Ha Ooyiee BBICOKMH COIMAIBHO -
¢mnocockuii  ypoBeHb mo3HaHMA. Kaxaplii uccienoBarenb
HY)XKJaeTcsi B TOM, YTOOBbI MOCMOTPETh Ha CBOIO O0JAcTh CO
CTOPOHBI, OCO3HAaTh 3aKOHOMEPHOCTH €€ DPa3BUTHS, OCMBICIUTH
€€ B KOHTEKCTE HAayKH KaK LIEJIOr0, PACIIMPUTH CBOW Hay4YHBIN
Kpyro3op. Merononoruss HaykKu JaeT CHELUAINCTy TaKylo
BO3MOYKHOCTb M CIIYXKHUT 3TUM 3aJja4aM.

bonee Toro, MeTon0I0rn4ecKkoe 3HaHHUE J1aeT BO3MOYKHOCTh
MarucTpaHTy Oosnee TIIyOOKO YCBOMTH 3HAHHMS [0 CBOEH
CHEMAJIIBHOCTH, TaK KaK MPOHMU3BIBAET BCIO CUCTEMY KOHKPETHO-



HAay4YHBIX 3HAHWHA, JaeT BO3MOXKHOCTh TMOHATh (YHKIIHH,
CTPYKTYPY, B3aUMOCBSI3b 3HaHUI B TOW OOJACTH ACSATEIHHOCTH, B
KOTOPOH MpeACTONT paboTarh CHEIUATHCTY.

Cnucok Jimreparypsl:

1. OO yTBepXIEeHHH TOCYTapCTBEHHBIX O0OIIE00S3aTCIBHBIX
CTaH/apTOB o0pa3oBaHUs COOTBETCTBYIOLIMX  YPOBHEN
oOpazoBanust / IlocranoBnenue IlpaBurensctBa PecmyOnuku
Kazaxcran ot 23 asrycra 2012 roga Nel080. - «Erumen
Kazakcran», 2012.10.20, Ne689-693 (277665).

2. ®unocodckuil HUMKIONEANYECKU ciaoBapb / Peaxon.:
C.C.ABepunnes, 2.A. Apa6-orisl, JI.®O.MnpudeB u ap.- 2-e u3f.-
M.: CoB. DOunuknonenus, 1989.- 815 c.

3. Kpaesckuii B. B., bepexnoBa E. B. Merogonorus
MeIarOTUKK: HOBBIM 3Tam: y4yeOHoe mocobue. - M.: Akagemus,
2006. - 400 c.

4. Wurenkamn K. Ilemarornueckass auarHoctuka / mep. C
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pen. B. A. Cnactenuna, 1. A. KonecuukoBoii. - M.: M3garenbckuii
HeHTp «Axagemusi», 2006. - 288 c.

8. bpeisranosa C. M. ®opmupoBaHue B By3e TOTOBHOCTHU
YUHUTENS K TIelarOrHueCcKOMY MCCIIE0BaHUIO: TEOPHUs U MPAKTHKA:
MoHorpadus. - Kamuaunrpaa: Uzn-so KI'Y, 2004. - 344 c.

9. Cenesko I. K. DOHuukionenus oOpa3oBaTeIbHBIX
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NMPUMEHEHUE METOOJIOTNI U-MAPPING
An1A OBECTNEYEHUA TPAHCMAPEHTHOCTU N KAYECTBA
OBPA30OBAHUA HA UHCTUTYLUMNOHAJIbHOM YPOBHE

CEPEKIIAEB H.A., AJITIBICTTAEBA T'A., OPA3AJIVIHA 3.3,
KATY M. C.CENOYJIJINHA, I. ACTAHA

WuTerpanus oTedecTBEHHOro 00pa3oBaHMsI B MEXTyHAPOIHOE
o0pa3oBareabHOE IPOCTPAHCTBO SABISIETCS HEOObEMIIEMOM YaCThIO
COBPEMEHHOI0 JTarna pa3BUTUS Ka3aXCTAaHCKOTO 0OIecTBa.
BaxHbIM KpuUTepHEM YCHEIIHOCTH JaHHOIO Ipoliecca sBIAETCS
peanu3zanus By3amu cTpaHbl CTaHIapTOB U PEKOMEHAALUN IS
oOecriedeHurs rapaHTUu KadecTBa, B ToM uncie ESG (mait 2015t
EpeBan, Apmenus) .

Cnenyer OTMETHUTh, YTO B  IOCIEJHEE  IATUIIETHE
0003HauMIOCh CTpeMIIeHne YHUBepcuTeToB KazaxcraHa akTHBHO
y4acTBOBATh B Pa3JIMUHBIX MUPOBBIX PEUTUHTaX U PAHKUPOBAHUSIX
opranusaiuii o0pa3zoBaHusl, )KeJIaHNE YHUBEPCUTETOB BOMTH B TOI
COTEH BEAYLINX YHUBEPCUTETOB MUpa. PyKOBOACTBO yupek1eHui
BBICIIIETO 00pa30"BaHUs CTABSAT Mepes] COO0M 3a7a4u MOCTOSTHHOTO
yAYUIIEHHUs II0Ka3aTeseld JEeSTENIbHOCTH YHUBEPCUTETOB IS
MTOBBIIICHUS PEUTHHTA.

[[Iupokyro mpakTHKy MOTy4usio ydactue By30B Kazaxcrana
B MHpPOBOM peHTHUHTe yHUBepcutreroB QS, 4YTO MO3BOJISET
CPaBHMBATh PEUTHHIOBBIE IO3ULIUN YHUBEPCUTETOB.

Mexny tem, BxoxaeHue Kazaxcrana B bosoHckuii mporece
IperoiaraeT BKIIOYEHHOCTh BY30B PecIyOIMKH B €BpOIeiHcKue
CUCTEMBbl PaHXHUPOBAaHUS M KJIAacCU(UKALUU BBICIIUX y4E€OHBIX
3aBefleHUH JUIsi oOecreyeHHus TPaHCHMAPEHTHOCTH W KadyecTBa
o0pa3oBaHMsI KaK Ha HHCTUTYLIMOHAJILHOM, TaK U HAI[MOHAJILHOM,
U MEXJIyHapOIHOM YPOBHSIX.

OnHUM M3 TaKUX MHCTPYMEHTOB OIIEHKM KauecTBa SIBISETCS
metononorust  U-Map - oOmieeBponeickuif  MHOTOMEPHBIH
MHCTPYMEHT KJacCU()UKALUM BBICIINX Y4E€OHBIX 3aBEICHUH,



pa3paboTaHHBI Ul NPAKTHYECKUX Leleld YIOBIETBOPEHUS
noTpeOHO~CTEel  MOJIb30BaTeNell:  CTYIEHTOB,  POJIUTENIEH,
pabotonareneit u mp.

CyTtb Metononoruu U-Map cOCTOUT B TOM, YTO OHA TIO3BOJISIET
KiIaccu(uIuUpoBaTh  By3bl M HAay4YHO-HMCCIIEOBATEIb "CKUE
MHCTHUTYTHI TI0 II€CTH OTAEIbHBIM U3MEPEHUAM (HAMPaBICHUSAM):
HCCIIE0BATENbCKAs NESTENBHOCTD; MHHOBAIMOHHAs
NeSTeNIbHOCTh;  Npoduiab  00pa30BaTeNbHOM  J1€ATENbHOCTH;
npoduib CTYACHTOB; MHTEPHALIMOHAIN3ALINS; B3aUMOJICHCTBUE C
PETHOHOM.

OneHka KaXIOro W3 IIECTH HANpaBICHUH JAESITEIbHOCTH
YHUBEPCUTETA ONKPAETCs Ha TPYMITY CIIEUAIbHBIX HHIUKAaTOPOB,
CMOCOOCTBYIOIIMX BBISBICHUIO U OIIEHKE YCWINH y4eO"HOro
3aBelleHus B pa3nyHbIX cdepax npedarenbHocTu. [lpum sTOM
WHAMKATOpbl pe3ynbTaroB (output indicators) aesTeIbHOCTH
3aMEHEHbl Ha HMHJIWKATOpbl, OLEHUBAIOLUIME YCHIWSA s
noctikenus ueneir (effort-based indicators) kak Hambonee
TOCTYIIHBIE 1)1 cOopa.

KATY wum.C.CeiidyminHa pyKoBOJACTBYSCh COBPEMEHHBIMHU
TpeOOBaHUSIMU K  BbICIIEMY OOpa3oBaHUIO, B  JIaHHOM
HaIpaBJIEHUM 3aHMMAeT aKTUBHYIO NO3ULIMI0. B yHuBepcurere
co3naHa cucrteMa MeHemkMeHTa kadectBa (CMK), omHoit wu3
KJIFOYEBBIX CTPATErMUECKUX 3a1a4 KOTOPOM, SIBJISIETCS BBISIBICHUE
3aMEUaHMi, BBIPA0OTKA PEKOMEHIAMA W  BO3MOXKHOCTEH
JabHEMIIEr0 COBEPLICHCTBOBaHUS pabOThl By3a 10 BCEM
HanpaBJIEHUSIM JESITEIbHOCTH. B ToXXe BpeMsi YHUBEPCHUTET
paciupsieT TpaHUIbl CBOEH JAEATENbHOCTH MO MpobiemMam
rapaHTUU KayecTBa U Yepe3 MeXAyHapoJaHble MpOeKThl. B
yacTHOCTH, B 2015 romy By3 cran ydactHukoM mnpoekrta [QAT
«IloBblllIeHNE MOTEHIMANA B pealn3allMid WHCTUTYIIMOHAJIbHBIX
cucTeM O0eCreYeHUs] KauecTBa M TUIIOJIOTHH C HUCIOJIb30BaHUEM
npuHIUNoB bosioHcKkoro mnpouecca», Yemickuii yHUBEPCUTET
€CTeCTBEHHBIX Hayk, Yemickas Pecny6nuka . Jlerom 2016 rona
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B I. Ilpara cocrossics oOydaroniuii ceMuHap, MacTep- KjIacchl U
MpaKTHYecKas MOATOTOBKA, JOIMOJHEHHas: BU3UTAMU B BY3bl U
oOpa3oBaresibHble IIeHTpa Yexuu Al WHTEHCUBHOTO OOy4YeHHS
10 BOINPOCaM E€BPOMEHCKOW pa3paboTKu B 0OJACTH BBICIIETO
oOpa3zoBanus. JlaHHOe MepompuATHE MPEJOCTABUIO  HaM,
Y4aCTHHUKaM IIPOEKTa, JOCTYN K 3HaHUSM B 001acT oOecredeHus
Ka4ecTBa Ha MEXIYHAPOJHOM YPOBHE U pealu3aluy MPUHIIUIIOB
Bononckoro mponecca. bonbuie BHUMaHMEe Ha BCTpeue ObLIO
YAEJIEHO BOIPOCAaM IPOBEACHMS NMPOLEAYpPhl OLIEHKH TapaHTUU
KadecTBa rnocpeactsoM Meroaa U-mapping.

W3ydyeHne BOIpPOCOB KadecTBA B  YHUBEPCHUTETE 11O
Metonosnioruu U-mapping mpoBOAMIOCH B JiBa dTana. Ha mepBom
sTarne ObLT NpOBEAECH cOOp JaHHBIX IOKa3areslel KadecTBa B
paspese ¢akyabTeToB, a X B YHUBepcurere 9. Ha Bropom sTame
ObUT TPOBENEH CPAaBHUTENBHBIN aHaIW3 JMJaHHBIX B pa3pese
Ka)KJ0ro TIoKa3aress.

[To mokazaremto «[Ipoduns mnpenogaBaHus u 00yUEHUS
(konuuyecTBO  00pa30BaTENIbHBIX MPOrpaMM U KOJMYECTBO
BBIITYCKHUKOB 110 BCEM YPOBHSAM OOyuYeHHs) JUAUPYIOT
TEXHUYECKUH,  (aKynpTeT  BETepUHApPUUM U TEXHOJOTUH
xuBoTHOBOZACTBA (BuTXK), arpoHoMuyeckuii U 3KOHOMUYECKUN
(hakynbpTeThI.

KO/NINM4YeCTBO BbiNyCKHUKOB BSc KO/MUEeCTBO BbINYCKHUKOB MSc

ArpoHomuieckmit ArpoHOMMaECKHiE

400
InepreTueckuii 350 | ADXHTEKTY pHbIT
300
250
200
150

L BuTK IHOHOMMNECKH f BUTH

' Tymanurapheiii Texnnieckuit TyraHTapHsii

Snepremiieckuii  ApxwTeKTypHBIi

wonommeckuii -/

TexHu4ecKuit <

Keuno SemneycTpoutentHbiii KCuno 3emneyCTpouTenbHbIi



KONWYECTBO BbINYCKHWKOB PhD

I
g e e e e e E

Keuno 3emneyeTpouTensibii

[To mnokazaremo «[Ipodwmnp oOyuarommxcs», KOTOPBIH
BKJIIOYAJ TaKWe MHIUKATOpbl KaK KOJIMYECTBO CTYIEHTOB-
OYHHUKOB, 3a0YHUKH, JUCTAHIIMOHHOC 06yquHe, MarvuCTpaHThl,
JOKTOPAHThI, JUIUPYIOT TEXHUYECKHH (akynabreT, (axyaprer
BCTCPUHAPUU U TEXHOIOTHI JKUBOTHOBOJCTBA, al"I)OHOMI/I‘IeCKI/Iﬁ
U 3HEPreTUYecKuil (paKyabTeThl.

Konwnuecrso obyyarowmxca

ATPOHOMMHECKH#
3000

Inepreriueckuit 2500 ApXHTERTYpHBIR
2000

15

IKoHOMUHECKHA BuTH

Texmeckiit TymaHwTapHbiit

KCuno 3emneycrpouTenshbiii

[Io mokazaremo «YdacTue B HAy4YHBIX HCCIECIOBAHUIXY,
BKJIIOYAIOIINH pEelieH3upyeMble Hay4HbIe IMyOIMKAIUU C UMIIAKT-
¢baxropom, B m3nanusx PUHLI, B uznanusx KCCOH, konuuecTBo
MOATOTOBJICHHBIX JoKTOpoB PhD, Qunuancupyembie Hay4yHble
MIPOEKTHl JTUAUPYIOT TpU (akynbTeTa: arpoHomuyeckuii, BuTX
n TexHuuyeckuit. OOparmraer Ha ceOsd BHUMaHHE T'YMaHUTApPHBIN
(bakynpTeT, KOTOpPBI HE SBIAETCA NPO(PUIBLHBIM [JIS HAIIEro
YHUBEPCHUTETA, MEXAYy TeM HMeeT (PUHAHCHpyeMble Hay4yHBIE
IIPOEKTHI, a TaKXe BBICOKYIO PpE3YJbTaTUBHOCTb HAy4YHOMH
NEeSATEeTLHOCTH — 15 cTrareii B )KypHaJlax ¢ UMIAKT-(haKTOPOM.
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PeueHsvpyembie HayuHbie nyGankaymn Pacxopbl Ha uccnepgosaHus (puHaHcupyemble
Hay4Hble NPOEKTbl, B TEHre)

30000000

ArpoHomuecKult
80 25000000
70 SHepreTueckuii _

Inepretuieckuit 60 ApXHTERTYPHBIA / 20000000
50
a0 ;SN
30 / / 10000000

/< 15000000

2 Ixonomuvecknii (- //

InoHaMIHECKHR | BuTH 50000000

Texmmieckii TymamTapHER Tesrrraen / o

Keuno 3emneycTpouTenbHbI L .
Keuno SemneyctpouTensHblis

[To mokazarento «Yuactue B 0OOMEHE 3HAHUSIMID) (KOJIHYECTBO
MOJIAHHBIX TIATEHTHBIX 3asBOK) MTuaupyroT BuTX, rexunueckuii u
arpOHOMUYECKUH (aKyIbTEThI.

nOAaHHbIX NAaTEHTHbIX 3aABOK
ArPOHOMUHECKHIA

i

!

I

!

|

o

Jnepreruieckui . Texuuseckuii

IKOHOMUHECKMI

N e SUMPNTY. A

ApxuterTypHbifi / TymanmTapheii

HCWNO ™  3emneycTPOMTEN bHbIA

Ilo mnokaszarento «MexnyHaponHass  HalpaBIECHHOCTbHY,
KOTOpPBIM  BKJIIOYAeT TaKWe MHJIUMKATOpPhl KaKk  ypOBEHb
BOBJICUEHHOCTH CTYJCHTOB B aKaJEMHUYECKYI0O MOOUIBHOCTh
[0 MEXJIYyHApOJHBIM OOMEHHBIM Mporpammam, JUAUPYIOT TpU
¢akynprera: arpoHoMuueckuit, BuTXK u TexHudeckuii, Tak Kak
CTYJIEHThl JaHHBIX (DaKyJIbTETOB TOJIy4yaloT o0pa3oBaHUE 3a
pyOexoMm, ¢ 3TUX (aKyIbTETOB OOJblee KOIUYECTBO CTY/IEHTOB
oOyyaroTcsi Mo mporpamMmmam oOMeHa B 3apyOeHBIX By3ax-
napTHepax.
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MexayHapogHaa HAaNPaBAEHHOCTb PernoHanbHoe B3aumopgenctemne

1
70

60

400 1
3 350
<300 -

—250 4

B dakynbTETEI B MewayHapoaHan HaNPaABNeHHOCTE: B pakynbTeThl B PervoHanbHoe B3aumoseicTame:

ITo IIOKAa3aTeNto «PernonanpHoe B3aUMOJECHCTBUE»
(BBIMMYCKHUKH, pabOTalolle B PETHOHE, KOJIUYECTBO CTYACHTOB
1 Kypca ¢ IaHHOTO PErHoHa, BAXKHOCTh MECTHBIX/PETHOHATBHBIX
HCTOYHHUKOB J0XO0Ja) JTUAUPYET TEXHUYECKUN, IKOHOMUYECKUN U
SHEpreTHYeCKuil (haKynbTeThl, TaK KaK Ha JaHHBIX (DaKylbTeTax
HauOOJIBIIINY TTPOIIEHT OO0YYAIOIIUXCS C PETHOHA.

Merononoruss U-Map umeer ps NIpeUMyLIECTB B CPABHECHUE
C JPYI'MMH HWHCTPYMEHTAMM KauecTBa W paHXHpoBaHuA. Bo-
MEPBbIX, OHA IO3BOJSET By3y MOBBILIIATH CBOK MEXKIYyHAPOAHYIO
Y3HAaBa€MOCTh M KOHKYPEHTOCIIOCOOHOCTh HAa OCHOBE CPAaBHEHHUS
ce0s ¢ IPYTUMH By3aMH 110 33IaHHBIM HampaBiIeHUsIM. BO-BTOpBIX,
rnocpeacTsoM npumeHeHuss Mmeromosioruss U-Map yHuBepcuter
MOXKET TONy4YaTh MH(POPMAIMIO O HOBBIX TPEHIaX B BBHICIIEM
o0pa3oBaHMM, Ha OCHOBE HMX KOPPEKTHPOBaTb W MPUHUMATh
pELLIEHHS O CBOEM Pa3BUTHH.
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Otneuarano B TOO «Xapkera Koy
. Acrana, rip. Abast 57/1.
Ten.: +7 7172 21 50 86
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